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Resumen
El aula invertida se ha incorporado recientemente al &mbito educativo como una estrategia
para apoyar a profesores y estudiantes en el aprendizaje del idioma inglés. Por ello, diversos
investigadores han explorado si la combinacion del aula invertida con el uso de tecnologia
puede mejorar el desempefio de los alumnos en clase. Al recopilar, analizar y categorizar
veinte estudios primarios segun los siguientes criterios: contexto, enfoques metodologicos,
efectos, ventajas, desventajas, percepciones y materiales y recursos, esta sintesis
investigativa examina los efectos y beneficios de la implementacion del aula invertida en la
ensefianza de inglés como lengua extranjera. Ademas, este estudio explora las percepciones
gue los docentes y estudiantes tienen respecto a este método. Las indagaciones presentan
resultados satisfactorios al revelar que este enfoque educativo puede ayudar a los alumnos
a mejorar su competenciay responsabilidad académica y personal. También, los resultados
sugieren que la ensefianza invertida permite a los profesores centrar su tiempo en actividades
practicas antes que en la explicacion de contenidos; de hecho, las percepciones de los
estudiantes y educadores presentan efectos positivos. Notablemente ambos coinciden que el
aula invertida presenta diferentes formas de trabajar y nuevos recursos y materiales que los
involucran dinAmicamente en clases de inglés; sin embargo, los aprendices pueden enfrentar
limitaciones en cuanto a retroalimentacion. Finalmente, las deducciones de esta investigacion
pueden concientizar sobre la incorporacion del aula invertida en la ensefianza del inglés,
promoviendo mas investigacion, especialmente en el campo educativo ecuatoriano, para

obtener mejores perspectivas sobre el tema, dado que son distintos contextos.

Palabras claves del autor: aula invertida, tecnologia, inglés como lengua extranjera,
aprendices del idioma inglés, destrezas, desempefio académico.
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Abstract

Flipped Learning (FL) has been recently incorporated into the educational field to support both
teachers and students in English language learning. Consequently, several researchers have
attempted to verify whether Flipped Learning combined with technology can improve students'
performance in class. By collecting, analyzing, and categorizing twenty primary studies into
the following criteria: focus and context, methodological approaches, effects, advantages,
disadvantages, perceptions, and materials and resources, this research synthesis examines
the effects and benefits of the implementation of Flipped Learning for teaching English as a
foreign language (EFL). This study additionally explores the perceptions teachers and
students have regarding this method. The findings present satisfactory outcomes by revealing
that this educational approach can help students improve their academic and personal
competence and responsibility. Additionally, it is suggested that Flipped Learning helps
teachers focus their time on hands-on activities rather than on content explanation; indeed,
the reviewed teachers' and students' perceptions indicate positive effects. Notably, both of
them agree that Flipped Learning presents different ways of working and new resources and
materials that involve them in English classes dynamically; nevertheless, learners may face
feedback limitations. Lastly, the deductions of this research can raise awareness about the
incorporation of Flipped Learning in English teaching, promoting further research, especially
in the Ecuadorian educational field, to obtain better perspectives on the subject, given that the
contexts are different.

Author Keywords: Technology, English as a foreign language, English language
learners, skills, academic performance
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Introduction
Nowadays, technological advances play a significant role in language teaching and learning.
Consequently, in terms of English as a Foreign Language (EFL) instruction, Flipped Learning
has become one of the mosthighly regarded approaches to this educational process providing
beneficial autonomous learning via modern technology to enhance students’ language skills
(AlJaser, 2017). Moreover, scholars have postulated that Flipped Learning can aid learners’
competence development in a variety of ways giving them a sense of control over their
preparation (Marlowe, 2012), and the improvement of EFL students’ speaking and listening
performance as they have time to practiceamong them online and face-to-face (Leis & Brown,
2018).
Considering the need of English learners to acquire adequate target language knowledge,
researchers have explored the effect that Flipped Learning might have on EFL students’
abilities development, especially in terms of responsibility, autonomy, group work, and
experience for real-life situations.
Therefore, this research synthesis aims to gather, synthesize, and analyze information from
twenty primary studies to examine the effects, benefits, constraints, and perceptions of
teachers and learners regarding Flipped Learning in an EFL classroom. Furthermore, this
investigation addresses the following research questions: 1) What are the reported effects of
using the Flipped Learning approach in an EFL classroom?, 2) What are the advantages and
disadvantages of using Flipped Learning?, and 3) What are the perceptions of teachers and
students toward the use of Flipped Learning to teach EFL?
This research synthesis encompasses six chapters. The first chapter describes the research
topic, as it addresses the background, problem statement, rationale, research questions, and
objectives. In the second chapter, the theoretical framework presents relevant theories and
concepts necessary for the comprehension of the study. In the third chapter, the literature
review includes a synthesis of the findings of the twenty primary research studies. The fourth
chapter establishes the methodology that sets out the criteria for selecting the research papers
for the study. In the fifth chapter, the findings of the research studies are analyzed and
categorized to answer the established research questions. Lastly, the sixth chapter
encompasses the conclusions and recommendations for practical application and further

