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RESUMEN
El objetivo de esta sintesis de investigacion fue determinar los beneficios y limitaciones de AICLE
(Aprendizaje Integrado de Contenidos y Lenguas Extranjeras) para la ensefianza de EFL, asi como
las percepciones de los estudiantes con respecto a AICLE. Se analizaron once estudios para esta
investigacion bibliografica exploratoria, accesibles a través de bases de datos en linea, como
Google Scholar, Researchgate, Semantic Scholar y Educational Journals. Ademas, se utilizaro n
articulos empiricos para este andlisis, independientemente de su disefio de investigacion. También
se consideraron estudios realizados en diversos niveles de la educacién. Para alcanzar este objetivo
se examinaron los beneficios y limitaciones de esta metodologia, asi como las percepciones y
actitudes del proceso educativo de los participantes. Segun los resultados, el AICLE es eficaz para
desarrollar y aumentar las habilidades linguisticas y cognitivas de los alumnos. Ademas, esta
metodologia reveld actitudes y percepciones mas positivas que negativas. Todos los estudios
mostraron que el AICLE trae resultados positivos, especialmente en las habilidades productivas
de los estudiantes de inglés. Ninguno de los estudios analizados en esta sintesis de investigacién
abordod las limitaciones del uso de AICLE. Por altimo, se formularon varias recomendaciones
basadas en las cuestiones reveladas a través del analisis de datos, que pueden utilizarse en futuros

proyectos de investigacion.

Palabras clave: AICLE. Ensefianza EFL. Beneficios. Limitaciones. Resultados. Percepciones.

Actitudes de los alumnos.
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ABSTRACT

The aim of this research synthesis was to determine the benefits and limitations of CLIL (Content
and Language Integrated Learning) for EFL teaching, as well as students' perceptions regarding
CLIL. Eleven studies were analyzed for this exploratory bibliographical research, which were
accessible through online databases, such as Google Scholar, Research Gate, Semantic Scholar,
and Educational Journals. In addition, empirical articles were used for this analysis regardless of
their research design. Studies conducted at various levels of education were considered, as well.
The benefits and limitations of this methodology, as well as the perceptions and attitudes of the
educational process of the participants, were examined in order to attain this objective. According
to the findings, CLIL is effective in developing and increasing learners' language and cognitive
skills. Furthermore, this methodology revealed more positive attitudes and perceptions than
negative ones. All of the studies showed that CLIL brings positive results, especially in students'
English productive skills. None of the studies analyzed in this research synthesis addressed the
limitations of using CLIL. Finally, several recommendations were made based on the issues
revealed through the data analysis, which may be used in future research projects.

Keywords: CLIL. EFL Teaching. Benefits. Limitations. Outcomes. Perceptions. Learners' Attitudes.
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INTRODUCTION

The increasing need to learn a new language accurately has resulted in the creation of
innovative methodologies and techniques. Countries and schools that have incorporated the use of
foreign or second languages, particularly English, into their educationa | systems and curricula have
used the innovative methodology known as CLIL.

CLIL (Content and Language Integrated Learning) defined by Marsh (2002) as a dual-
focus methodology in which a second language, whether foreign or not, is utilized to teach and
learn non-language subject matter, with language and content playing a collaborative and mutua Ily
beneficial role. In addition, CLIL is characterized for being an educational setting in which a
language other than the students' native tongue is employed as the medium of teaching used in
educational institutions all around the world (Dalton, 2007).

Considering this innovative approach, this study attempts to find relevant information about
the effects of CLIL for EFL teaching byanswering the following questions:

1. What arethe advantages and disadvantages of using CLIL for EFL teaching?

2. What are the students' attitudes towards CLIL for EFL teaching?

The first chapter of this research synthesis covers the background, statement of the problem,
justification, research questions, and objectives, which together make up the description of this
research synthesis. The theoretical framework is developed in the second chapter, which includes
essential definitions and terms from many authors about the topic of study. The literature review
is presented in the next chapter, along with a brief explanation of the studies that were chosen to
address the research questions. Next, the methodology is exposed in the fourth chapter, followed
by chapter five, which contains the data analysis tables along with their descriptions. In the final

chapter, chapter six, the research study's conclusions and recommendations are provided.

Katherine Sibri Z. 9
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Chapter 1: Description of the Study

1.1 Background

Content and Language Integrated Learning (CLIL) is related to teaching school subjects to
students in a language that is not their mother tongue. David Marsh came up with the term "CLIL"
in 1994, who defines this methodology as a "language pedagogy focusing on the meaning which
contrasts to those which focus on form™ (Marsh, 2002, p. 49). Furthermore, the creation of CLIL
intended to design a new and innovative language teaching method, which can meet the changing
demands of teaching a foreign language. As stated by Banegas (2016), CLIL is considered as an
umbrella term because it includes two important elements: "hard CLIL," which consists of
highlighting content learning, and "soft CLIL," which focuses on the development and learning of
the target language.

In regard to the benefits of this teaching method, many authors consider that CLIL
increases the acquisition of multilingualism, supports integration among cultures, and supports
learners to increase academic skills, which are necessary for educational and occupational careers
(Czura, 2009). Since 1994, European language professors have used this methodology to help their
students reach second or foreign language learning goals through teaching different school subjects
using the target language. According to different studies carried out in European and North
American countries, CLIL has been used in both public and private educational contexts.
“Integrating content and language teaching not only helps to the acquisition of linguistic and
academic competencies such as language proficiency, receptive language skills, vocabulary,
productive language skills, and content knowledge (Graham, as cited in Gabillon, 2020); but it

also has various cognitive and motivational benefits” (Coyle et al., as cited in Gabillon, 2020, p.

Katherine Sibri Z.
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o 69). As reported by Aguilar (2012), CLIL can enhance the learning and the teaching experience
by using strategies that do not demand a lot of time and effort. In regards to students' attitudes,
Nufiez (2015) have reported the use of CLIL in a Mexican program; the results show that students
have a positive perception of the CLIL courses, but they struggle with developing academic skills
such as academic writing, identifying and using academic genres, and vocabulary. Nevertheless,
students perceive the benefits of taking CLIL classes because they allow them to use the new
language in a different context and improve their academic skills.

