
 

Universidad de Cuenca 

Facultad de Filosofía, Letras y Ciencias de la Educación 

Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros 

The English Teacher's Personality Traits: Influence on EFL Students’ 

Academic Performance 

 

Trabajo de titulación previo a la 
obtención del título de Licenciado 
en Pedagogía del Idioma Inglés  
 

 

 

 

Autor: 

Lilia Pamela Mogrovejo Cabrera 

Maribel Tatiana Yambay Aulla 

 

Director: 

Ana María Calle Calle 

ORCID: 0000-0002-1817-3095 

 

 

 

Cuenca, Ecuador 

2024-10-02  



2  

 

Lilia Pamela Mogrovejo Cabrera - Maribel Tatiana Yambay Aulla 

Resumen 

Esta síntesis de investigación tiene como propósito dar a conocer las posibles relaciones que 

puede llegar a tener la personalidad del docente en el desarrollo académico de los estudiantes 

de lengua extranjera. Con el fin de comprender estas relaciones, se ha recopilado y analizado 

un total de 20 estudios empíricos. Cada uno de los estudios fue seleccionado en función de 

un contexto de aprendizaje del idioma como lengua extranjera y que se encuentran 

publicados en los últimos 15 años. Los resultados obtenidos indican que la personalidad del 

profesor puede afectar positiva o negativamente el desempeño académico y la motivación de 

los estudiantes dependiendo de los rasgos de personalidad del docente. Así también, las 

principales características profesionales que hacen a un docente efectivo son el uso de 

diferentes métodos de aprendizaje, el dominio de la lengua, la experiencia en la materia, la 

atención a las necesidades de los estudiantes, entre otros. Por último, de acuerdo a las 

percepciones de los estudiantes hacia la personalidad del docente demostraron que los 

rasgos de personalidad como la humildad, el respeto, el humor, la igualdad, etc., les permite 

a los aprendices mantenerse motivados y activos durante las clases, mientras que la 

seriedad, el autoritarismo y el malhumor en un docente hace que los estudiantes pierdan el 

interés por la materia. Es recomendable que los profesores presten atención y trabajen en el 

desarrollo de rasgos positivos de personalidad en el aula, ya que esto ayudará a crear un 

ambiente de aprendizaje más cómodo y motivador para los estudiantes. También se sugiere 

que se realicen más investigaciones en el ámbito de la personalidad del profesor de inglés y 

su relación con el rendimiento académico de los alumnos en los países latinoamericanos.  

 

 

Palabras clave del autor: rasgos de personalidad, inglés como lengua extranjera, 

rendimiento académico, percepciones de estudiantes, impacto 
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Abstract 

The purpose of this research synthesis is to shed light on the possible relationships of the 

teacher personality on the academic development of foreign language learners. In order to 

comprehend this relationship, a total of 20 empirical studies have been collected and 

analyzed. Each of the studies was selected on the basis of a foreign language learning context 

and published within the last 15 years. The results obtained indicate that teacher personality 

can positively or negatively affect students' academic performance and motivation depending 

on the teacher's personality traits. Also, the main professional characteristics that make an 

effective teacher are the use of different learning methods, language proficiency, subject 

matter expertise, attention to students' needs, among others. Finally, according to the 

students' perceptions towards the teacher's personality traits such as humility, respect, humor, 

equality, etc., allow the learners to stay motivated and active during classes, while 

seriousness, authoritarianism and moodiness in a teacher makes students lose interest in the 

subject matter. It is recommended for teachers to pay attention to and work on developing 

positive personality traits in the classroom as this will help to create a more comfortable and 

motivating learning environment for students. It is also suggested that more research is 

conducted on the arena of the English teacher personality and its relationship with the student 

academic performance in Latin American countries.  

 

Author Keywords: personality characteristics, English as a foreign language (EFL), 

academic performance, students’ perceptions, impact 
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Introduction 

Learners’ academic performance is linked to several external factors, and certainly one of the 

most important has to do with the teacher’s attitude and behavior (Ulug et al., 2011). Therefore, 

it becomes paramount to place emphasis on how educators' inherent characteristics shape 

the learning environment and impact student outcomes. By analyzing existing research on the 

Big Five framework of personality (Extraversion, Agreeableness, Conscientiousness, 

Neuroticism, and Openness), this research synthesis aims to explore how these traits 

influence factors like student motivation, classroom climate, and ultimately, academic 

achievement in the context of EFL classrooms. In that sense, this study also investigates 

whether specific personality characteristics foster a more engaging learning environment, 

boost student motivation, and contribute to improved academic outcomes. To accomplish this, 

a deeper analysis of the multifaceted role teachers play in shaping student success is 

provided.  

This research synthesis includes five chapters. The first chapter entails the description of the 

research, the background, the problem statement, the rationale, and the research questions 

and objectives of the study. The second chapter encompasses the theoretical framework and 

the literature review, in which key concepts and research findings on the topic are provided. 

The third section presents the methodology that is employed for the development of the 

present work. The analysis of the data is introduced in the fourth chapter, and with it, the 

presentation of insights from the authors. Lastly, chapter five incorporates the conclusions of 

the research synthesis and recommendations for future investigation.  
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CHAPTER I: DESCRIPTION OF THE RESEARCH 

1.1 Background 

When it comes to teaching English as a foreign language (TEFL), there are several aspects 

that are taken into account such as teaching techniques, methodologies and strategies, 

learning styles, classroom management, teachers’ language proficiency, among others. 

Nevertheless, one element that deserves the same importance as the ones mentioned before 

is the English teacher’s personality traits and their influence on students' academic 

performance. In order to do so, it is necessary to define what personality traits refer to and 

what aspects academic performance involve.  

The Five-Factor Model of Personality by Donald Fiske (1949, as cited in Diener & Lucas, 2019) 

involves Openness, Conscientiousness, Extraversion, Agreeableness, and Neuroticism as the 

defining factors of personality. However, this categorization does not end there; each of the 

traits include more specific characteristics. According to McAdams (1992), “within each of the 

five categories, therefore, may be located many different and more specific traits, and many 

of these may be further broken down into their component parts” (p. 338). Openness, for 

example, is defined by Howard and Howard (1995) as the interests and passions one person 

may possess. Regarding Conscientiousness, the same author mentioned that it has to do with 

what is one’s main focus in life; in other words, it refers to the goals and discipline a person 

may have. On the other hand, Diener and Lucas (2019) characterized high extraversion as 

“the tendency to be talkative, sociable, and to enjoy others” (p. 282). Agreeableness, for its 

part, is expressed by McCrae and Costa (2008) as “a willingness to defer to others during 

interpersonal conflict” (p. 164). They also analyzed the components of Neuroticism, and the 

authors described it as “a tendency to experience dysphoric affect— sadness, hopelessness, 

guilt” (p. 164).  

In addition to the concepts defined previously, it is necessary to know about the relationship 

between EFL students’ academic performance and a teacher's personality traits. According to 

Ulug et. al (2011), students’ academic performance is not only the result of their own effort, 

since there are other factors that can have a great influence, such as the teacher’s attitudes 

and personality. Also, according to Bayani (2016), the teacher is considered as the model 

within a classroom because students tend to imitate teachers’ attitudes and behavior. Now, to 

better understand why and how academic performance is directly related to a teacher’s 

personality traits, it is also necessary to take a look at the elements academic performance 

involves. Marti (2003, as cited in Lamas, 2015) established that “academic performance 

involves factors such as the intellectual level, personality, motivation, skills, interests, study 
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habits, self-esteem or the teacher-student relationship” (p. 316). As it involves various aspects, 

this research will focus on skills and motivation.  