research.
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CHAPTER |

Description of the research
1.1 Background of the Study
As it is known, the current century is influenced by the innovation of technology which is
causing changes in educational aspects, requiring new adaptations by both teachers and
learners. Thinking of an innovative way to teach English that works hand in hand with
technology, the American educators Bergmann and Sams (2012) applied the first Flipped
Learning (FL) class at a high school in the USA in 2007, based on an application made by
Baker in the 2000s. Initially, the purpose of this method was to record a video of some lectures
on a subject to enable students, who had missed class, to catch up with the group
(Chilingaryan & Zvereva, 2017). In other words, the approach focused on preparing students
before and during the course (Bristol, 2014) through the implementation of activities that
increased the quality of face-to-face interaction inside the classroom (Formica et al., 2010).
Based on the aforementioned, FL flips the traditional way of teaching. Bergmann and Sams
(2012) claimed that “which is traditionally done in class is now done at home, and that which
is traditionally done as homework is now completed in class” (p.13). Taking this argument into
account, it is evident that FL may focus on the personal interests of the learners; therefore, it
can be considered as "a framework, ensuring every student to receive a personalized
education adapted to the individual needs" (Bergmann & Sams, 2012, p.6).
Evseeva and Solozhenko (2015) expressed that the integration of information and
communication technologies (ICTs) into the educational process is essential to achieve the
desired results. To illustrate, through the integration of ICTs in English as a Foreign Language
(EFL) classrooms, it is possible to empower teachers and learners to turn the teaching and
learning processes from being highly teacher-dominated into being student-centered, which
offers learners several opportunities to study anytime and anywhere.
The integration of FL inside the classroom allows students to learn at their own pace.
Furthermore, Chilingaryan and Zvereva (2017) revealed that the flipped classroom increases
the direct contact time between the teacher and the student; this strategy lets teachers create
authentic material. Additionally, FL increases active learning and allows students to use the
knowledge in class with guidance from the teacher (Toto & Nguyen, 2009). However, flipping
the classroom does not mean the student will work alone during the process; therefore, the
teacher is still required. As Ozdamli and Asiksoy (2016) argued, it is not necessary to be a
professional video producer to create the material, and any source can be used as support
such as PDFs, recorded sounds, and websites which implies that FL does not focus only on
online videos.

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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As it is evident, Flipped Learning has reflected positive outcomes, but despite all that, this
approach has faced some difficulties at the time of its implementation. To illustrate, many
students do not have access to technology at home, so flipped homework may cause
complications since it is a new learning environment for them, and there is a growing number
of parents and educators who believe that “the flipped classroom s built on a traditional model
of teaching and learning: | lecture, you intake” (Neilsen, 2012, p.46).

Furthermore, people can easily get distracted doing activities that do not require technology
nowadays. In this sense, Farrah and Qawasmeh (2018) stated that considering the free,
relaxed, and unrestricted environment that the flipped classroom provides, students can easily
get distracted because they are more likely to believe that they can check the content of the
class at home quietly with no difficulties. Another important key aspectto keep in mind is that
it is time-consuming for the teacher to prepare such good-quality videos (Herreid & Schiller,
2013).

Considering the preceding information, Flipped Learning could be a good idea for teaching
EFL, but as with other approaches, it requires adaptations and efforts by teachers and
students.

1.2 Problem Statement

Taking into account that during the last two decades, technology has gained great importance
in society, mainly in business, entertainment, and education, Agirman and Ercoskun (2022)
observed that the development and spread of educational technologies have increased
notably, resulting in a deep interest in the implementation of the flipped classroom model,
which is expressed as the combination of instruction from two historically separate models of
teaching and learning: online and face-to-face education (Graham, 2006). Moreover, many
educators and studies argue that Flipped Learning is an innovation that allows learners to
maximizetheir participation, increase their motivation and collaboration, achieve their learning
outcomes, and improve their critical thinking and communication skills (Farrah & Qawasmeh,
2018). That is why teachers have been applying FL, which involves the use of ICT tools inside
the classroom, reporting several positive outcomes.

As it is evident, technology can be a powerful tool during the teaching-learning process.
Nevertheless, some issues may appear at the moment of its implementation; for instance, by
reviewing lecture content at home, learners cannot get immediate answers to their questions
(Bergmann & Sams, 2012), resulting in a lack of instant feedback, and they can also have
difficulties with the strategy used to develop the activities (Oztirk & Cakiroglu, 2021).
Furthermore, it is possible that students and teachers may encounter different issues in a
flipped EFL classroom. By the way of illustration, learners can face problems such as unstable

Internet access, lack of time for completing online assignments, or as Leis and Brown (2018)

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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stated, lack of autonomy, which is not merely self-instruction because it is still necessary input
from the teachers; all this could result in difficulties for students to organize their work properly.
Likewise, it should be noted that teachers may have some complications during the process;
for example, limited experience with the use of technology or the flipped learning approach
(Leis & Brown, 2018); or the time needed by the teacher to record lectures, developing
learning materials, searching for supplementary resources (Evseeva & Solozhenko, 2015),
and lack of information on how to face those issues in an EFL classroom. According to
Chilingaryan and Zvereva (2017), effective flipping requires careful preparation since with the
introduction of the flipped model, it is easy to make mistakes.

As it is clear, flipping learning has strong advantages as well as disadvantages; but despite all
the studies that have been conducted, there is not a research synthesis that portrays if the
Flipped Learning approach can be effective or not. Based on the previous information, this
study focuses on examining research on the implementation of FL by analyzing its strategies,
materials, effects, limitations, and sources, among others.

1.3 Rationale

During the last two decades, Flipped Learning has been slowly incorporated into the
classrooms; notwithstanding, for many educators and learners, it is still an underrated and
unknown approach to be implemented into an EFL class.