Furthermore, according to Marsh et al. (2001), in order to make the best out of this
methodology, it is necessary that the institutions that use CLIL determine objectives for both
content learning and language development. In other words, "teaching subjects in a foreign
language can be done well, or it can be done badly. If done well, excellent results can be achieved.
If done badly, opportunities may be lost and the quality of learning reduced” (Marsh, as cited in
Porras-Loyola, 2013, p. 40). In addition, as explained by Pokrivcakova et al. (2015), European,
American, and Canadian countries have implemented this methodology in their curriculum in both
public and private institutions. Conversely, Ecuadorian public education has mainly impleme nted
"soft" CLIL, which refers to the methodology where a topic is part of an ELT course, so it is
language-focused (Ministerio de Educacion del Ecuador, 2016).

However, using CLIL in classrooms can be challenging because CLIL is more demanding
than traditional education, and its implementation requires coordination from both the school and
the government (Hughes, 2019).

Another problem that this methodology can bring is related to teacher training. "CLIL

training programs must be designed to address the competences that this approach requires and to

develop not only knowledge of the language but also its integrated use with content™ (Casado,

Katherine Sibri Z.
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o 2015, p.16). As stated by Tsuchiya (2019), due to the lack of economic investment, the majority
of teachers lack the materials and resources to develop an efficient class based on the fundamenta Is
of this methodology. Moreover, different studies carried out in Europe and Canada have shown
that the introduction, implementation, and development of CLIL programs involve high
expenditures, and teachers usually do not get favorable training to develop their classes with this
methodology (Czura, 2009).

1.2 Statement of the Problem

The United States, Canada, and Europe consider CLIL as an efficient method for teaching
foreign languages, especially English, through curricular content. However, these countries have
encountered certain obstacles, such as the high demand for the application of this method
compared to traditional education (Hughes, 2019). The high cost encompasses the follow ing
aspects: teacher training, resources, and materials for teachers to develop their classes efficie ntly
(Czura, 2009). As a result, most of the teachers of these countries are averse to apply this
methodology because the material that they have to use in class takes a lot of time to be developed
in order to be well prepared and accurate (Bicaku, 2011).

On the other hand, the growing interest in CLIL has established its importance as a teaching
method, which can be applied in different educational contexts with different purposes and
students' needs. Moreover, it builds and “reinforce[s] learners' knowledge of other disciplines
while using the language creatively to solve problems and develop critical thinking” (Gabillo n,
2020, p.89). In the same way, focusing on the content makes students learn a foreign language

more meaningfully than when the focus is on the language in general (Lorenzo et al., as cited in

Bruton, 2013). However, CLIL and its restrictive nature make "the actual outcomes interms of FL

Katherine Sibri Z.
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(Foreign Language) and content development not that convincing in and of themselves" (Bruton,
2013, p. 595).

Therefore, due to the fact that most of the studies on CLIL have been done in North
America and Europe and that the research results of using CLIL to teach EFL are inconclus ive,
more research is needed to find out more about the reasons behind the support of this methodology
and the ones against it as well as the students' attitudes towards CLIL so that EFL teachers can
make informed decisions at the moment of planning their classes. Particularly in an EFL context
like Ecuador, where students receive a few hours of English per week and few opportunities to
practice the target language.

1.3 Rationale

As reported by Lasagabaster (2009), the requirement for multilingual citizens has increased
in different fields, which include “not only the job market but also social integration” (p. 4),
education, and investigation. This is where CLIL programs play an important role since this
methodology can help to improve learners' language proficiency and to develop both competencies
in two languages and an optimistic attitude towards language learning in general because students
remain interested in learning a FL (Lasagabaster, 2009).

“Research in CLIL has focused on issues related to the implementation of the method; [for
instance], the influence of CLIL on learner's cognitive skills and motivation, and the impact of
CLIL practice on learners' L2 development and content knowledge” (Mattheoudakis, 2011, p. 7).
However, as Bruton (2013) has pointed out, there is a lack of discussion about the benefits and
limitations and the reasons behind the application of this methodology.

Thus, knowing about CLIL's benefits and limitations can help teachers to have a wide

understanding ofthe application ofthis methodology in order to apply it precisely. Moreover, EFL
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o teachers can be aware of how to overcome certain limitations to make learners feel confident,
develop higher-level thinking skills, and enhance their cognitive development. That is why it is
important to investigate and analyze the benefits, limitations, and students' attitudes towards CLIL
in EFL teaching.

1.4 Research Questions
What are the advantages and disadvantages of using CLIL for EFL teaching?
What are the students' attitudes towards CLIL for EFL teaching?
1.5. Objectives
General Objective:
To analyze the benefits and limitations of using CLIL for EFL teaching.
Specific Objectives:
e Todetermine the advantages and disadvantages of using CLIL for EFL teaching.

e To identify students' perceptions towards the application of CLIL for EFL teaching.

Katherine Sibri Z.
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o Chapter 2: Theoretical Framework
2.1 What isCLIL?

Teaching and learning a foreign language represents a real challenge for teachers and
students in today's globalized, technological society, “where knowledge of another language
alows learners to acquire skil s to interact with people around the world” (Department of
Education of Catalunya, 2021). In this light, it is necessary to use adequate teaching methodolo gies
such as "Content and Language Integrated Learning” (CLIL) to help learners accomplish foreign
language learning goals.

A variety of CLIL definitions have been provided, but as CLIL suggests itself, "the main
emphasis is not on the ‘form," but on the ‘content™ (Marsh, 2012, p. 300). Compared to most foreign
language teaching methods, CLIL is different since language is used as a way of learning content,
and the content is in turn used as a medium for language learning (Bruton, 2013). In fact, content
and language are linked and receive equal importance; they simply cannot be separated at all
(Coyle et al., as cited in Casado, 2015). In this light, as reported by Graham (2018), CLIL is often
known as an 'umbrella term’ that describes classrooms in which subject content is taught to students
in a foreign language (FL).

CLIL has been divided into two types that go from a big emphasis on subject knowledge,
usually referred to as "hard CLIL," to explorations that emphasize language development, often
referred to as "soft CLIL." "Hard CLIL" involves highlighting the learning of content; in other
words, it is the way schools teach half of the curriculum in the target language because it is a

content-focused approach or a content-led approach (Prasetianto, as cited in Paredes et al., 2018).

In contrast, "soft CLIL," which focuses on learning the target language, refers to the process in

Katherine Sibri Z. 15
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o which a subject is part of an ELT course because it is language- focused, and multiple content
topics help to teach the target language (Prasetianto, as cited in Paredes et al., 2018).