1.2 Statement of the Problem  

Generally, students tend to determine if a teacher is “a good teacher" under the influence of 

the teacher’s individual characteristics such as kindness, patience, empathy, assertiveness, 

among others. In fact, research has shown that a student's attitude towards a teacher has a 

lot to do with the teacher’s behavior (Masruddin & Pratiwi, 2016), which turns out to be key 

since students’ perspectives matter in the teaching-learning process of the acquisition of a 

new language. Nevertheless, this topic has not received the attention it deserves and not much 

research has been done on the influence of the teacher’s personality on EFL students' 

performance at school. 

When undergraduate students are trained to be teachers, the main focus and what receives 

the biggest weight are generally aspects that involve pedagogy theories, methodologies, and 

strategies. Nevertheless, there is not much emphasis on subjects related to how a teacher 

should be trained in the human aspect. Therefore, Abad (2013) suggests that “TPD (Teacher 

Professional Development) programs should go beyond sporadic and cosmetic teacher 

training and consistently prompt teachers to delve deeper into the social and personal 

conditions that shape their roles and identities” (p.98).  

Similarly, there is the need to pay attention to the psychological aspect when it comes to the 

learning process since it is as important as the professional aspect is (Hashim et al., 2014). 

Thus, teaching English as foreign language does not involve focusing on teaching students 

the language only. Getting involved in the classroom demands skills, ability, and expertise in 

the field, but it also requires the attitude and personality to teach.  

1.3 Rationale 

The teacher's personality traits play an important role in the academic performance of 

students, as they can positively or negatively influence it. This can be evidenced in the study 

of Hidayat (2021) in which he affirmed that “many students lose their motivation because of 

the teacher’s personality” (p.2). Therefore, in order to analyze students’ academic 

performance, it is essential to consider how these key elements can influence the process of 

EFL students' learning (Hashim et al., 2014). 

One of the main reasons that demands investigating this topic is that the teacher’s 

characteristics and their personality are big determiners in the students’ performance (Olaleye, 

2011, as cited in Dost et al., 2017). However, the influence of teacher personality in the context 
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of English as a Foreign Language (EFL) learning has not gained the necessary attention 

among scholars (Hashim et al., 2014). To illustrate, this is an issue that has not been taken 

with the seriousness it deserves, since at the time of training a teacher in higher institutions, 

there is no great emphasis on subjects that delve into the impact of a teacher's personality as 

there is on areas that have to do with pedagogy.  

For the reasons mentioned above, this research aims to focus on the possible influence that 

a teacher's personality may have on learners’ outcomes. Furthermore, it is important to 

demonstrate the different types of attitudes that teachers have throughout a lesson session 

and which traits are considered as positive or negative, according to students’ perception, 

taking into account that the main focus of the research is on students’ academic performance 

and outcomes.  

1.4 Research Questions 

● Q1. What are the possible effects of a teacher's personality traits on students’ 

academic performance? 

● Q2. What are the personality traits of a teacher that have most influenced EFL 

students’ academic performance? 

● Q3. What are the EFL students' perceptions towards a teacher’s personality traits? 

1.5 Objectives  

1.5.1 General Objective:  

To analyze what are the effects of teachers’ personality on EFL students’ academic 

performance. 

1.5.2 Specific Objectives  

● To analyze the teachers’ personality traits that have the most influence on students’ 

academic performance. 

● To analyze EFL students' perceptions towards a teacher’s personality traits. 
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CHAPTER II: THEORETICAL FRAMEWORK AND LITERATURE REVIEW 

2.1 Theoretical Framework 

According to Kivunja (2018), the Theoretical Framework is practically a structure within the 

research in which there are summaries, definitions, theories and concepts obtained not from 

any person but from the syntheses of the giants or leaders of a specific field of research. At 

the same time, he pointed out that the theoretical framework allows researchers to obtain a 

theoretical basis or formation for a previous analysis and interpretation of data. Additionally, 

“the Theoretical Framework provides a well supported rationale to conduct your study, and 

helps the reader understand your perspective” (Simon & Goes, 2011, p.13). Therefore, in this 

chapter some definitions and concepts of the most important and outstanding aspects of this 

research will be presented providing the readers with a background of this study. The aspects 

that will be defined are personality traits, personality components, the EFL teachers’ 

personality, students' motivation, and academic performance. 

2.1.1 Personality Traits 

Personality traits are mainly defined as “an individual’s thoughts, feelings, and behaviors that 

remain the same over time and across situations'' (Kramer & Gosling, 2022, p. 7). Despite the 

different research studies that have been carried out over time in order to classify the different 

features of personality, the Big Five framework is up to this time a good starting point to 

categorize the aspects involved in personality. This is classified into five main categories: 

Openness, Conscientiousness, Extraversion, Agreeableness, and Neuroticism. Within this 

division, Veloso et al. (2021) explained other features that are part of each one of the traits in 

the following way. 

● Openness to experience: Reflects the degree of intellectual curiosity, creativity, 

and a preference for novelty and variety. 

● Conscientiousness: Indicates a tendency to show self-discipline, to act dutifully, 

and to aim for achievement. 

● Extraversion: Energy, positive emotions, assertiveness, sociability, the 

tendency to seek for stimulation in the company of others, and talkativeness 

describe this trait.  

● Agreeableness: Expresses a tendency to be compassionate and cooperative 

rather than suspicious and antagonistic towards others. 

● Neuroticism: Reflects the tendency to frequently experience unpleasant 

emotions, such as anger, anxiety, depression, or vulnerability.  
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2.1.2 The Relationship Between the Big Five Personality Framework and the EFL 

Teachers’ Personality  

According to Ingarianati et at. (2023), the Big Five personality is somehow related to the 

teacher's personality or the personality that the teacher should have, as they also mention in 

their study that during learning, the teacher's personality can significantly affect the teacher-

student interaction as well as their performance of their duty, pedagogy, and professional life. 

In other words, the teacher's personality directly affects both the teacher's ability and the 

student's interaction. In addition, as mentioned by Sabet et al. (2018), each of the aspects that 

make up the Big Five personality allows the quality of the teacher to benefit, such as Openness 

permits the teacher to have a more open mind and feel some attraction and interest in 

discovering new things (methodologies, teaching techniques, among others); 

Conscientiousness allows the teacher to be able to regulate their behavior and abstain from 

working within the rules; Extraversion is considered one of the most important aspects within 

the teachers’ personality since it enables teachers to establish good relationships with 

students, communicate easily with them, and know how to differentiate between introverts and 

extroverts; Agreeableness demonstrates the teacher's warmth and kindness towards the 

learners; lastly, Neuroticism allows the teacher to deal with any type of stress successfully 

(Sabet et al., 2018). 

2.1.3 Students’ motivation and academic performance 

Throughout the years, research has been conducted in order to investigate the factors 

involved in students’ academic performance, and in the past few decades it has been shown 

that within the learning environment not only cognitive characteristics are taken into 

consideration but it is perceived from a perspective in which students' interests are of 

paramount importance as well (Ulivia et al., 2022). “Research has shown that motivation is 

related to various outcomes such as curiosity, persistence, learning and performance” (Deci 

& Ryan, 1985, as cited in Ayub 2010, p. 364).  

2.1.4 Motivation 

Harmer (2002, as cited in Suslu, 2006) defined motivation as "some kind of internal drive which 

pushes someone to do things in order to achieve something" (p.1). Similarly, Rian and Deci 

(2000) mentioned that a motivated person is someone who is full of energy and feels somehow 

activated to accomplish a specific task. Motivation involves two main types of motivation; 

intrinsic motivation and extrinsic motivation (Usher & Kober, 2012). 
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2.1.5 Intrinsic Motivation 

Intrinsic motivation refers to the desire that a person has to fulfill or complete an action or task 

for mere self-satisfaction without the need to feel any kind of pressure or to do it for any 

external reward. This type of motivation was first known by an experiment that was carried out 

on animal behavior in which researchers observed that certain organisms demonstrated 

exploratory behaviors which were motivated by simple curiosity without any type of 

reinforcement (White, 1959, as cited in Ryan & Deci, 2000). Therefore, intrinsic motivation can 

be defined as that motivation that arises from the internal curiosity of the individual and is 

independent of any type of external stimulus. 