Taking the positive outcomes into account and based on a number of studies that have used
FL, it is possible to express that this teaching method can contribute innovatively to the
educational system. To give an instance, according to Evseeva and Solozhenko (2015),
Flipped Learning could facilitate the teaching-learning process by using ICT tools, in which all
the participants might be able to interact directly and focus on the use of the content.
Furthermore, the use of FL increases students’ responsibility for their own learning, where
students come to the classroom to solve problems while being monitored and guided by the
teacher (Schmidt & Ralph, 2016).

Additionally, according to diverse studies, implementing Flipped Learning might have the
potential to contribute to learning outcomes in different disciplines and skills. To illustrate,
Schmidt and Ralph (2016) expressed that FL increases students’ responsibility for their own
learning and provides the opportunity to learn a language according to their professional
interests. Regarding skills, it has been suggested that FL positively influences writing skills
and supports students to take responsibility for the writing tasks in the in-class activities;
likewise, it improves students’ speaking skills significantly by creating online learning
communities, and by practicing within authentic tasks in group discussions and group
presentations (Oztiirk & Cakiroglu, 2021). Similarly, Huang and Hong (2016) stated that

Flipped Learning enhanced college students’ reading skills through interactive technology and

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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feedback activities. Based on these outcomes, it is likely that FL can “improve learning
experiences and capture the attention of millennial students” (Roehl, Reddy, & Shannon,
2013, p. 49).
As can be seen, several studies have developed to explain the use of Flipping Learning;
nevertheless, this approach has not been sufficiently explored due to its recent emergence. In
this vein, the authors Schmidt and Ralph (2016) mentioned the flipped classroom is a new
approach that can be implemented for teaching, so accordingly, the use of Flipped Learning
in an EFL classroom may not be the best-known approach due to the lack of teacher
knowledge of FL and ICTs. Thus, a research synthesis, based on previously collected data
and findings from different articles, is necessary to show the advantages, disadvantages,
features, and teachers’ and students’ perspectives on the implementation of the Flipping
Learning approach, as well as whether this approach would be an effective way of teaching
English or not.
1.4 Research Questions
1. What are the reported effects of using the Flipped Learning approach in an EFL

classroom?

What are the advantages and disadvantages of using Flipped Learning?

What are the perceptions of teachers and students toward the use of Flipped Learning

to teach EFL?
1.5 Objectives

15.1 General objective:
To analyze the effects of using the Flipped Learning approach in an EFL classroom.
1.5.2 Specific objectives:
1. To examine the reported advantages and disadvantages that Flipped Learning has in
an EFL classroom.
2. To analyze students’ and teachers’ reported perceptions regarding the use of Flipped
Learning to teach EFL.

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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CHAPTER II

Theoretical Framework
2.1 Introduction

Due to the importance of Flipped Learning, it is essential to provide a conceptual basis for this
research as well as studies that have been carried out in this field. This chapter includes
definitions and concepts related to the study and a description of several cases that have
employed FL.

2.2 Flipped Learning

Flipped Learning differs from traditional classes in many aspects. For instance, traditional
classes include lectures, consequently, the transmission of information occurs in class.
Contrarily, FL is an approach in which actions and events that have been traditionally
developed inside the classroom now take place outside the classroom; therefore, the
transmission of information (lecture) happens at the learners’ homes through videos, readings,
etc., and the traditional out-of-class work is completed by students in class with the assistance
of the teacher (Eppard & Rochdi, 2017).

Additionally, Flipped Learning is an approach to an integrated model of education, which
includes a variety of methods, both traditional and innovative. FL begins a new era where the
teacher becomes a guide and support for the students in the teaching-learning process
through his or her assistance, and uses their knowledge and abilities to lead the educational
development appropriately (Chilingaryan & Zvereva, 2017).

Further, according to Bishop and Verleger (2013), a flipped classroom is a student-centered
learning method that consists of two parts: interactive learning activities during the lesson, and
individual teaching on the computer outside the lesson. A second important definition
according to Mull (2012; as cited in Ozdamli & Asiksoy, 2016) is that it is a model that allows
students to prepare themselves for the lesson by watching videos, listening to podcasts, and
reading articles.

Flipped Learning is defined as a pedagogical approach in whichdirect instructionis transferred
from the classroom to the individual learning space (home). This change leads to a dynamic
and interactive learning environment where students apply and share concepts and engage
in creative thinking about the material with the teacher’s assistance (Flipped Learning Network
-FLN, 2014).

2.3 Characteristics of Flipped Learning

Flipped Learning, like other approaches, has evolved during the years in which it has acquired
many characteristics that talk about its development, how it works, or the adaptations or
changes that it has experienced as well.

To illustrate, the following features and elements explain how “FLIP” works:

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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- F -lexible Environment: It provides enough time and a comfortable and flexible place
for teaching and learning.
- L -earning Culture: It is focused on students as the center of the process.
- | -ntentional Content: Education is used to provide and improve fluency and to develop
a cognitive understanding of students.
- P -rofessional Educator: The educators continuously observe students during the
course, evaluate their studies by giving constant feedback, and record data to inform
future instruction (FLN, 2014, p.2).
Following this context, a couple of authors have even established some types of Flipped
Learning that help educators to select a model that projects effective results, taking into
consideration the conditions or certain features of the class. Based on other studies and data,
Ozdamli and Asiksoy (2016) detailed and described the following three models and their
implementers:
e Traditional Flipped Classroom Model: It was implemented by Bergmann and
Sams in 2012. It refers to what is done at school is done at home, and
homework done at home is completed in class.
e Partial Flipped Classroom Approach Model: It was implemented by Jones
(1999; as cited in Springen, 2013). It is the least strict of the traditional flipped
classroom structures because it does not punish learners who do not watch the
videos at home, probably due to lack of equipment.
e Holistic Flipped Classroom Model: It was implemented by Chen et al. in
2014. It tends to contrast with traditional flipped classrooms, where students
are only supervised by instructors in the physical classroom; in this model, all
learning spaces (home, mobile, and classrooms) are treated as physical
synchronous classrooms, being learners supported and monitored when
logging and working on the platform.
The implementation of Flipped Learning has evidenced the need to encourage student-
centered learning which helps to meet students' interests and motivates them. For that reason
newly, Flipped Learning is considered one of the most modern student-centered approaches.
The researchers have commonly expressed the significance and importance of applying the
flipped classroom strategy as it can make the teaching-learning process more exciting, offer
the learner self-direction, and give responsibility for the learning process (Farrah &
Qawasmeh, 2018).
Another important feature that supports the development of the FL is the one established by
Adirman and Ercoskun (2022). They claimed that students attend the class by learning (or
checking) the subject before the lesson through online material (for example, video or lecture)

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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that provides the simple and theoretical parts of the subject. Once inside the classrooms, the
teacher involves learners in in-depth discussions, conducts some experiments, and proposes
activities, mainly, problem-solving ones, taking into account that students should know the
subject to a great extent.

Through its history and development, Flipped Learning has received various names including
the inverted classroom, and more simply, the flip. To illustrate, this model evolved throughout
a history of experimentation based on the concept of hybrid education (learning), or blended
learning (switching activities from school to home), and obviously, problem-based learning
which places learners as the center of the process. Besides, the use of active learning
techniques and new technologies supports students to achieve their goals by engaging and
motivating them. Therefore, Arnold-Garza (2014) revealed that students may reflect on the
checked lecture material by using questions and discussing with their teachers through a
couple of activities like working autonomously or with their peers to solve problems.
Furthermore, the author mentioned that the lecture (material) format has also varied and
evolved from slides, audio, podcasts, or narrated presentations to video casts that may
incorporate animations, screen captures, and other multimedia content to make it more
interesting and attractive.

Moreover, Ozdamli and Asiksoy (2016) asserted that Flipping Learning provides an
environment that increases active learning and allows students to use the knowledge in class
to solve a series of problems. Now, to solve these tasks, learners can either work individually
or in groups under the supervision and guidance of the teacher.

2.4 Materials and Resources

Thanks to the advances in technology that society has experienced, the education
environment has been impacted by these advances as well. Thus, some approaches have
emerged like Flipping Learning, which combines both environments, physical class and
technology, to engage students to achieve objectives differently.

Specifically, FL appeared in the year 2000 due to the need of an approach able to combine
educational settings and technological tools (Agirman & Ercoskun, 2022). Throughout the
development and evolution of the Flipping Learning Approach, several resources have
appeared to facilitate the respective implementation. For instance, Khan Academy, Coursera,
TED talks, and even YouTube are online resources associated with this approach. These sites
usually provide learners and teachers access to recorded lectures, instructional videos, and
sometimes other interactive elements for teaching and learning. Educators and especially
learners can have direct access whenever they want to revise materials and take notes
(Arnold-Garza, 2014).

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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Further, some of the most successful flipped classrooms have used videos from different
websites (Schmidt & Ralph, 2016). The utilization and implementation of diverse online tools
and resources have impacted and caused an efficient use of class time and increased one-
on-one interaction between students and teachers (Cole & Kritzer, 2009).

The new and advanced tools have acquired great significance and played an important role
in the teaching-learning process. In this vein, Farrah and Qawasmeh (2018) argued that the
role of devices based on wireless connectivity like new smartphones, tablets, or Personal
Digital Assistants (PDAs) could be split into some advantages such as supporting learning
anytime and anywhere and not limiting it only to the context of the classroom. Besides, online
resources offer simulations, games, readings, and collaborative tools employing blogs,
discussions, and forums.

With the available and asynchronous access to lecture material, perhaps in more than one
format, students who need time to review, pause, and process information can do it easily,
while students who are ready and prepared to move on to the next concept/content can do it
without any problem. By varying the examples and tasks provided in the online material
content, instructors can support the transfer of learning by solving problems in new situations,
which may be a challenge for some students. The resources may provide learners with a more
engaging learning experience, taking advantage of improved and advanced technologies to
ensure students' learning outcomes are achieved, even when resources are scarce due to a
complicated economic situation (Arnold-Garza, 2014).

2.5 Teachers and Students’ Roles in FL

As occurs with other approaches, the role of both teachers and students is remarkable during
the whole teaching-learning process. The Flipping Learning Approach has revealed some
specific roles for the main participants to support and facilitate the educational process and
help to achieve the varied established goals.

Chilingaryan and Zvereva (2017) set that the teacher has to create videos or podcasts (5-10
minutes long) on activities that the student can independently view and listen to at home.
Meanwhile, the student needs to review those videos, collect data, and annotate questions
that may emerge regarding content. The teacher revises the questions individually and solves
the doubts of each student inside the classroom.

Additionally, Evseeva and Solozhenko (2015) expressed that a key role that a teacher must
accomplish is to make a transition from “education for life” to “lifelong learning”, which
contributes to the professional and personal growth and development of students as future
specialists. Furthermore, the educator needs to help learners to be more responsible and
facilitate their learning by implementing a comfortable and friendly environment for interaction.