One important concept to understand CLIL is "language triptych: language of learning
(language learners need to understand concepts in the subject), language for learning (langua ge
learners use to process learning), and language through learning (language learners capture in the
process of learning)" (Coyle, Hood, & Marsh, as cited in Tsuchiya, 2019, p. 3). As Dalton (2007)
explained, this methodology involves learning subjects such as history, geography, crafts, etc.,
through a foreign language, which can be “effective in improving the learning of languages and
other subjects and in developing students' positive attitudes towards themselves as language
learners” (Marsh, 2000, p. 2). Consequently, the expansion of CLIL was intended to create a
modern and revolutionary method of language teaching that could be adapted to the evolving
demands of foreign language teaching.

2.2 The four C's Framework

Coyle (2007) developed the 4C's model that is observed throughout the planning of all
CLIL lessons; these 4C's are essential pillars that must be taken into account when working with
this methodology. In fact, CLIL involves Content, Communication, Cognition, and Culture, which
are the 4C's. When using CLIL, all four areas should be emphasized so that a quality learning
environment can be achieved (Lasagabaster, 2009). It is worth noting that the 4Cs framework
includes four guiding concepts that teachers can utilize to construct their CLIL curriculum, but
CLIL principles should be well established, and both content and language requirements should
be taken into account.

Pokrivéakova (2015) provided a brief explanation of the 4C's of CLIL. The first C stands

for "content," which refers to the subject matter studied in the classroom; in other words, it is the

Katherine Sibri Z.
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development of new information, skills, and comprehension (Coyle et al., 2010). In this pillar, it
is important to consider the following questions: "what will I teach, what will students learn, what
would be the teaching aims and the learning outcomes™ (Pokriv¢akova, 2015, p. 56). When talking
about content, teachers must think about science, social studies, math, music, and so on, but the
class instruction should be in line with the interests of the students by connecting it to many other
topics (Ministry of Education, Culture, Sports, Science and Technology (MEXT), as cited in
Tsuchiya & Pérez, 2019). According to Paredes et al. (2018), "hard CLIL" considers content more
important than language because learners will be evaluated according to the topics given in class.
Through content awareness, linguistic content is incorporated, and linguistic forms and meanings
are often reflected on and evaluated by plurilingual means to allow the learner to construct the
content (Marsh, 2012).

The second pillar of CLIL is ‘communication, which is explicitly connected to the adoption
of a foreign language, and recognizes the significance of the three elements of the ‘Language
Triptych’ (language of /for/ through learning). The first form (of) involves a thorough
understanding of several subjects, which requires learning much more than only vocabulary. In
addition, classroom language, as well as language for academic procedures and speaking acts, are
all included in the language for learning. Moreover, the language through learning is the language
generated throughout the learning process. So, the new language is required and acquired as a new
meaning is learned (Martin del Pozo, 2016). Therefore, language is understood as social contact
in the form of interpersonal interaction, context and structure scaffolding, mediation, negotiat io n,
and cultural and personal interaction. The language of learning is the language that is specifica lly

connected to the particular material, such as specific words and phrases (Paredes et al., 2018).
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o In fact, CLIL is not only about teaching a foreign language but also about learning the informa t ion
using the FL. The role of language in CLIL goes further, as can be seen. It is the connection
between the 4C's and the foreign language to meaningfully learn content. Besides, it requires not
only the development of the four language skills and a collection of grammatical rules but also the
integration of all the pillars.

Another essential pillar of CLIL's framework is ‘cognition," which refers to the cognitive
abilities that students use during the educational process (Mehisto et al., 2008). CLIL allows
learners to use different kinds of cognitive abilities that go from less challenging ones, such as
recognizing or memorizing key vocabulary, to more demanding cognitive abilities that involve
imaginative thinking when using the target language (lkeda, as cited in Tsuchiya & Pérez, 2019).
As a result, when preparing CLIL units or lessons, teachers should be conscious of achieving a
sufficient balance regarding cognitively and linguistically challenging assignments.

Coyle et al. (2010) developed the CLIL Matrix, "an adapted version of the 1984 Cummins
model,” (p. 43) which has high and low cognitive demands in the Y-axis and high and low
linguistic demands in the X-axis. With this matrix, Coyle et al. (2010) demonstrated that the "tasks
should follow the path from low linguistic and cognitive demands to high linguistic and cognitive
demands” (p.68). Quadrant 1 is the starting point that provides learners with initial confidence by
reducing the linguistic and cognitive demands. Quadrant 2 guarantees that the accomplishment of
cognitive targets is not impeded by language demands. In quadrant 2, the vocabulary already
learned is recycled when the students are engaged in activities that use their higher-order thinking
skills. Quadrant 3 indicates that students are able to participate in activities that integrate new
vocabulary and high cognitive abilities. Finally, quadrant 4 is used only when linguistic habits or

grammar explanations are required for high linguistic requirements to support the advancement of

Katherine Sibri Z.
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learning (Coyle et al., 2010). In this light, cognition is important in CLIL, as it enables teachers to
prepare short-term and long-term programs according to goals that facilitate students to develop

their critical thinking and abilities.

ISt CLIL lesson
...........).

HIGH

2nd CLIL lesson
_——

e
3rd CLIL lesson

Cognitive demands

LOW

LOW HIGH
Linguistic demands

Fig. 1 CLIL matrix (adapted from Coyle et al., p. 43, and Cummins), as cited in Tsuchiya & Pérez,
2019

‘Culture,’ the fourth C of CLIL, refers to the understanding and awareness of identit y,
citizenship, and progression towards oneself and the others involved in the educational process
(Coyle, 2007). However," culture' in CLIL may be confusing for teachers; they may believe it is
just relevant to social studies. Ikeda (2011) stated that ‘culture’ refers to the growth of intercult ural
understanding and global citizenship (as cited in Tsuchiya, 2019), while Mehisto et al. (2008)
described it as either the awareness of belonging to a learning community. According to Paredes
et al. (2018), in a CLIL lesson, students are presented with a real connection to what is going on
in the world, which gives the content a broader viewpoint that may be local, national, or indeed
global. Thus, content and language incorporation is inseparable from cultural elements; “CLIL
aims to develop cultural understanding and awareness of the conventions that are embedded in the

language of the subject content” (Gabillon, 2020, p.102).
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As Gabillon (2020) stated, the cultural factor leads to producing intercult ural
understanding, resulting in cultural comprehension in most cases. In the same way, the cultura |
component helps to incorporate a larger cultural context, which allows students to learn about
particular neighboring nations, regions, and minority groups at the same time. In fact, culture
allows teachers to avoid teaching from a particular viewpoint, but from many different ones, so
that students can have access to what happens around the world and even undertake projects
involving learners worldwide.