2.1.6 Extrinsic Motivation 

Extrinsic motivation refers to the behavior of an individual engaging in a specific task to obtain 

something from an external source. This form of motivation typically involves rewards or 

incentives provided by external entities. These incentives can be money, extra points, candies, 

recognition, or professional opportunities. Unlike intrinsic motivation, which arises from 

personal interest and inherent satisfaction in the activity itself, extrinsic motivation depends on 

external factors that drive the person to act. (Filimonov, 2017). 

2.1.7 The Relationship Between Intrinsic and Extrinsic Motivation and Students’ 

Academic Performance 

Intrinsic motivation is related to students' academic performance through learning experiences 

such as creative teaching pedagogies, interest-based texts, and a variety of resources that 

allow students to actively participate. Through these experiences, students not only become 

motivated but also lose their disgust for certain subjects, find them interesting and may even 

avoid disruption of classroom management (Handley, 2010, as cited in Valerio, 2012). 

Students' extrinsic motivation and academic performance are related to the use of rewards 

and recognition of their knowledge. Therefore, “extrinsically motivated students tend to focus 

on earning higher grades, obtaining rewards and acceptance from peers”. (Ayub, 2010, p. 

369) 

2.2 Literature Review  

According to Hashim et al. (2014) a teacher's personality plays a critical role in the 

performance of EFL learners. Personality can influence the teacher in different ways, such as 

in the relationship with students and the methods that he or she selects (Murray, 1972, as 

cited in Fatemi et al., 2016). Therefore, Fatemi et al. (2016) pointed out that “personality aids 
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teaching, for communication takes place between the teacher and the learner— even in the 

absence of the spoken word (nonverbal communication)” (p. 169). However, academic 

performance can be affected in two ways, either positively or negatively, as many students 

may feel more motivated, or on the contrary they may lose motivation (Hidayat, 2021).  

In order to achieve the objective of reporting on the relationship between teachers’ personality 

and EFL students’ academic performance, this chapter will provide a systematic overview of 

several published empirical studies in order to provide additional information for further in-

depth analysis. This chapter will be divided into three main sections: the relationship between 

the EFL teacher’s personality and students' performance, teachers’ personality traits that have 

the most influence on students’ academic performance, and students’ perceptions towards a 

teacher’s personality traits. 

2.2.1 The Relationship Between Teachers’ Personality and EFL Students’ Academic 

Performance 

For many years, teachers have been chiefly qualified as effective teachers because of their 

ability to bring contemporary pedagogical strategies, instructional techniques, and practical 

methods into the classroom. Today, recent studies suggest a new perspective to look at the 

learning and teaching experience through a distinct lens. These new insights place emphasis 

on the paramount importance of the teachers’ individual personality features and its correlation 

with students’ performance outcomes. 

On the one hand, empirical studies conducted by Hashim et al. (2014) on the Relationship 

between Teacher’s Personality, Monitoring, Learning Environment, and Students EFL 

Performance, and Noreen et al. (2019) on The Impact of Teacher’s Personality on Studens’ 

Academic Performance in Pakistan show that students’ performance outcomes is directly 

linked to teacher’s attitude and personality features. Hashim et al. (2014), concluded that 

students’ speaking proficiency in English is rehearsed and improved by the influence of the 

teachers’ acts of caring and passion about the students’ progress. Likewise, Noreen et al. 

(2019) highlighted Agreeableness, which is part of the Big Five framework, as a primary factor 

influencing the achievement of higher grades among students. In other words, the findings 

show that a helpful and kind teacher plays an important role when it comes to academic 

achievement.  

Similarly, a study conducted on the relationship between the teacher’s personality and general 

English achievement has revealed that a teacher’s extraversion is a significant trait when it 

comes to general English achievement. To illustrate this correlation, the researchers 

compared the academic performance outcomes obtained from two EFL classrooms; one with 

an extrovert teacher, and another one with a teacher characterized as an introvert. According 
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to the authors, “extrovert teachers are better classroom English managers and they can help 

students to improve their general English achievement. Extroverted teachers due to having 

social interaction, perform a better relationship with students” (Dost et al. 2017, p. 89). 

Correspondingly, in Gao and Liu’s (2013) investigation, it was demonstrated that teachers with 

good humor, adaptability, enthusiasm, fairness and high expectations are more likely to 

motivate and connect with students throughout their learning process, which can subsequently 

lead to general school success.  

Uniformly, some authors (Alhodiry, 2016; Sabet, Dehghannezhad & Tahriri, 2018; Ahmadi-

Azad, Asadollahfam & Zoghi, 2020) have also investigated about the relationship between 

EFL teacher’s personality and students’ performance outcomes, providing some insights on 

the side of the learners’ motivation and enjoyment. The findings from these studies have 

demonstrated that a teacher can directly influence a student’s performance through the 

appropriate application of strategies and techniques that have more to do with the 

psychological aspect rather than with pedagogical theories. In fact, Alhodiry (2016) stated that 

“when a student comes to the classroom with low intrinsic motivation, he could be motivated 

extrinsically by the motivational teacher’s choice of approaches and personal styles'' (p. 86).  

2.2.2 The Relationship Between the EFL Teachers’ Personality and their Effectiveness 

in Teaching 

In a research work carried out by Khojastehmehr and Takrimi (2008) on the factors that 

influence teachers’ effectiveness, the results yielded four main components in which personal 

characteristics were included. According to the authors, teachers’ personal qualities are major 

when it comes to a successful performance in their job. In actual fact, it was highlighted that 

“a good English teacher is kind, flexible, supportive, cheerful, fair, and encouraging” 

(Khojastehmehr & Takrimi, 2008, p. 63). Fatemi, Ganjali and Kafi (2016), have furnished more 

details about this proven hypothesis, showing that the core personality trait straightly linked to 

effectiveness in teaching was Extraversion, since “it can imply that extroverted teachers can 

come in as more successful ones'' (Fatemi et al., 2016, p. 174). Additionally, Alzubi (2022) 

indicated that students pay careful attention to the teacher’s personality because “these 

attributes contribute to their improvements in the aspects of personal traits, language 

improvement, communication, cultural awareness, and better understanding” (p. 512). 

Likewise, research on the characteristics of an effective teacher conducted by Tarajová and 

Metruk (2020) showed that the teacher personality traits plays a significant role in a teacher's 

effectiveness. The participants of the study, beyond knowledge, underlined the crucial impact 

of a teacher's character, advocating for open-mindedness, dependability, self-belief, a positive 

outlook, and equitable treatment. They also pointed out that the passion and interest that 
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teachers have for their work are highly important aspects that should be taken into account 

since this can affect both their personality and their performance as teachers, as Hajizadeh 

and Salahshour (2014) also highlighted in their research. Furthermore, they added that “being 

enthusiastic and lively and being creative and spontaneous” (Hajizadeh & Salahshour, 2014, 

p. 206) are other factors that are considered significant.  

2.2.3 Students’ Perceptions Towards a Teacher’s Personality Traits 

Some empirical studies have placed emphasis on the perceptions and/or perspectives that 

students have towards the teacher's personality and how it can affect their academic 

performance. Studies conducted by Hidayat (2021) and Krisdayanty et. al (2021) showed that 

participants agreed that the teacher's personality in the classroom is of great importance, and 

even more than the teacher's knowledge. They also added that when a teacher is more 

cheerful, fun, and calm, the learning atmosphere increases, which leads the students to feel 

more interested in the class. Likewise, a study by Sakkir and Ahmad (2021) showed that “the 

personal characteristics of the teacher were found to be most important for students in terms 

of effective language instruction and also for the moral development of the students” (p. 57). 