One relevant feature regarding the teachers’ role is to guide students who have not had the

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla
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experience of working autonomously or with technology to gain time and make their learning
process more efficient. Teachers also have to encourage and motivate learners, guide and
monitor their progress, and provide them feedback.

The aforementioned authors revealed that students have to check the material or content at
home, before class, using all the available resources that allow them to control their learning
and work at any time they want. As well, if students miss classes, because of illness or other
reasons, they need to revise the content, and they can do that easily due to the availability
and accessibility of all necessaryresources. Further, learners need to work in mutual projects,
in groups, in peer-to-peer assessment, and provide feedback on the works of their group
mates.

Despite the change that Flipping Learning means, the teacher is still necessary in the process
as he/she is needed to plan and prepare the content for every class. In this line, Schmidt and
Ralph (2016) identified some roles for the teachers and learners in Flipped Learning. To give
an instance, at home, students need to revise content by watching videos, checking
PowerPoints, completing readings and interactive challenges, or taking quizzes. After that, in
class, students need to be ready to solve problems, analyze texts, or investigate solutions. In
the case of the teachers, they have to create or adapt the material (i.e., presentations,
readings, videos, among others). They can do this in many ways, such as outlining their
presentations with visual aids, creating worksheets, asking learners to answer questions from
the reading or the video, or relating students to unfamiliar words.

2.6 Difference between Flipped Learning and Online Classes

Noticeably, Flipped Learning shares a great relationship with online classes, but despite that,
both have their respective differences.

Online Learning, also known as E-Learning, is a contemporary educational paradigm that
involves directly the use of ICT in conjunction with computer systems and digital platforms.
The key stakeholders involved in E-Learning systems are students, instructors, technical and
administrative staff, along with higher authorities within academic institutions. In Online
Learning, users can create virtual classrooms utilizing digital tools, achieving advantages like
saving time, reducing costs, and eliminating spatial constraints that foster a dynamic learning
experience (Octaberlina & Muslimin, 2020).

Additionally, in Online Learning, apprentices acquire knowledge through online platforms or
tools (e.g. Zoom), which focus on delivering educational content and facilitating learning
experiences, whereas in Flipped Learning, students must revise the content and prepare it at
home, and later share that information with their teachers, but especially with their classmates
in the classroom. Indeed, physical contact in Online Learning is minimal (or nothing), but in

Flipping Learning, this contactis necessary (Octaberlina & Muslimin, 2020).
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2.7 Conclusion

The Flipped Learning approach has provided society with a distinct point of view regarding the
teaching-learning process since it includes many varied features and materials that make a
big difference in traditional education. For instance, most of the resources used in FL are
related to a field that is growing and improving in the world every day (i.e. technology).
Nevertheless, it is essential to keep in mind that even though FL has similarities with online or
virtual classes, each one works differently.

Furthermore, another remarkable data to consider is that FL has changed the role of the main
participants (i.e. teachers and learners) to a great extent. In this context, educators have more
flexibility when teaching and have accessto several resources to search for information or
activities; meanwhile, students have access to revise content wherever they are at any time.
Oncein the classroom, all participants share their knowledge and make inquiries, but primarily,
they interact and learn from each other meaningfully.
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CHAPTER 11l

Literature Review
3.1 Introduction
Nowadays, society is experiencing a technological era; therefore, many people and entities
(i.e., schools) are already using or starting to implement new approaches related to the latest
advances in technology in different settings. For instance, many educational institutions have
been incorporating the Flipped Learning Approach in classrooms to enhance the language
learning process.
The literature review of this research synthesis focuses specifically on different aspects of the
Flipped Learning Approach on which investigators have carried out research that has left
relevant information. Thus, the chapter is divided into three episodes: the effects of using the
Flipped Learning approach in an EFL classroom, the advantages and disadvantages of using
Flipped Learning, and the perceptions of teachers and students towards the use of Flipped
Learning to teach EFL.
3.2 Effects of using the Flipped Learning approach in an EFL classroom
The Flipped Learning approach has been incorporated into the EFL classroom in which many
positive and negative effects have been reflected. According to a study conducted by AlJaser
(2017), flipped classrooms are considered a productive tool that makes the learning-teaching
process more exciting and interesting, involving lectures or videos that engage learners.
Moreover, it encourages learners to be positive and take responsibility in the learning process.
It is clear, FL has gained relevance in improving students' creativity and promoting fluency and
flexibility to reach a new level through the use of technology, available inside and outside the
class, which has developed, students’ autonomy (Bezzazi, 2019).
Project Tomorrow (2014), a nonprofit organization, developed a Speak Up survey related
directly to FL, in which the reports showed that the role of video use within classroom
instruction with middle and high school students, increased from 40% in 2012 to 60% in 2013;
furthermore, teachers revealed compliance that media integrated in the learning process as
well. In the same line, Arnold-Garza (2014) mentioned an important effect of FL. He stated
that FL has promoted a high collaboration between the classroom and the faculty or school
administration to employ the approach and achieve the desired goals.
Nevertheless, FL has also had negative effects during its implementation. To exemplify, the
authors, Mason et al. (2013), revealed a remarkable outcome of their study, in which they
applied a combination of varied strategies like project work, group work, and quizzes during
the classes. As a result, they could notice that the time to master/implement the approach
adequately could take too long. Further, teachers and learners might feel confused without
enough preparation since FL works differently. For that reason, it is essential a practical
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training to apply FL appropriately and achieve the pretended objectives; otherwise, the
process could be unsuccessful due to the lack of understanding and knowledge.