To sum up, CLIL is used to facilitate comprehension and get knowledge that is more
durable, useful, and meaningful. In addition, CLIL is a method that incorporates other
methodologies and focuses on giving learners the ability to take advantage of what they are
learning rather than only focusing on isolated information to be vaguely memorized. By using the
four pillars altogether, the curriculum of the subject should not be affected; on the contrary, these

4C's must be properly implemented to achieve meaningful learning.

2.3 CLIL and EFL Teaching

English as a Foreign Language (EFL) teaching has taken place in non-English speaking
countries, and due to the wave of globalization, educational institutions have been paying
increasing attention to foreign language learning. However, in the words of Lasagabaster (2011),
traditional foreign language teaching has been criticized for not providing adequate input; in other
words, input that is often inauthentic, functionally restricted, and therefore lacks real
communicative features. In fact, in many non-English speaking countries, EFL learning typically
takes place “within the constraints of a formal classroom and with little [...] opportunity to interact

with an English-speaking community” (Pae, as cited in Lasagabaster, 2011, p. 6).

Katherine Sibri Z.
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o In this light, one of the most controversial issues about teaching a foreign language through CLIL
is whether it is better to start at an early age or whether it is better to include CLIL courses at a
higher level. According to Lasagabaster (2008), if the introduction of CLIL courses is done at an
early age, it will enhance the FL presence in the curriculum; consequently, the foreign language
will be used in real communicative circumstances to convey knowledge, language learning will be
developed in a more practical and successful way, and the FL classroom will not be an artific ia |
setting where language itself is the subject.

When contrasting CLIL and EFL contexts, it can be said that by using CLIL, the exposure
to the foreign language is much greater, and implicit learning is more likely to occur. The
successful application of CLIL is not only perceived by parents but also by teachers, which is why
the majority of European governments have agreed to start foreign language learning at an early
age by using CLIL programs (Lasagabaster, 2011). CLIL and EFL teaching differ in their aims;
for instance, the main goal of CLIL is competence development in the 4C's while the EFL main
goal is the proficiency in the target language (Spratt, 2009). However, the major differe nce
between CLIL and EFL methods relates to the fact that CLIL learners are exposed to more foreign
languages since they often learn about subject topics in English in addition to their English
language classes. Furthermore, the teaching method used in the classroom is also different because
it is more interactive and engaging for students (Lasagabaster, 2009).

In addition, CLIL can help students to get more constructive, motivational outcomes than
those obtained in typical EFL contexts since students' interest in language learning is fostered
through the use of a different teaching method. Therefore, CLIL seems to be more helpful for

students’ academic growth than conventional EFL methods because "CLIL may strengthen

learners' ability to process input, which prepares them for higher-level thinking skills,” and at the

Katherine Sibri Z.
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same time, "learners' motivation to learn content through the FL" increases (Lasagabaster, 20009,

p. 14).
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Chapter 3: Literature Review

This chapter provides an overview of some studies about the use of the CLIL methodology
for EFL teaching. This section has been divided into CLIL and EFL teaching, benefits and
limitations ofusing CLIL for EFL teaching, and students' perceptions towards CLIL.
3.1 CLIL for EFL Teaching

Since the beginning of its use, many researchers have investigated how CLIL has been
applied for EFL teaching and its effects on students' English language achievement. The follow ing
studies presented by Goris et al. (2013), Paschalidou (2019), Lasagabaster (2011), Castellano-
Risco et al. (2020), and Marsol (2015) exposed that there are some differences between CLIL and
EFL that can be extended to students' motivation and the development of different English skills.
Goris et al. (2013) examined the impact of English- medium CLIL on EFL proficiency in seven
primary schools scattered throughout the Netherlands, Germany, and Italy. The participants of the
study were 263 pupils aged 12 to 16. In each of the three countries, there were four groups of
pupils: two CLIL groups and two non-CLIL control groups. Several language abilities were
examined using written exams in a pre/post-test design. The first test was carried out at the
beginning of the CLIL intervention during the experimental classes in secondary education; the
second test was conducted two years later. The findings indicated that from the outset, students in
CLIL classes developed better English skills than students in traditional EFL classes. In both test
rounds, CLIL students outperformed the conventional groups. Gain scores differed by region;
however, the apparent head start of CLIL pupils makes it hard to interpret EFL outcomes.

As mentioned in the previous study, CLIL methodology can enhance the English oral
performance; this can be observed in a study carried out by Paschalidou (2019), who focused on

the effect of CLIL onthe oral performance of EFL students in terms of fluency and quantity. For
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this purpose, two modules of Art History were introduced for seven weeks in a Greek EFL class
with grade C lower secondary students. To assess students' speech quantity and speech rate fluenc y
in three stages, a quasi-experimental pre-and post-test design was used. Speech quantity was
determined by two variables, syllables per minute (speech rate) and words per minute; the fluenc y
of the speech rate was calculated based on the time students spent talking. The results revealed
considerable gains in fluency, especially for the variable words per minute, but there were
inconclusive results regarding quantity. This research concluded that in the Greek EFL classroom,
CLIL modules with an intense immersion of the subject matter might be implemented successfully,
which could greatly increase the fluency of learners' speed and quantity of performance.
According to the previous study, CLIL seems to develop a better oral performance among
students; in terms of vocabulary, Castellano-Risco et al. (2020) investigated the major differe nces
in CLIL and EFL learners' responsive, non-academic, and academic vocabulary sizes, as well as
the amount and form of input to which they are exposed; in order to identify the variable that may
cause the differences in vocabulary size. After students were exposed to these differe nt
instructional contexts, the authors applied the 2K and academic versions of the Vocabulary Levels
Test to 138 secondary-school students with various learning backgrounds in terms of language
learning approach and amount of exposure to the L2 in order to quantify vocabulary scale. The
results showed that the amount of input has little bearing on the differences in receptive vocabulary
awareness between CLIL and EFL learners; so, the educational context appears to favor the CLIL
community in terms of vocabulary development. Furthermore, findings indicate that no it is not a
matter of quantity, but about the form of feedback that CLIL provides. The authors of this article

concluded that CLIL students would have little trouble understanding familiar and predictable
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linguistic situations, while standard EFL students would need to put in a little more effort in similar
situations.