Students consider an excellent teacher to be one who pays attention to them and tries to 

create a pleasant study environment. 

With similar results, a research work conducted by Chen (2012) concluded that students prefer 

EFL teachers who have a good sense of humor and who can include jokes during the learning 

process because, according to them, this allows them to feel more relaxed and enthusiastic 

during class. In fact, the most important aspect about this article is that all the students agreed 

that a teacher should always keep calm and have a good temperament, without raising their 

tone of voice when students make a mistake. Similarly, most of the participants in Kourieos 

and Evripidou's (2013) research agreed that one of the teacher's roles should be to try to 

reduce the lack of confidence felt by the students since the fear of making major mistakes and 

being criticized by the teacher causes demotivation among students.  

Besides the results mentioned above, Hung et al. (2023), Tatipang et al. (2022), and 

Alzeebaree and Zebari (2021) have unnoticedly agreed that students find the teacher’s socio-

affective skills and personality characteristics crucial within the learning process. Their 

conclusions show that learners are thoughtful about aspects such as a teacher’s self-

confidence and self-control. They also consider that teachers must be self-disciplined, 

organized, supportive and caring.  
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CHAPTER III: METHODOLOGY 

This study involves a research synthesis on the EFL teacher’s personality and its correlation 

with academic performance in students. This type of research is primarily characterized by 

striving to gather information from empirical research studies that have been conducted in 

order to build an overview of a particular topic (Hedges & Cooper, 2009). Consequently, due 

to the need to collect data, the digital media that were used for this study came from databases 

such as Google Scholar, and SciELO. In addition, the type of studies taken into account came 

from qualitative, quantitative and mixed methods research since the research synthesis 

demanded both types of data. The keywords and terms that were used to search for 

information were 1. personality traits, 2. student perceptions, 3. influence, 4. student 

performance, 5. impact, 6. teacher attitude, 7. English language learners, 8. EFL, 9. teacher 

effectiveness. 

In addition to the aforementioned conditions, other aspects were taken into consideration for 

this research. To begin with, the data collected had to be published between 2011 and 2023; 

that is, studies conducted in the last twelve years since attention to current issues in the 

English classroom is necessary. To ensure consistency in the technical language used 

throughout this research synthesis, which is written in English, all the selected studies were 

also written in English. The studies also excluded participants older than 30 years; including 

participants that were children, adolescents, and young adults. 

To conduct the research, some articles were taken from the International Journal of English 

Literature and Social Sciences, ELT Worldwide: Journal of English Language Teaching, 

GEMA Online Journal of Language Studies, International Journal of Educational 

Investigations, JURNAL NALAR PENDIDIKAN, Journal of Education and Educational 

Development, among others, which provided truthful and relevant information. Lastly, once 

the necessary articles and data were collected, each article was carefully analyzed and 

classified according to the categories that emerged during the research. 
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CHAPTER IV: DATA ANALYSIS 
In this segment, the research questions previously stated are answered by making a thorough 

analysis of twenty empirical studies. This chapter provides insights for the reader, and as a 

manner of organizing each issue intelligibly, it has been divided into four main categories: 

location, research methodology, and participants; effects of EFL teachers’ personality traits on 

students; characteristics of effective English teachers; and students’ perceptions towards 

teachers’ personality traits. 

4. 1 Location, Research Methodology, Participants and Main Focus of the Empirical 

Studies 

Table 1 

Location of Empirical Studies 

Author/Year Continent N % 

Ahmadi-Azad, Asadollahfa & Zoghi (2020); 

Alzubi (2022); Alzeebaree & Zebari (2021); Chen 

(2012); Dost, Bohloulzadeh & Hafshejani (2017); 

Fatemi, Ganjali & Kafi (2016); Gao & Liu (2013); 

Hashim, Alam & Yusoff (2014); Hajizadeh & 

Salahshour (2014); Hidayat (2021); Hung 

(2023); Krisdayanty, Hidayat & Dewi (2021); 

Khojastehmehr & Takrimi (2008); Noreen & 

Munawar (2019); 

Sabet, Dehghannezh & Tahriri (2018); Sakkir, 

Dollah & Ahmad (2021); Tatipang, Manuas, 

Wuntu, Rorintulus, & Lengkoan (2022). 

Asia 17 85% 

Kourieos & Evripidou (2013); Tarajová & Metruk 

(2020)  

Europe 2 10% 

Alhodiry (2016) Africa 1 5% 

N=20 

Table 1 assembles information on the location of origin of the studies, showing that most of 

them come from Asia (85%), followed by Europe (10%), and, finally, Africa (5%). From a global 

point of view, it is very noticeable that not enough research is coming from the American 

continent on the relationship between the EFL teacher personality and the students' outcomes.  
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Table 2 

Research Methodology of Empirical Studies 

Author/Year Type N % 

Ahmadi-Azad, Asadollahfa & Zoghi (2020);  

Dost, Bohloulzadeh & Hafshejani (2017); 

Fatemi, Ganjali and  Kafi (2016); 

Hashim, Alam & Yusoff (2014); 

Noreen & Munawar (2019); 

Tatipang, Manuas, Wuntu, Rorintulus, & 

Lengkoan (2022) 

Quantitative 6 30% 

 Alhodiry (2016); Chen (2012); Alzeebaree & 

Zebari (2021); Gao & Liu (2013); Hidayat (2021); 

Hung (2023); Krisdayanty, Hidayat & Dewi 

(2021); Kourieos & Evripidou (2013); 

Khojastehmehr & Takrimi (2008); Sakkir, Dollah 

& Ahmad (2021) 

Qualitative 10 50% 

Alzubi (2022); Hajizadeh & Salahshour (2014); 

Sabet, Dehghannezh & Tahriri (2018); Tarajová 

& Metruk (2020). 

Mixed method 4 20% 

N=20 

From the data analysia, it becomes apparent that researchers predominantly favored a 

qualitative methodology in their pursuit of understanding the correlation between teachers' 

personality traits and students' academic performance. This assertion is substantiated by the 

findings presented in Table 2, which indicate that 50% of the research works adopted a 

qualitative approach, while 30% employed quantitative methodologies, with the remaining 

20% employing mixed-method approaches incorporating both qualitative and quantitative 

elements.  

Table 3 

Participants of Empirical Studies 

Author/Year Participants N % 

Ahmadi-Azad, Asadollahfa & Zoghi (2020); Alam Students 13 65% 
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& Yusoff (2014); Alzeebaree & Zebari (2021); 

Alzubi (2022); Chen (2012); Dost, Bohloulzadeh 

& Hafshejani (2017); Hidayat (2021); Hung 

(2023); Kourieos & Evripidou (2013); 

Krisdayanty, Hidayat & Dewi (2021); Noreen & 

Munawar (2019); Sakkir, Dollah & Ahmad 

(2021); Tatipang, Manuas, Wuntu, Rorintulus & 

Lengkoan (2022). 

Fatemi, Ganjali & Kafi (2016); Khojastehmehr & 

Takrimi (2008) 

Teachers 2 10% 

Sabet, Dehghannezhand Tahriri (2018); 

Hajizadeh & Salahshour (2014); Alhodiry (2016); 

Tarajová & Metruk (2020) 

Teachers and 

students 

4 20% 

Gao & Liu (2013) Pre-service 

teachers 

1 5% 

N=20 

On the other hand, Table 3 portrays that 65% of the research works that were selected for this 

research synthesis include students as participants in their studies, which might show that 

learners play a chief role when it comes to examining the impact of teachers’ personality traits 

in a EFL classroom. 