Additionally, the findings demonstrated that the student’s performance did not change from
traditional learning to a grand extent. This is in line with Findlay-Thompson and
Mombourquette (2014), who stated that despite the implementation of an inverted course, the
expected impact did not occur as grades did not improve significantly even when students
reported that they felt their performance was better.

3.3 Advantages and disadvantages of using Flipped Learning

As it is known, each approach presents advantages and disadvantages during the respective
implementation. The Flipped Learning approach has revealed interesting advantages in
important studies that have been carried out by notable authors; notwithstanding, some
disadvantages have emerged during the development and implementation of these studies as
well.

In particular, one interesting advantage is noted by Unakorn and Klongkratoke (2015) who
conducted a study to examine the effectiveness of using flipped classrooms on 42 students.
The results showed that the flipped classroom provides students with more opportunities to
communicate with each other and their teacher, putting into practice the target language with
the help of electronic devices via online. Similarly, Agirman and Ercoskun (2022) argued that
FL in combination with online learning allows learners to study in places where face-to-face
classes are not available, promoting their efficiency and self-performance. Nonetheless,
Strayer (2012) posited that since FL increases responsibility, this approach may be less useful
for freshmen (beginner students) as these may lack genuine interest in the material, which
could cause unrealistic expectations in the process. Further, this type of class may demand
new modern skills from teachers to prepare the contents which might cause students to feel
frustrated as this new way of learning requires more time, effort, and attention (Chilingaryan
& Zvereva, 2017).

Referring to these contexts, Wilson (2013) implemented a partially Flipped Learning approach
in an undergraduate course at Capital University in Ohio. The course was centered on two
aspects: 1) students learned the material outside the classroom by reading the textbook and
utilizing online resources; 2) the instructor worked directly with learners in the class. In the
flipped sections, exam scores increased, on average, by 6.73 points compared to sections
taught using a traditional lecture format the previous year. This finding goes in hand with Leis
and Brown (2018), who indicated in their study that FL promoted autonomy and freedom
among learners, allowing them to take control of their learning. Notwithstanding, according to
Ass (2012), the use of Flipped Learning may involve an inequity during the process, such as

differences in parental involvement and education level. Since students must revise distinct
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contents at home, they will probably need help, but it will depend on the level of available
assistance from parents, who may or may not have the time or knowledge to support their
children. Once in the classroom, students tackle different assignments, but they might face a
kind of challenge in the direct interaction with their instructor.
Additionally, a clear advantage is signaled by Farrah and Qawasmeh (2018) in a study that
investigated the attitudes of English major students at Hebron University. The authors
mentioned that FL enhances creativity and critical thinking, increases students' motivation and
participation, and improves students’ collaboration and communication. This is in line with
Song and Kapur (2017), who suggested that FL offers students opportunities to construct the
new knowledge under investigation to generate multiple methods for solving a problem.
Likewise, Chilingaryan and Zvereva (2017) posited that the implementation of FL offers a
friendly and active atmosphere in the classroom with more chances to concentrate and
participate. Nevertheless, the self-paced nature of Flipped Learning has been described as a
disadvantage for some students. Jonathan Bergmann (2011), in his article, Flipped Classroom
Offers, revealed that in his classes, he noted that when reviewing content at home, students
could not get immediate answers to their questions, as it often happens in the traditional model
where learners can take some notes or clarify their doubts immediately. Further, this type of
class may demand new modern skills from teachers to prepare the contents (Agirman &
Ercoskun, 2022), which involves a longer time investment, at least initially, for its accurate
implementation (Arnold-Garza, 2014).
3.4 Perceptions of teachers and students towards the use of Flipped Learning to teach
EFL
Throughout the history and development of education, the main participants, teachers and
learners, have experienced diverse perceptions with the implementation of distinct
approaches in the teaching-learning process. Some perceptions tend to share some
similarities, but others differ to a great extent, depending on the context.
To give an instance, Marlowe (2012) conducted a study to measure the impact of the flipped
classroom on student achievement in which the total number of participants was 19. The
results showed that learners demonstrated positive attitudes toward the new learning
environment since FL is considered an appropriate approach to promote greater
independence and responsibility in students. Additionally, the Flipped Learning approach
facilitates class discussion enjoyably and actively and provides a way for teachers to check if
students understand the concepts and clarify their questions or doubts. In this line, Bezzazi
(2019) stated that teachers felt comfortable with FL as it helped learners to be more active
and less shy when speaking.
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Despite the aforementioned, a survey to find out students’ opinions on the use of technology
in an EFL flipped classroom was carried out by Evseeva and Solozhenko (2015). They noted
that 85% of students liked the idea of integrating flipped classroom technology into the
teaching-learning process; meanwhile, 15% of respondents were not inspired by this
technology because of the problems they had to face. Among the principal difficulties students
experienced in working with this course were the following: problems with Internet access,
lack of time for completing online assignments, and difficulty with self-discipline (responsibility)
to organize their work properly.