Lasagabaster (2011) carried out another important study that supports CLIL methodolo gy;
this article aimed to expose the impact of the methodology used in the foreign language classroom.
Therefore, the author “looked at the relationship between motivation and the language proficie ncy
attained” (Lasagabaster, 2011, p. 3) through two different methodologies: CLIL and EFL. One
hundred ninety-one secondary school students participated in this study. The findings supported
CLIL's benefits in terms of both motivation and language competence. In this light, CLIL students
tended to be more inspired than their EFL counterparts in three areas: interest and instrume ntal
orientation, attitudes toward learning English in class, and effort. In terms of foreign language
competence, CLIL seemed to be beneficial in both oral and written skills. This study also
highlighted that CLIL implementation depends on the learner's characteristics, the teacher's
personality, the size ofthe class community, and the degree and form of administrative support.

On the other hand, according to Marsol (2015), some research has shown that attention to
form is limited in CLIL lessons due to the more content-based nature of CLIL tasks, whereas EFL
lessons appear to focus on a variety of target types and frameworks that are regularly evaluated
and implemented. Therefore, the study conducted by Marsol (2015) was focused on two classes of
5th-year primary education with students who received CLIL classes in addition to standard EFL
classes; in each of the two participating schools, the same teacher teaches both topics. In each
context, the data consists of audio and video recordings of a teaching unit (3 CLIL lessons and 4
EFL lessons in one school, 4 CLIL lessons, and 4 EFL lessons in the other school).

The key findings have shown that there is not a significant difference between the oral

development of learners in the CLIL context and the EFL context in both schools, but there is a
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subtle tendency for learners in the CLIL context to produce longer strings of language in both
schools. Moreover, opposing to what previous CLIL research has shown, these findings suggest
that CLIL methodology can have a positive effect on form.

Compared to what most previous CLIL research has shown, the findings exposed that
during the implementation of the CLIL and the EFL teaching units, various forms of teacher
corrective feedback have been established. Moreover, the number of prompts is higher in the EFL
context than in the CLIL context. In this study, the differences in educational environments had
been considered, taking into account contextual variables such as teaching approach, context
familiarity, and instructor profile, among others.

3.2 Benefits and Limitations of Using CLIL for EFL Teaching

When teaching English through a specific method, it is significant to recognize the benefits
and limitations of the applied method. The following studies conducted by Hashmi (2019) and
Nieto (2016) presented some differences; Hashmi's (2019) research showed that teachers
considered CLIL as a beneficial method for learners, while Nieto (2016) noted that there is no
major improvement in students' English skills when using CLIL, except for oral production. In
addition, Lasagabaster and Lopez (2014) exposed that CLIL is beneficial for learners' motivation.
Hashmi (2019) conducted a research to determine the views of EFL teachers on the concept of
CLIL in the context of Saudi EFL. The data were obtained from 10 EFL teachers who expressed
their thoughts on the adoption and implementation of the CLIL methodology. From an interpretive
lens using qualitative data collection techniques, such as semi-structured interviews, four main
themes were obtained: "EFL Learners' Attitude to CLIL, EFL Teachers' Lack of Familiarity with
CLIL, CLIL as a Communicative Tool in EFL Classrooms, and Challenges Associated to CLIL in

EFL Context."(p.117)
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The main findings revealed that in this part of the world, CLIL is not a commonly used
concept; however, its usefulness and efficacy are recognized by the 10 EFL teachers who also
share their views on the benefits, risks, and other practical limitations that could affect the
implementation of CLIL programs in the context of Saudi EFL. One of the major issues that
teachers addressed refers to training programs that prepare EFL teachers to improve their
pedagogical practices.

Nevertheless, the following study shows contradictory results. It was conducted by Nieto
(2016) to figure out “the benefits of CLIL in the acquisition of language competencies and in the
mastery of dimensions” (p. 97) (cohesion and textual typology, active listening, identifying main
ideas, identifying situation of communication, among others), target language skills and subskills
for young learners as opposed to traditional EFL lessons. The data evaluated in this study were
gathered during the Diagnostic Evaluation of the Educational System of Castilla-LaMancha. The
experiments were conducted for a period of three years. “In the first year, the skill of writing was
evaluated; in the second year, oral production and interaction were tested; and in the third year,
skil tests for reading and writing were made” (Nieto, 2016, p. 87). Participants were 4th-year
primary school students, ranging from nine to ten years of age. It should be noted that in Castilla -
La Mancha, a bilingual program had been implemented in the region prior to conducting this study.
“The participants were divided into two cohorts: 1) the experimental group, consisting of CLIL
students enrolled in European Sections, and 2) the control group (non-CLIL group), composed of
students following only traditional English lessons” (Nieto, 2016, p. 87).

The findings showed that CLIL students greatly outscored their peers in only oral
development and interaction. Regarding reading and writing, the CLIL class scored higher but not

to a considerable degree. However, in listening skills, the non-CLIL group outscored their
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bilingual classmates to some extent. The results of this study showed that there were no major gaps
in the acquisition of English in CLIL and non-CLIL classes for 4th-year primary school students,
“except for oral development and interaction” (Nieto, 2016, p. 91).

Another important study conducted by Lasagabaster and Lopez (2014) examined the
impact of different approaches and methodologies (CLIL and non-CLIL or EFL) on various forms
of motivation, including intrinsic, extrinsic, instrumental, and integrative motivation, as well as
involvement in other cultures and learning environments; the two methodologies were focused on
textbooks or project work (PW). Three groups of participants filled out a questionnaire: 1. a non-
CLIL and book-based group that was taught traditionally, 2. a CLIL and book-based approach
group, and 3. a CLIL and PW group. The authors of this article concluded CLIL had a positive
impact on certain aspects of motivation, as CLIL students' intrinsic and integrative motivat ion
cluster means were just slightly higher than those of their EFL counterparts. CLIL aided intrins ic
motivation by increasing students' innate satisfaction with their class activities.

With regard to increasing young students' integrative motivation, or their desire to
communicate with and learn about the L2 group of speakers, it was demonstrated that CLIL had a
significant impact. The authors highlighted that external influences such as the need to follow the
teacher or the fear of retribution have little effect on EFL and CLIL students' motivation. However,
that may be due to their participants' enrollment in primary school, but this pattern may shift as
students continue their learning process.