4.2 Effects of EFL Teachers’ Personality Traits on Students 

Table 4 

Effects of EFL teachers’ personality traits on students  

 Effects 
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Author/Year 

      

Hashim, Alam, & Yusoff, 2014.  

x 

     

Noreen, Ali, & Munawar, 2019    

x 

   

Dost, Bohloulzadeh, & Hafshejani, 

2017. 

   

x 

   

Alhodiry, 2016.     x  

Gao & Liu, 2013.    x   

Ahmadi-Azad, Asadollahfam, & 

Zoghi, 2020. 

     

 

x 

x 

Krisdayanty, Hidayat, & Dewi (2021)  x   x  

Sabet, Dehghannezhad, & Tahriri, 

2018. 

     

x 

 

 

From a holistic point of view, Table 4 encompasses the different categories of effects regarding 

teachers’ characteristics found in the analysis of eight empirical studies. With notable results, 

researchers have demonstrated that teachers’ positive personality features result in higher 

motivation in students during the learning process (Alhodiry, 2016; Ahmadi-Azad, 

Asadollahfam, & Zoghi, 2020; Krisdayanty, Hidayat, & Dewi, 2021; Sabet, Dehghannezhad, & 

Tahriri, 2018). On the other hand, Noreen et al. (2019), and Dost, Bohloulzadeh, and 

Hafshejani (2017) reflect similar results showing that students general scores are influenced 
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by the English teacher’s personality, which implicitly fits within the wider category of students’ 

performance. Likewise, the effects found that have to do with academic performance are 

divided into communication proficiency, desired school outcomes, and learning effectiveness 

shown in the research works of Hashim et al. (2014), Gao and Liu (2013), and Krisdayanty et 

al. (2021) respectively. Lastly, from the aforementioned authors, Ahmadi-Azad et al. (2020) 

also showed that the teachers’ personality plays a role when it comes to the students’ foreign 

language enjoyment.  

While Table 5 revealed positive effects on several realms, the following analysis focuses on 

those directly related to student performance, namely the effects on communication 

proficiency, general scores, and learning effectiveness.  

The first positive effect has to do with the relationship between the teacher’s personality 

features and an increase in communication proficiency. One study demonstrating this 

connection was conducted by Hashim et al. (2014), who administered a questionnaire to 

students to identify variables related to improving or achieving communication proficiency. A 

significant determinant that emerged was the influence of the teacher's personality since the 

results of this study showed that monitoring efforts that interacted with the teacher's 

personality had an effect on students’ English communication proficiency.  

The second positive effect is connected to the teacher’s personality impact on students' 

general scores. Noreen et al. (2019) delved deep into the influence of a teacher’s Openness, 

which is one of the broad categories of the Big Five personality framework, and showed that 

it has a significant positive effect on students’ performance. In other words, Openness as part 

of a teacher’s personality positively influences students in the sense that they get higher and 

better grades. Correspondingly, Dost et al. (2017) placed emphasis on teachers’ Extraversion, 

showing that extroverted teachers in comparison to introverted teachers, make a larger 

contribution to satisfactory academic achievement in students since Extraversion is regarded 

as one of the most crucial elements of a teacher's personality, as it enables them to build 

meaningful connections with their students (Sabet et al., 2018). 

The third positive effect is the link found between learning efficacy, motivation and teacher 

personality (Krisdayanty, Hidayat & Dewi, 2021). In this study, the researchers used interviews 

with open-ended and closed-ended questions to discover the extent to which the teacher can 

affect student achievement. The results revealed that the teacher's personality is of utmost 

importance in the students' performance since it was shown that students performed better 

and paid more attention to the class because they felt more comfortable, and more interested 

in the subject. 

This analysis highlights the positive influence of teacher personality on several aspects of 

student learning. Studies have shown a link between positive teacher personality traits and 
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increased student motivation, foreign language enjoyment, and academic performance as 

evidenced by communicative competence, overall scores, and learning efficacy. Thus, 

additional research that focuses specifically on these performance-related areas may provide 

even more specific information on how teachers can leverage their personalities to optimize 

student success. 

4.3 Characteristics of Effective English Teachers 

Table 5 

Professional Characteristics of effective English teachers  

 

Author/Year 

Professional Characteristics 

     

Alzubi (2022) x    x 

Hajizadeh & Salahshour (2014) x  x x x 

Hung (2023)     x 

Khojastehmehr & Takrimi (2008) x x 

 

 x  

Kourieos & Evripidou (2013)   x  x 

Sakkir & Ahmad (2021) x x   x 

Tarajová & Metruk (2020) x 

 

x x   
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N=7 

Table 5 shows five professional characteristics of effective English teachers in different 

studies: employment in different teaching methods (5 studies), language proficiency (5 

studies); importance of attention to students' needs (3 studies), expertise in the subject (3 

studies); and classroom management skills (2 studies). All of these professional 

characteristics of the teacher mentioned above will be discussed.  

The study conducted by Alzubi (2022) pointed out two important professional characteristics 

of a teacher; the employment of different teaching methods and language proficiency, both of 

them resulting in a positive increase in both language and students' skills. Likewise, another 

study conducted by Hajizadeh and Salahshour (2014) demonstrates that these two 

characteristics are part of an efficient teacher since students feel more motivated, thus leading 

to a positive effect on students. Similarly, Khojastehmehr and Takrimi (2008), Kourieos and 

Evripidou (2013), and Tarajová and Metruk (2020) noted that instructional strategies, different 

teaching methodologies and language proficiency are essential factors in a teacher's 

effectiveness and also enable students to increase their levels of English proficiency. 

Other professional characteristics that are part of a teacher's effectiveness are important: 

attention to students' needs, expertise in the subject, and classroom management skills. In 

the research conducted by Khojastehmehr and Takrimi (2008), Sakkir and Ahmad (2021), and 

Tarajová and Metruk (2020) great emphasis was placed on attention to students' needs since 

they consider this characteristic essential to create a pleasant atmosphere in the classroom 

and to have better contact with students through their tastes and preferences.  Now, as for the 

results obtained in the works of Hajizadeh and Salahshour (2014), Kourieos and Evripidou 

(2013), and Tarajová and Metruk (2020), it was pointed out that an efficient teacher should be 

a subject matter expert as this allows teachers to provide students with greater linguistic input 

and maximize their language acquisition. Regarding the last professional characteristic -

classroom management skills- mentioned in Table 6, Hajizadeh and Salahshour (2014), and 

Khojastehmehr and Takrimi (2008) evidenced that this characteristic is an important factor in 

teacher effectiveness as through this the teacher can conduct a more orderly and meaningful 

classroom.  

Effective English teachers are a multifaceted group. Research emphasizes employment in 

different teaching methods, language proficiency, importance of attention to students' needs, 

expertise in the subject, and classroom management skills. These qualities create a positive 

learning environment that increases students' motivation and English skills. In addition, they 

contribute to student success. In summary, effective English teachers must be a combination 

of instructional skill, knowledge, and interpersonal connection. 

Table 6 
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Personality Characteristics of effective English teachers  

 

Author/Year 

 

Personality Characteristics  

           

Fatemi, Ganjali & Kafi 

(2016) 

x           

Tarajová & Metruk 

(2020)  

 x x x x       

Khojastehmehr & 

Takrimi (2008) 

  x   x     x 

Alzubi (2022)       x    x 

Hajizadeh & Salahshour 

(2014) 

 x x   x  x    

Hidayat (2021)   x  x    x   

Sakkir & Ahmad (2021)   x         

Chen (2012)   x   x    x  

Kourieos & Evripidou 

(2013) 

  x         

Krisdayanty, Hidayat, & 

Dewi (2021) 

  x         

N=10 
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In table 6, the ten chief personality characteristics that have to do with teachers’ effectiveness 

are portrayed. From the ten research papers that were analyzed for this subcategory, eight 

demonstrated that social skills are major characteristics of effective teachers. In a study 

conducted by Tarajová and Metruk (2020), for instance, it was suggested that “an effective 

language teacher is an individual who can keep a positive relationship with their students” (p. 