Two other authors, who focused on learners’ perceptions, were Farrah and Qawasmeh (2018).
These researchers investigated students’ attitudes toward the use of Flipped Learning in the
English Department at Hebron University. In the findings, it was evident that most of the
learners felt comfortable with this approach because it supported them in improving their
communication skills and reducing the number of frustrating sessions. Likewise, the authors,
Bishop and Verleger (2013), conducted investigations to explore students' perceptions. In their
case, they reported that students’ perceptions were to some extent mixed, but generally
positive. First, students expressedthey preferred in-person lectures rather than video lectures;
further, they chose interactive classroom activities in lieu of readings. At this point, it is
important to mention that for the authors, FL has improved student learning in comparison to
traditional teaching; nonetheless, even though the data is based on anecdotal evidence of the
studies, the authors have claimed that it is necessary to look for more information and carry
out more research related to FL implementation and its outcomes objectively.

Finally, Basal (2015) examined the attitude of English language professors at a State
University in Turkey towards Flipped Learning implementation in an English language class.
The total number of participants was 47, being pre-service teachers from three courses
(Advanced Reading and Writing I, Il). The results evidenced that these teachers demonstrated
positive perceptions towards the use of the FL approach as an integral part of face-to-face
courses, combined with preparation and external work by learners. This was supported by
Leis and Brown (2018), who suggested a similar finding, as learners felt highly motivated to
study hard due to the teachers’ effort in preparing the material. This goes in hand with Farrah
and Qawasmeh (2018), who claimed that the teacher (considered a facilitator in FL), focuses
on giving instructions to students and guiding them in a welcoming learning space in which
students can explore.

3.5 Conclusion

Flipped Learning has resulted in an interesting and innovative approach to the educational
field and its advances. Since it is still new, it is necessary to consider a couple of factors for
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correct implementation and management like adequate preparation by part of teachers and
the collaboration of learners.

FL has been applied by many educators in different contexts in which the obtained outcomes
and effects have been satisfactory. To give an instance, the results have shown that FL
provides learners the flexibility to revise content, settings to communicate, and opportunities
to become more independent and responsible. Moreover, the data has indicated that FL
facilitates teacher work and focuses on collaborative labor between the main participants.
Ultimately, all these results have helped researchers to look for possible solutions or
suggestions on aspects where the approach may have issues or possible disadvantages when
operating (e.g., problems with internet connection or lack of immediate feedback). Further, the
findings have provided relevant and meaningful data concerning how FL can be implemented
in EFL educational contexts appropriately.
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Chapter IV

Methodology
According to Ortega and Norris (2006), a research synthesis reviews existing literature on a
particular topic to provide a comprehensive understanding and identify patterns within the total
body of research. In line with these authors, this study employed a research synthesis
approach involving a systematic secondary review of accumulated primary research studies.
In this respect, the study utilized several online databases and digital tools to obtain reliable
evidence. Articles were searched within Redalyc, Google Scholar, Scielo, and Mendeley.
Besides, it is relevant to mention the key terms and the combinations that were used in the
research process: Flipped Learning, EFL classroom, self-motivation, FL a teaching approach,
lack of feedback, outside of class, own responsibility, and direct interaction.
To select the correspondent studies to be analyzed in this research synthesis, a set of
inclusion criteria was taken into consideration. First, the types of methods considered were
gualitative, quantitative, or mixed studies with no design restrictions. Second, the focus was
on studies published from 2002 onwards, with a particular emphasis on more recent studies.
This timeframe was chosen because the term "Flipped Learning" emerged around 2002. Third,
all resources were searched and retrieved electronically due to their ease and availability.
Fourth, the studies were restricted to those written in English since the research synthesis
focused on the use of FL in an EFL classroom. Fifth, the studies were empirical, specifically
focusing on intervention studies that explored the effects of FL on self-motivation in EFL
classrooms. Finally, the level of English and age of the learners were considered exclusion
criteria, as the aim was to identify potential advantages and disadvantages across the
aforementioned aspects.
Additionally, the study identified a set of journals contributing to the research synthesis. These
included Procedia - Social and Behavioral Sciences, Contemporary Issues in Education
Research (CIER), World Journal on Educational Technology: Current Issues, Turkish Online
Journal of Distance Education, English Language Teaching, Sustainability (Switzerland),
Smart Learning Environments, and The EuroCALL Review. These journals are recognized for
publishing high-quality research on educational technologies and language learning
methodologies.
Following data collection, a thematic analysis was conducted to identify recurring themes and
patterns across the selected studies. This involved coding the data based on pre-defined

categories and allowing for the emergence of new themes during the analysis.
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CHAPTER V
Analysis

5.1 Introduction
Twenty one studies were selectively chosen for this research synthesis to address pertinent
research questions. After analyzing these investigations, several categories were identified,
including the research focus, location of the studies, research methodology, the effects of
using the Flipped Learning approach in the EFL classroom, advantages and disadvantages of
using Flipped Learning in the EFL classroom, teachers and students’ perceptions regarding
the use of Flipped Learning, and common material/resources implemented in Flipped
Learning. Furthermore, tables were used for better presentation and illustration of the findings.
5.2 Research Focus
Research on the study of Flipped Learning as an approach to aid the teaching and learning
process in EFL focuses on investigating its impact on various aspects of English language
teaching and learning. Moreover, the studies examine the perceptions and attitudes that
students and professors have while they apply Flipped Learning in the EFL classroom and the
most potentially available resources that center on achieving the learning outcomes.
Thus, table 1 exhibits the research focus of each analyzed article. It was crucial to divide the
articles in accordance with their research focus to organize information and build on the
categories in the upcoming tables.
Table 1

Research Focus

Focus N° of Percentage Authors/ Year
studies
The use of Flipped 9 42 % Agirman & Ercoskun (2022); AlJaser (2017);
Learning in the EFL Arnold-Garza (2014); Ash (2012); Bergmann
classroom (2011); Bezzazi (2019); Evseeva & Solozhenko