3.3 Students’ Perceptions towards CLIL

The perceptions of the students are a fundamental feature in assessing the application and

development of a teaching method. The following studies exposed that the participants have
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demonstrated a positive insight of this methodology, but they had issues with some aspects, such
asthe development oftheir academic abilities and their teachers' proficiency.
Nufiez (2015) conducted a research to determine students' perspectives, emotions, struggles,
benefits, and opinions related to taking CLIL classes. The data was obtained from volunteers in
their fifth semester of LILEX (Licenciatura en Lenguas Extranjeras) at Universidad Autonoma de
Zacatecas (UAZ), with a total of 11 volunteer students, 6 women and 5 men. A qualitative study
was conducted with instruments such as semi-structured interviews. As participants had differe nt
levels of proficiency in English or Spanish, they were asked to choose if they would like to be
interviewed in either English or Spanish in order to ensure the comfort of the participants; this
choice was given so that they could express themselves openly and without linguistic obstacles.

The main findings revealed that students had an overall positive view of the CLIL courses
offered at the UAZ, which set an ambitious premise for other CLIL programs to be effective ly
introduced at this institution. However, the participants recognized several areas that could be
strengthened concerning instructors, peers, materials, and the general environment. Moreover,
students in LILEX's CLIL program struggled primarily with the development of academic skills
such as academic composition, the recognition and usage of academic genres, and vocabulary.
Therefore, students considered the benefits of taking CLIL courses by being able to use the
language in different contexts and feeling optimistic about learning school content in English. The
study suggested recommendations for prospective researchers to contrast the impressions of
students with the perceptions of CLIL teachers about the CLIL courses at LILEX.

Another study to assess students' attitudes toward CLIL was conducted by Moreno (2021),
in which the main objective was to carry out an examination of the satisfaction of 204 middle

school students in dual immersion in California and then compare it with a related CLIL study of
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Spanish students in the capital city of Madrid. The data was collected with a rigorously crafted and
validated questionnaire; the data gathered from the questionnaire were statistically analyzed using
the Statistical Package for the Social Sciences (SPSS) program in its 22.0 version.

The results of this study revealed that this program appears to be satisfactory for the
sampled cohort and effective for improving their classes. Nevertheless, students' perceptions were
less optimistic about the ability of the teachers to spark their excitement. This research proposed
conducting a further study aimed at repeating this study a few years later with a broader and more
diverse sample, complementing the opinions of teachers and parents on the program's results, and
interviewing participants to obtain more open data and, if possible, classroom observations.

Martinez et al. (2017) carried out one important study, which aimed to investigate learners'’
self-reported opinions on the use of Communicative Strategies (CS). One hundred forty- six Basque—
Spanish bilingual EFL learners participated in this study, and it was conducted in a CLIL setting in a
middle-sized town in the Autonomous Community of the Basque Country. The students were asked to
complete a biographical questionnaire about their language use in social situatio ns and at school,
as well as the amount of time they spent studying English (measured by the proficiency level test
made by Cambridge English Flyers reading, listening, and writing sections). In the end, the
participants were given a self-report questionnaire adapted from Purdie and Oliver (1999), which
consisted of 40 statements (in Spanish) that surveyed learning strategies in general, with 11
randomized items focusing on CS. The study's findings revealed similarities in the use of the
different CSs between grades 5 and 6, and also variations in the use of the different CSs. The
variations include paraphrasing and appeal for assistance, which were the most common

techniques, while morphological creativity and miming were the least common.
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Chapter 4: Methodology

To obtain the necessary sources and information to determine the advantages and
disadvantages, and to identify students’ perceptions towards the application of CLIL for EFL
teaching, a thorough search was conducted. The information was collected from online databases
such as Google Scholar, Research Gate, Semantic Scholar, and Educational Journals. The key
terms that were used to look for information were 1. CLIL, 2. EFL teaching, 3. Benefits, 4.
Limitations, 5. Outcomes, 6. Perceptions, 7. Improvement, 8. Learners' attitudes and there was not
any restriction related to the design of the studies of the sources; in other words, qualitat ive,
quantitative, or mixed methods were considered. Inaddition, the sources were digital.

The criteria to classify the articles was as follows. First, the articles were empirical studies
in order to have a better idea of the benefits and limitations of using CLIL in EFL Teaching.
Second, the articles were published in well-known academic journals so that reliable informa t ion
was assured. Thus, conference presentations, dissertations, and unpublished research papers were
not considered. Finally, | focused on studies that discuss the effects of CLIL on EFL teaching and
articles that show students' attitudes about this methodology.

Some of the revised journals included the International Journal of English Studies,
International CLIL Research Journal, Latin American Journal of Content and Language Integrated
Learning, The Journal of Immersion and Content-Based Language Education, The Language
Learning Journal, among others. Later, a coding process took place with the purpose of classifying

the articles according to different criteria that arose through the analysis.
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5.1 Analysis of the results

Eleven studies were gathered in order to answer the following research questions proposed in the

present research synthesis:

Chapter 5: Results

e What arethe advantages and disadvantages ofusing CLIL for EFL teaching?

e What are the students' attitudes towards CLIL for EFL teaching?

These studies were divided into different categories for analysis. The collected data have been
organized in tables followed by a description based on the information obtained from the selected

studies. This section synthesizes and compares the 11 research studies in order to provide a fuller

picture of their main findings.

Table 1

List of studies and the topics and subtopics covered in each of them.

Benefits Students’ Difficulties in
SKills Other aspects perceptions | Implementation
> o
q>) (b} > 2 .E
= O o= o c 172)
g |2|2|2|8s5|8 |2 |£€ |8 |& B
Author c S| X | S| <S8l 2 < < < s s
3 c | 8 || 3all = ) © — ]
1] @ <5 @ = @© <0} D
@ ESIS |2 |F |2 |8 o
O _ i
©)
Castellano-
Risco,
Gonzélez & X
Piquer-Piriz
(2020).
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Hashmi X X
(2019)

Lasagabaste
r (2011) X

Lasagabaste
r & Lopez
Beloqui
(2014)

Martinez,
Gallardo &
Basterreche
a (2019)

Marsol
(2015) X X

Moreno
(2021) X | X X

Nieto
(2016) X X | X | X

Nufiez
(2015) X X X X

Paschalidou X
(2019)

Total of
topics and 1 1 (3] 2 1 2 4 2 3 1 1
subtopics

In Table 1, the studies were classified in three categories in the following way: benefits of
CLIL, difficulties in its implementation, and the students' perceptions towards the use of CLIL.
Each one of them functions as an umbrella of different subcategories. Categories and subcategories
in Table 1 addressed topics that attempt to answer the research questions. In addition, Table 1
presents all the studies with their corresponding author(s) and the year of publication gathered in

this research synthesis.
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o 5.1.1 What are the advantages and disadvantages of using CLIL for EFL teaching?