324). Similarly, researchers have shown that personality characteristics like friendliness, 

kindness, and humbleness qualify a teacher as an effective one (Chen, 2012; Hidayat, 2021; 

Sakkir & Ahmad, 2021).  

By deeply analyzing the papers, it was also found that in the research works of Khojastehmehr 

and Takrimi (2008), Hajizadeh and Salahshour (2014), and Chen (2012), the results shone a 

light on the importance of the enthusiasm for teaching as a key characteristic of a good 

teacher. The participants of these studies reported that “an effective teacher shows 

enthusiasm for teaching, encourages the students to improve their language” (Khojastehmehr 

& Takrimi, 2008, p. 62), and that “being enthusiastic and lively” (Hajizadeh & Salahshour, 

2014, p. 205) makes a teacher effective.  

Characteristics that make teachers effective also involve passion for the profession, patience, 

and fairness, as depicted in table 7. In the investigation conducted by Tarajová and Metruk 

(2020), in which the participants were teachers, the results showed that “more than half of the 

teachers emphasized that effective teachers should first and foremost have a deep interest in 

the subject, along with high expertise in the subject-matter they are teaching and the passion 

for the profession” (p. 324). Hidayat (2021), for his part, demonstrated that students value and 

rate patience as one of the core characteristics of an effective teacher. Lastly, Alzubi (2022) 

along with Khojastehmehr and Takrimi (2008) showed that fairness in teachers is also 

considered as an important asset.  

In summary, Table 6 depicts the synthesis of various research studies that collect the key 

personality characteristics that define effective English teachers. Social skills, including 

maintaining positive relationships and embodying traits like friendliness and kindness, are 

consistently highlighted as essential. Additionally, enthusiasm for teaching is identified as a 

significant factor in motivating students and fostering their language development. The 

importance of passion for the subject matter, alongside qualities such as patience and 

fairness, further contributes to the effectiveness of teachers in creating supportive learning 

environments. Together, these findings highlight the integral roles that teachers' personalities 

play in shaping successful educational experiences for students. 

4.4 Students’ Perceptions Towards Teachers’ Personality Traits 

Table 7 
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Students’ perceptions towards teachers’ personality traits 

 

Student 

perceptions 

Traits Author(s)/ Year N° of studies  

Positive  Wisdom 

Friendliness  

Kindness 

Humility 

Humor  

Respect 

Patience 

Responsibility 

Equality 

Supportiveness 

Alzeebaree & Zebari (2021); 

Chen (2012); Hidayat (2021); 

Hidayat & Dewi (2021); Hung 

(2023); Kourieos & Evripidou 

(2013); Krisdayanty, Hidayat & 

Dewi (2021); Sakkir, Dollah & 

Ahmad, (2021); Tatipang, 

Manuas, Wuntu, Rorintulus & 

Lengkoan (2022) 

8 

Negative  Seriousness 

Moodiness 

Authoritarianism 

Chen (2012); Hidayat (2021); 

Kourieos & Evripidou (2013); 

Krisdayanty, Hidayat & Dewi 

(2021)  

N=8 

 

Through the comprehensive analysis of eight articles concerning students’ perceptions on 

teachers’ personality traits, both positive and negative characteristics were found; the latter 

being relatively fewer in number, as shown in table 7. Hidayat (2021) reveals that students 

prioritize teachers' personalities over their academic knowledge, suggesting that a positive 

and supportive classroom atmosphere significantly enhances learning. Students appreciate 

teachers who are wise, kind, friendly, humble, caring, humorous, and patient, as these traits 

foster motivation and create a conducive learning environment. On the other hand, teachers 

who are not humorous, overly serious, or moody contribute to a fearful and less engaging 

classroom experience. This underscores the importance of teachers' interpersonal skills in 

maintaining students' interest and participation in their studies. 

Authors supporting these findings emphasize that students value emotional intelligence, 

kindness, fairness, lenience, and responsibility in their teachers (Chen, 2021; Kourieos & 

Evripidou, 2013). Traits such as sense of humor, patience, and the ability to create a relaxed 

and inclusive classroom environment are highly favored. Students report feeling more 
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comfortable and willing to participate when teachers exhibit these qualities. Negative 

perceptions arise from teachers who are unkind, impolite, or overly strict, leading to a lack of 

motivation and engagement. The ability to be fair and impartial, treating all students equally, 

also stands out as a crucial factor in effective teaching, as students feel more respected and 

valued. 

Overall, the analysis of these studies illustrates that students' perceptions of their teachers' 

personality traits have a profound impact on their performance. Positive traits such as 

helpfulness, supportiveness, and encouragement are linked to higher levels of student 

satisfaction and achievement (Krisdayanty et al., 2021; Hung, 2023). Conversely, traits 

associated with authoritarianism, strictness, and lack of empathy can hinder student 

participation and confidence (Chen, 2012; Hidayat, 2021; Kourieos & Evripidou, 2013; 

Krisdayanty, Hidayat & Dewi, 2021). 

The present data analysis has facilitated the provision of answers to the research questions 

established at the beginning of this research synthesis. As mentioned above, this analytical 

process was divided into four distinct sections. The first section shows an overview of the 

articles used for the analysis. In this section, each of the articles were categorized depending 

on the location, research methodology, and participants. In the second section, the effects of 

EFL teachers' personality on students were presented. Although the articles demonstrated 

several effects on students, only the six effects that were most repeated in all studies were 

categorized and analyzed.  In section three, the characteristics of effective English teachers 

were presented by categorizing the information obtained into Professional Characteristics of 

effective English teachers and Personality Characteristics of effective English teachers. And 

as a last section, students' perceptions of the teachers' personality were analyzed. These 

perceptions were divided into two parts: positive and negative perceptions demonstrating that 

student's academic performance and motivation is linked to the teachers’ personality traits.  
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CHAPTER V: Conclusions and recommendations  

5.1 Conclusions  

This research synthesis aimed to analyze the data obtained from research on the influence of 

teachers' personality on students' academic development. In order to achieve the objectives, 

a total of 20 studies were classified into four different categories: location, research 

methodology, and participants; effects of EFL teachers’ personality traits on students; 

characteristics of effective English teachers; and students’ perceptions towards teachers’ 

personality traits. This analysis allowed us to draw several conclusions regarding both the 

positive and negative effects of the qualities of an EFL teacher in students outcomes.  

The results of the analysis revealed that positive teacher personality traits have a favorable 

impact on various aspects of students. Studies evidence that teacher personality positively 

influences student motivation, enjoyment of foreign language learning, overall academic 

performance, communicative competence, and learning effectiveness. Characteristics such 

as Extroversion, Openness, and an enthusiastic and passionate attitude towards teaching are 

associated with better student outcomes. Furthermore, Hashim et al. (2014) corroborated in 

their study that teachers have a substantial influence on students' learning and intellectual 

growth. 

Although one of the main objectives of this research synthesis was to identify specifically the 

personality traits of teachers that most affect the academic performance of students, no 

concrete data were found in this regard. Nevertheless, the analysis made it possible to 

determine the main professional characteristics associated with teaching effectiveness. These 

include mastery of various teaching methods, language proficiency, attention to student 

needs, subject matter expertise, and classroom management skills. These findings suggest 

that the presence of such professional qualities in teachers contributes to the creation of a 

positive learning environment, resulting in increased motivation and improved language skills 

of EFL learners.  