The first research question is concerned with the overall effectiveness of CLIL on EFL
teaching. To answer this first question, tables 2 and 3 provide the number of studies that deal with
the benefits of this methodology, analyzed from the different authors' viewpoints. “Research
supports the benefits of integrated learning in the acquisition of the target language and shows that
CLIL students possess a significantly higher mastery of the foreign language” (Nieto, 2016, p.

82).All of the analyzed studies had reported positive results regarding the four English skills and

other aspects such as Communicative Competence, Vocabulary, and Motivation.

5.1.1.1 Benefits of CLIL

Table 2

Benefits of CLIL regarding English skills

Results
Skills
g | g g g
Author 2 % ?‘3 =
3 @ & =
Lasagabaster (2011) X X
Marsol (2015) X
Nieto (2016) X X X X
Paschalidou (2019) X

N=4

Table 2 indicates that all of the primary studies have shown positive findings. It can be
seen that the following studies focus more on the Speaking skill, which was conducted by

Lasagabaster (2011), Nieto (2016), Paschalidou (2019), and Marsol (2015); all ofthese studies
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show positive effects regarding speaking skill. The study conducted by Lasagabaster (2011)
exposed that CLIL produced significant gains in both oral and written skills. Similar results were
reported in Marsol's (2015) research. This author acknowledges that the implementation of CLIL
was possible due to the advanced English level of Lower Secondary Education students who were
part of the experimental group; this group outperformed in oral production. In the study conducted
by Paschalidou (2019), the findings showed that speech rate fluency and quantity scored and
showed an improvement in speech rate and deterioration in the quantity of oral production.
Regarding quantity, students produce less; however, they improved in other aspects, such as lexical
density.

In addition, Marsol (2015) conducted a study in which the author compared CLIL and EFL
teaching in the 5th-year of primary education regarding learners' oral production when answering
the teacher's questions asked during the class and group work interaction. CLIL students
outperformed when expressing their thoughts related to the CLIL subject matter. Also, the learners
used English to perform many language functions, such as predicting, explaining, reasoning,
summarizing while performing the set CLIL tasks like conducting a scientific experiment and
reporting the results obtained.

The following study conducted by Nieto (2016) encompasses outcomes in the four English
skills. The participants were two groups of students of 4th-year primary school (CLIL group and
Non-CLIL group) which were evaluated in the four English skills. The results showed that CLIL
did not have a considerable impact on the acquisition of writing skills. CLIL students outperformed
their counterparts just in the section of "preparing an outline,” and some students have great marks
for vocabulary, "fluency,” and "spelling” (Nieto, 2016, p. 89). In terms of reading skills, CLIL

students outperformed their peers in five of the six indicators that were used to assess reading
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ability: "global comprehension,” "use of L1 as a reference,” "identifying details,

vocabula ry, "
and "understanding of space-time relations,” but the only meaningful difference was in the last
indicator (Nieto, 2016, p. 89). CLIL had no significant impact on the listening skill, although CLIL
pupils demonstrated to have specific skills connected to oral comprehensions, such as "global
comprehension” and "identifying details” (p. 89). On the other hand, CLIL students were found to
be considerably weak in other areas, such as "vocabulary” and "knowledge of space-time
interactions.™" As in the studies mentioned before, CLIL students seemed to be beneficiated in their
speaking skills in terms of oral production and interaction (vocabulary, answering questions,

fluency, and rhythm, pronunciation, and intonation).

5.1.1.2 Benefits of CLIL in other learning aspects.

Benefits of CLIL in other learning aspects

Table 3
Other aspects
s
= @
b > ©
Author 5 3 = 2
5 5| &
S O > =
O
Castellano-Risco, Gonzélez & Piquer-Piriz (2020) X
Goris, Denessen, & Verhoeven (2013) X
Lasagabaster (2011) X
Lasagabaster & Lopez Beloqui (2014) X
Martinez, Gallardo & Basterrechea (2019) X
Moreno (2021) X
Nufez (2015) X
N=7

Table 3 was elaborated by taking into account seven studies that show the benefits of CLIL
in terms of communicative competence, vocabulary, and motivation. The studies conducted by
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o Castellano-Risco et al. (2020) and Goris et al. (2013) had exposed that CLIL has a meaningful
impact on vocabulary. According to these studies, CLIL implementation leads to a greater
command of non-academic and academic language. CLIL and conventional EFL students were
compared, and the findings showed that CLIL students have a greater recognition of the 2K most
common non-academic and academic words.

Another important aspect to consider in this analysis is motivation; Lasagabaster (2011),
Lasagabaster & Lopez Beloqui (2014), Moreno (2021), and Nufiez (2015) carried out important
studies, which demonstrated the benefits of implementing CLIL. All of the studies agreed that the
students were highly motivated to learn English and enjoyed the CLIL experience because their
classes were significantly more enthusiastic than traditional EFL classrooms. Lasagabaster &
Lopez Beloqui (2014) mentioned an important aspect, which is that the CLIL approach and
motivation had a strong relationship. In addition, intrinsic motivation had the highest impact.
Primary school students were more intrinsically motivated than extrinsically motivated to learn a
language. CLIL students had an average that was much higher than EFL students, implying that
CLIL aids in boosting students' innate enjoyment while conducting class activities.

It is worth mentioning that the study conducted by Nufiez (2015) demonstrated that the
majority of the students had both positive and negative elements in terms of emotions and feelings;
for instance, the students reported that they feel excited but anxious about what CLIL classes would
be like. The last aspect considered beneficial for learners when they are exposed to CLIL
methodology is communicative competence. In a study conducted by Martinez, Gallardo &
Basterrechea (2019), CLIL students inclined more conceptual communicative strategies, for
example, L2-based strategies, such as paraphrasing, which is typically associated with more

advanced students. This demonstrates that CLIL students hazard more as they may feel more
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knowledgeable in the target language and appeal to advanced-level strategies, which implies that

a CLIL program is emphatically influencing their pace of improvement in the use of
communicative strategies.
5.1. 2What are the students’ attitudes towards CLIL for EFL teaching?

Another aspect investigated in this research synthesis was the students' attitudes towards
CLIL. The main objective of CLIL programs has always been to increase students' overall and
specific language competence. Three (Marsol 2015; Moreno 2021; Nufiez 2015) of the 11 studies
examined, aimed at investigating the students' perceptions in regards to teachers and CLIL

methodology. Table 4 shows that these three studies showed positive findings.

5.1.2.1 Students’ attitudes towards CLIL for EFL teaching.

Students’ attitudes towards CLIL for EFL teaching and difficulties in Implementation

Table 4
Students’ perceptions | Difficulties in Implementation
> -
L& j -
5 23 22 &
S 33 g € 3
S O < S s 2
Author S
Hashmi (2019) X X
Marsol (2015) X
Moreno (2021) X X
Nufiez (2015) X X

N=4

As indicated in the literature review section, the findings obtained from the analysis of the
participants' reflections, questionnaires, audio and video recordings, and interviews demonstrate

that the majority of the students enjoyed English classes more after they had experienced CLIL
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methodology. According to Marsol (2015), the students' attitudes about CLIL are favorable for the
following reasons: it made them acquaint with new English vocabulary; and it helped them learn
about new themes, such as the study of plants, rocks, or the human body. However, students
disliked the methodology because of the excessive, demanding written work, such as doing
homework and taking tests. In addition, they had difficulties in understanding what the teacher
stated, and they disliked certain topics that students already knew.

Similarly, in Moreno's (2021) research, positive results were found regarding CLIL
methodology itself. Students had an overall improvement in language learning, and their
motivation towards language learning increased due to participation in CLIL. However, students’
perceptions towards the teachers were less positive due to their lack of ability to spark their
enthusiasm. Moreover, in Nufiez's (2015) study, the participants' attitudes of the teachers' language
proficiency revealed overall positive perceptions of the CLIL classes in terms of how teachers
spoke the language of instruction and the class as a whole. Some learners were concerned, though,
because their professors were not native speakers. In this study, the participants showed
enthusiasm in the CLIL classroom because they were able to recognize genres and words in
English that they had never encountered before.

Because of its emphasis on content over form and higher cognitive demand, CLIL has been
recognized as a useful method for improving language competency among students. However,
there have been concerns raised about the various factors and settings that must be considered in
order for CLIL to be effective (Vega & Moscoso, 2019). In this research synthesis, one subcategory
has been considered regarding its implementation, which is connected to difficulties.

Table 4 also shows the difficulties in the implementation of CLIL for EFL teaching.

Hashmi's (2019) research addressed to learn more about the CLIL methodology, but from the point
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of view of EFL teachers in the Saudi context. The author brought up several issues linked to the
lack of professional development support teachers receive at work. Furthermore, lack of time,
resources, and sufficient training would limit teachers from implementing the planned framework
of CLIL. In addition, Hashmi (2019) highlighted that positive learner attitudes and motivation of
EFL learners are aspects that can aid in the implementation of CLIL methodology. In other words,
learners that have a strong desire to study would perform better and attain their academic
objectives. Another implication raised by the teachers of this study is the lack of awareness of

policymakers, course designers, and syllabus creators inregards to CLIL methodology.
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o Chapter 6: Conclusions and Recommendations
6.1. Conclusions

This research synthesis aimed to examine the effects of CLIL, focusing on its benefits and

limitations in EFL teaching. It also explored the learners' attitude toward CLIL. Many things have
been said about CLIL, but after analyzing relevant research studies published in this area, the
findings show that CLIL does indeed improve EFL students' English skills (Lasagabaster, 2011,
Marsol, 2015; Nieto, 2016; Paschalidou, 2019).
When analyzing the studies for this research synthesis, it was noticeable that most of them focused
more on productive skills, so the results showed that students had an improvement in their speaking
and writing skills (Lasagabaster, 2011; Marsol, 2015; Nieto, 2016; Paschalidou, 2019). In this
light, it is evident that CLIL may have a direct effect on learners' speaking and writing skills.
Additionally, it was also found that a CLIL program helps learners develop positive attitudes
towards learning English. They feel more motivated, and students were aware of their
improvement in their English skills. In addition, students considered the benefits of taking CLIL
courses by being able to use the language in different contexts and feeling optimistic about learning
school content in English.
Furthermore, from the analysis of the results, three major implications are noted but from the point
of view of Saudi EFL teachers (Hashmi, 2019). Firstly, they mentioned the issue of the lack of
training; the teachers reported that they needed an adequate training program and resources for the
implementation of this methodology because they were not prepared. Secondly, teachers felt that

students needed to be motivated to learn with this methodology; otherwise, there would not be

beneficial results without this important element. As a final implication, teachers required
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curriculum developers to be more aware of how to apply this methodology and provide the
necessary resources for it.

There seems to be positive effects of CLIL because none of the studies analyzed in this paper
addressed any issue or problem in the improvement of students' English productive skills and
motivation. However, none of the studies showed any influence of CLIL in listening and reading
skills.

While doing this research synthesis, I encountered some limitations regarding finding articles with
different results; in other words, studies that showed negative influences of CLIL when learning
English. Most of the databases available in the library of the University of Cuenca belong to the
Latin American region; the articles found in these databases do not deal with CLIL but with other
topics that this research synthesis did not examine. Moreover, | was restricted to use few databases
such as Google Scholar and Research Gate (Academic Social Networking). From these sources,
most ofthe available articles are related to the positive effects of this methodology.

6.2. Recommendations and future areas to be studied

Based on the results discussed in the previous section, it is clear that further research in the
area of CLIL needs to be conducted, especially studies that address reading and listening skills.

The results analyzed above show a promising outlook for the implementation of CLIL
programs in EFL settings. Thus, | would recommend more research on how to implement CLIL
programs, as well as curricula connected to CLIL. In addition, it would be useful to provide
teachers with opportunities to get more prepared when applying this methodology. However, the
staff of the ministry of education are the ones who should be in charge of looking for alternatives

for the correct implementation and development of CLIL. Forthat reason, 1 would also recommend
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that pilot studies be carried out in our region to have a preliminary idea of the main effects of this
methodology.

Additionally, CLIL deserves more attention, especially in an EFL context such as Ecuador,
where students have only just a few hours of English per week, and they do not have many
opportunities to practice the English language. Therefore, more research is encouraged to be done
in our local context since there are only a few studies conducted in this region.

The research studies included in this synthesis were primarily conducted in European,
American, and Asian contexts, which may not reflect a balanced view of CLIL use around the
world. Therefore, in order to get a fuller picture of the true benefits of CLIL, further research
should include studies done in other parts of the world, especially in countries where the English
language is not the learners' mother tongue or their second language. Moreover, there is a need for
research, which addresses benefits or drawbacks regarding the receptive language skills because
most of the analyzed studies take more into account the productive skills. In addition, more

research is needed regarding teachers' attitudes towards this methodology.
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