Besides, an analysis of several studies reveals that students tend to perceive teachers as 

effective when teachers exhibit positive personality traits, such as kindness, humility, a sense 

of humor, equality, and patience. According to the findings, these personal attributes motivate 

students to actively participate and pay more attention during lessons. On the contrary, traits 

such as seriousness, moodiness and authoritarianism are perceived negatively by students, 

generating in them distrust, disinterest in the subject and even fear of participating. These 

results suggest that teacher personality attributes play a crucial role in establishing a 

connection, either positive or negative, between teachers and students. Such a connection, in 

turn, appears to have a significant impact on students' academic achievement. In other words, 
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favorable personality traits are conducive to a more conducive learning environment, while 

unfavorable traits may obstruct student performance. 

In summary, this research synthesis shines a light on the significant influence of teachers’ 

personality traits on various aspects of students' learning and development. The analysis 

suggests that teacher personality plays a crucial role in establishing a productive connection 

between students and teachers, which in turn significantly affects students' academic success. 

5.2 Recommendations  

The comprehensive analysis suggests several promising avenues for future research on the 

relationship between EFL teachers' personality traits and student outcomes. First, upon 

reviewing the collected articles, it became evident that the majority of the studies originated 

from distant geographic contexts, with the predominant focus being on Asia, Europe, and 

Africa. For that reason, it is crucial that future research efforts focus on the personality traits 

of teachers in Latin America so that the data will be more realistic and closer to our social 

context. In fact, further research needs to be conducted in Ecuador. Thus, local information 

can be obtained and more analysis can be carried out considering the Ecuadorian particular 

situation.  

Second, it is necessary to emphasize teacher personality development since the findings 

underscore the critical importance of specific personality traits and characteristics, such as 

social skills, enthusiasm, patience, and kindness, in contributing to teacher effectiveness and 

student success. Teacher training programs and school administrators should prioritize the 

selection and development of these desirable personality traits in educators. 

Finally, it is important to investigate specific performance-related effects as the analysis 

emphasizes the positive effects of teacher personality on student motivation, foreign language 

enjoyment, communicative competence, academic achievement, and learning efficacy. 

Researchers should consider more specific studies to better clarify these effects related to 

performance.  

 

  



34  

 

Lilia Pamela Mogrovejo Cabrera - Maribel Tatiana Yambay Aulla 

References  

Abad, J. V. (2013). Pedagogical factors that influence EFL teaching: Some considerations for 

teachers' professional development. Profile Issues in Teachers Professional 

Development, 15(1), 97-108. https://n9.cl/3jx4y 

Ahmadi-Azad, S., Asadollahfam, H., & Zoghi, M. (2020). Effects of teacher’s personality traits 

on EFL learners’ foreign language enjoyment. System, 95, 102369. 

https://doi.org/10.1016/j.system.2020.102369 

Alhodiry, A. A. (2016). The Libyan EFL teachers role in developing students motivation. 

Procedia-Social and Behavioral Sciences, 232, 83-89. 

https://doi.org/10.1016/j.sbspro.2016.10.020 

Alzeebaree, Y., & Zebari, I. (2021). What makes an effective EFL teacher: High school 

students' perceptions. The Asian ESP Journal. https://ssrn.com/abstract=3887039  

Alzubi, A. A. F. (2022). What makes an effective EFL teacher from Saudi pre-university 

students’ perspective. Journal of Education, 202(4), 507-515. 

https://doi.org/10.1177/0022057420988702 

Bayani, Z. (2016). The Relationship between teacher's personality traits and exceptional 

students' learning. Journal of International Economy and Business, 41-47. http://psp-

ltd.com/JIEB_35_4_2016.pdf 

Chen, J. (2012). Favorable and unfavorable characteristics of EFL teachers perceived by 

university students of Thailand. International Journal of English Linguistics, 2(1), 213. 

http://dx.doi.org/10.5539/ijel.v2n1p213 

Diener, E., & Lucas, R. E. (2019). Personality traits. General psychology: Required reading, 

278. https://n9.cl/6mywl   

Dost, I. N., Bohloulzadeh, G., & Hafshejani, N. K. (2017). The impact of teachers’ personality 

on senior high school EFL learners’ general English achievement. International Journal 

of English Literature and Social Sciences, 2(3), 77-93. 

https://dx.doi.org/10.24001/ijels.2.3.9 

Fatemi, M. A., Ganjali, R., & Kafi, Z. (2016). EFL teachers’ personality type and their 

effectiveness in teaching: Investigating the relationship. International Journal of 

Educational Investigations, 3(1), 166-177. 

Filimonov, D. (2017). Extrinsic motivation and incentives. Haaga-Helia, University of 

Applied Sciences. 

Gao, M., & Liu, Q. (2013). Personality traits of effective teachers represented in the narratives 

of American and Chinese preservice teachers: A cross-cultural comparison. 

International Journal of Humanities and Social Science, 3(2), 84-95. 

https://n9.cl/3jx4y
https://n9.cl/3jx4y
https://doi.org/10.1016/j.system.2020.102369
https://doi.org/10.1016/j.system.2020.102369
https://doi.org/10.1016/j.system.2020.102369
https://doi.org/10.1016/j.sbspro.2016.10.020
https://doi.org/10.1016/j.sbspro.2016.10.020
https://doi.org/10.1016/j.sbspro.2016.10.020
https://ssrn.com/abstract=3887039
https://doi.org/10.1177/0022057420988702
https://doi.org/10.1177/0022057420988702
https://doi.org/10.1177/0022057420988702
http://psp-ltd.com/JIEB_35_4_2016.pdf
http://psp-ltd.com/JIEB_35_4_2016.pdf
http://psp-ltd.com/JIEB_35_4_2016.pdf
http://dx.doi.org/10.5539/ijel.v2n1p213
http://dx.doi.org/10.5539/ijel.v2n1p213
http://dx.doi.org/10.5539/ijel.v2n1p213
https://n9.cl/6mywl
https://n9.cl/6mywl
https://dx.doi.org/10.24001/ijels.2.3.9
https://dx.doi.org/10.24001/ijels.2.3.9
https://dx.doi.org/10.24001/ijels.2.3.9


35  

 

Lilia Pamela Mogrovejo Cabrera - Maribel Tatiana Yambay Aulla 

Hajizadeh, N., & Salahshour, N. (2014). Characteristics of effective EFL instructors: Language 

teachers’ perceptions versus learners’ perceptions. International Journal of Applied 

Linguistics and English Literature, 3(1), 202-214. 

https://doi.org/10.7575/aiac.ijalel.v.3n.1p.202 

Hashim, N. M. H., Alam, S. S., & Yusoff, N. M. (2014). Relationship between teacher’s 

personality monitoring learning environment and students’ EFL performance. GEMA 

Online Journal of Language Studies, 14(1), 101-116. https://doi.org/10.17576/GEMA-

2014-1401-07 

Hedges, L. V., & Cooper, H. (2009). Research synthesis as a scientific process. The handbook 

of research synthesis and meta-analysis, 1(3), 4-7. https://n9.cl/uihc5 

Hidayat, M. T. (2021). Understanding students’ perspectives on teachers’ personality. 

International Journal of English and Applied Linguistics (IJEAL), 1(1), 1-5. 

https://doi.org/10.47709/ijeal.v1i1.965 

Howard, P. J., & Howard, J. M. (1995). The Big Five quickstart: an introduction to the five-

factor model of personality for human resource professionals. (ED 384 754) 

https://files.eric.ed.gov/fulltext/ED384754.pdf 

Hung, L. N. Q. (2023). Students’ perceptions of effective EFL teachers in a university in 

Vietnam. Journal of Language Teaching and Research, 14(3), 560-567. 

https://doi.org/10.17507/jltr.1403.03 

Ingarianti, T. M., Suhariadi, F., Fajrianthi, F., Lutfia, D., & Andriany, D. (2023). The role 

of big five personality dimensions in Indonesian teachers’ subjective career success. 

International Journal of Evaluation and Research in Education, 12(3), 1299–1306. 

https://doi.org/10.11591/ijere.v12i3.25158 

Kivunja, C. (2018). Distinguishing between theory, theoretical framework, and conceptual 

framework: A systematic review of lessons from the field. International journal of higher 

education, 7(6), 44-53. https://doi.org/10.5430/ijhe.v7n6p44  

Khojastehmehr, R., & Takrimi, A. (2008). Characteristics of effective teachers: Perceptions of 

the English teachers. Journal of Education, 3(2), 53-63. https://sid.ir/paper/564083/en 

Kourieos, S., & Evripidou, D. (2013). Students' perceptions of effective EFL teachers in 

university settings in Cyprus. English Language Teaching, 6(11), 1-16. 

http://dx.doi.org/10.5539/elt.v6n11p1 

Kramer, R., Goslin, S. (2022) What is personality?. Frontiers for Young Minds, 10(1), 

2-3. DOI: 10.3389/frym.2022.719561  

https://doi.org/10.7575/aiac.ijalel.v.3n.1p.202
https://doi.org/10.7575/aiac.ijalel.v.3n.1p.202
https://doi.org/10.7575/aiac.ijalel.v.3n.1p.202
https://doi.org/10.17576/GEMA-2014-1401-07
https://doi.org/10.17576/GEMA-2014-1401-07
https://doi.org/10.17576/GEMA-2014-1401-07
https://n9.cl/uihc5
https://n9.cl/uihc5
https://doi.org/10.47709/ijeal.v1i1.965
https://doi.org/10.47709/ijeal.v1i1.965
https://doi.org/10.47709/ijeal.v1i1.965
https://files.eric.ed.gov/fulltext/ED384754.pdf
https://doi.org/10.17507/jltr.1403.03
https://doi.org/10.17507/jltr.1403.03
https://doi.org/10.17507/jltr.1403.03
https://doi.org/10.11591/ijere.v12i3.25158
https://doi.org/10.5430/ijhe.v7n6p44
https://sid.ir/paper/564083/en
http://dx.doi.org/10.5539/elt.v6n11p1
http://dx.doi.org/10.5539/elt.v6n11p1
http://dx.doi.org/10.5539/elt.v6n11p1
https://dx.doi.org/10.3389/frym.2022.719561


36  

 

Lilia Pamela Mogrovejo Cabrera - Maribel Tatiana Yambay Aulla 

Krisdayanty, Y., Hidayat, M. T., & Dewi, S. (2021). Moody teacher ruins my motivation: 

students’ voice on effective EFL teachers. IALLTEACH (Issues In Applied Linguistics 

& Language Teaching), 3(1), 10-14. Doi: http://dx.doi.org/10.37253/iallteach.v3i1.4392 

Lamas, H. (2015). School performance. Propósitos y Representaciones, 3 (1), 313-386. 

https://doi.org/10.20511/pyr2015.v3n1.74 

Masruddin, M. M., & Pratiwi, H. H. (2016). Students’ perception and their attitude towards 

english teachers’ personality. Langkawi: Journal of The Association for Arabic and 

English, 2(2), 202-218. https://doi.org/10.17576/GEMA-2014-1401-07 

McAdams, D. P. (1992). The five‐ factor model in personality: A critical appraisal. Journal of 

personality, 60(2), 329-361. https://doi.org/10.1111/j.1467-6494.1992.tb00976.x  

McCrae, R. R., & Costa Jr, P. T. (2008). A five-factor theory of personality. Gerontology 

Research Center, National Institute on Aging. https://n9.cl/ngdxp 

Noreen, S., Ali, A., & Munawar, U. (2019). The impact of teachers' personality on students' 

academic achievement in Pakistan. Global Regional Review, 4(3), 92-102. 

http://dx.doi.org/10.31703/grr.2019(IV-III).11 

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and 

new directions. Contemporary Educational Psychology, 25(1), 54-67. 

https://doi.org/10.1006/ceps.1999.1020  

Sabet, M. K., Dehghannezhad, S., & Tahriri, A. (2018). The relationship between Iranian EFL 

teachers’ self-efficacy their personality and students’ motivation. International Journal 

of Education and Literacy Studies, 6(4), 7-15. 

https://doi.org/10.7575/aiac.ijels.v.6n.4p.7 

Sakkir, G., Dollah, S., & Ahmad, J. (2021). Characteristics of a Good Efl Teacher: Indonesian 

EFL Students Perspectives. Jurnal Nalar Pendidikan, 9(1), 52-59. DOI: 

10.26858/jnp.v9i1.20323 

Simon, M. K., & Goes, J. (2011). Developing a theoretical framework. Seattle, WA: 

Dissertation Success, LLC, 13-18. 

Tarajová, R., & Metruk, R. (2020). Characteristics of an effective EFL teacher: Perspectives 

of Slovak EFL students and teachers. European Journal of Education Studies, 7(12), 

319-331. DOI: http://dx.doi.org/10.46827/ejes.v7i12.3419  

Tatipang, D. P., Manuas, M. J., Wuntu, C. N., Rorintulus, O. A., & Lengkoan, F. (2022). EFL 

students’ perceptions of the effective English teacher characteristics. Jurnal 

Pendidikan Bahasa Inggris Undiksha, 10(1). https://doi.org/10.23887/jpbi 

Ulivia, A., Petrus, I., & Suganda, L. A. (2022). English as a foreign language 

students’ mindfulness, academic motivation, and academic performance. Int J Eval 

& Res Educ ISSN, 2252(8822), 1295. 

http://dx.doi.org/10.37253/iallteach.v3i1.4392
http://dx.doi.org/10.37253/iallteach.v3i1.4392
https://doi.org/10.20511/pyr2015.v3n1.74
https://doi.org/10.20511/pyr2015.v3n1.74
https://doi.org/10.20511/pyr2015.v3n1.74
https://doi.org/10.17576/GEMA-2014-1401-07
https://doi.org/10.17576/GEMA-2014-1401-07
https://doi.org/10.1111/j.1467-6494.1992.tb00976.x
https://n9.cl/ngdxp
https://n9.cl/ngdxp
http://dx.doi.org/10.31703/grr.2019(IV-III).11
http://dx.doi.org/10.31703/grr.2019(IV-III).11
http://dx.doi.org/10.31703/grr.2019(IV-III).11
https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.7575/aiac.ijels.v.6n.4p.7
https://doi.org/10.7575/aiac.ijels.v.6n.4p.7
https://doi.org/10.7575/aiac.ijels.v.6n.4p.7
http://dx.doi.org/10.46827/ejes.v7i12.3419
https://doi.org/10.23887/jpbi
https://doi.org/10.23887/jpbi


37  

 

Lilia Pamela Mogrovejo Cabrera - Maribel Tatiana Yambay Aulla 

Ulug, M., Ozden, M. S., & Eryilmaz, A. (2011). The effects of teachers’ attitudes on students’ 

personality and performance. Procedia-social and behavioral sciences, 30, 738-

742. https://doi.org/10.1016/j.sbspro.2011.10.144  

Veloso, V., Rodrigues, R., Carvalho, R., Vasconcelos, O., Pereira, I., Milfont, M., Holland, T., 

Santos, G., Medeiros, W., Diógenes, E., Pereira, A., Moura, R., Medeiros, J., Silva, 

T., Gouveia, B. (2021). A Short version of the big five inventory (BFI-20): Evidence 

on Construct Validity. Interamerican Journal of Psychology, 5(2), 3-4. DOI: 

10.30849/ripijp.v55i1.1312  

https://doi.org/10.1016/j.sbspro.2011.10.144