(2015); Marlowe (2012); Mason et al. (2013)

The perceptions of 7 33% Basal (2015); Bishop & Verleger (2013); Farrah
teachers and students (2018); Findlay-Thompson & Mombourquette
using Flipped Learning (2014); Schmidt & Ralph (2016); Leis & Brown

(2018); Wilson (2013)

The use of Flipped Chilingaryana & Zvereva (2017); Project Tomorrow
Learning and its 5 23 % (2014); Song & Kapur (2017); Strayer (2012);
resources in the EFL Unakorn & Klongkratoke (2015)
classroom

Note. N =21
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Table 1 outlines the research focus of the revised studies. All 21 articles were divided into
three categories centered on determining the use and integration of Flipped Learning on
language teaching and learning, evaluating teachers' and students' perceptions toward
Flipped Learning implementation, and handy resources and materials.

In the first category, nine studies explore the incorporation of Flipped Learning in an EFL
learning context. These studies analyze different aspects such as the integration of
technology, teachers'and learners’ preparation or their roles, and the quality of the educational
process to evaluate the effects of FL in the EFL class. Besides, a number of researchers
determine the advantages and disadvantages that the FL integration has both at home and
inside the classroom. To illustrate, AlJaser (2017) analyzes a group of students to determine
how they feel studying and preparing at home, showing highly increased motivation and
responsibility. Nevertheless, some learners do not agree due to the level of assistance they
have in that personal space. Primarily, this research aspires to enhance our understanding of
how Flipped Learning can be integrated into language learning environments appropriately to
achieve intended learning outcomes.

Furthermore, in the second category, six studies analyze the perceptions that both educators
and learners have regarding the use of Flipped Learning in the EFL classroom. Understanding
these different perspectives is crucial to determining the effectiveness that FL presents inside
the teaching-learning contexts since researchers establish that teachers and students have
dissimilar opinions. To exemplify, Findlay-Thompson and Mombourquette (2014), based on
reliable data and participant interviews, state that pupils showed positive perceptions about
using this new kind of educational approach, and teachers considered that FL offers potential
for authenticity, but they worry about the level of responsibility learners have in the process.
In this context, the data also finds that using Flipped Learning positively influences and
promotes EFL learners' active participation inside the classroom.

Lastly, five of the studies focus on the availability of resources and useful materials
implementing Flipped Learning. In this case, several sites like video platforms, webpages, and
online material notably assist educators and learners in their process through the inverted
classroom. Similarly, educators can implement technology-based tools, such as YouTube, in
their classes to facilitate and augment students' enthusiasm since they are in direct contact
with the target language. In fact, the availability of these kinds of resources has accentuated
positive outcomes on pupils’ development.
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5.3 Context of the Studies
Table 2
Context of the Studies

Focus N° of Percentage Authors/ Year

studies

Agirman & Ercoskun (2022); AlJaser (2017); Basal (2015);
Asia 8 38 % Bezzazi (2019); Farrah & Qawasmeh (2018), Leis & Brown
(2018); Song & Kapur (2017); Unakorn & Klongkratoke (2015)

Europe 2 9 % Chilingaryana & Zvereva (2017); Evseeva & Solozhenko (2015)
North 11 52 %  Arnold-Garza (2014); Ash (2012); Bergmann (2011); Bishop &
America Verleger (2013); Findlay-Thompson & Mombourquette (2014);

Marlowe (2012); Mason et al., (2013); Project Tomorrow (2014);
Schmidt & Ralph (2016); Strayer (2012); Wilson (2013)

Note. N =21

Table 2 presents the geographical distribution of EFL Flipped Learning in the Classroom
studies, with eight conducted in Asia, two in Europe, and ten in North America. This distribution
highlights the prevalence of research on the implementation of Flipped Learning in educational
settings, especially in Asia and North American contexts due to the great demand in the
technology field.

The concentration of studies in Asia displays the importance of implementing Flipped Learning
in both the student and teacher experience within EFL educational environments. With an
advanced technological infrastructure and a strong educational culture, Asian societies are
quick to adopt innovative approaches such as Flipped Learning to improve language learning
outcomes. Nevertheless, it is essential to mention that both educators and students need to
be trained to adapt to the evolving educational field of this approach and utilize innovative and
technological tools to achieve effective language acquisition. Further, the integration of
Flipped Learning as a solution for innovative language learning has helped Asian education
and learners to increase their proficiency and performance in English (Leis & Brown, 2018).
Regarding the European region, the implementation of Flipped Learning in education is less
common. Nonetheless, there are promising signs of interest in these regions, as evidenced
by emerging research. To illustrate, Chilingaryana and Zvereva (2017) and Evseeva and
Solozhenko (2015) center on the application of Flipped Learning as an area for language
learning through the use of technology in an EFL classroom. The authors postulate that an
inverted class results very interesting and exciting for teachers and learners who may link

technological resources and innovative activities in the classroom. In addition, enhancing
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learners with technology and face-to-face classes allows them to have two kinds of learning
environments, one organized in the classroom and the other in an e-learning context. All this
provides teachers and pupils with a variety of tools for studying and communication, flexibility
of use and implementation, and technical support, among others.

Referring to the North American region, a considerable number of studies have been
developed. The studies mainly show that incorporating Flipped Learning results in positive
support for this new educational environment. Additionally, the findings reveal that FL offers
considerable potential to improve learning outcomes and students’ experiences in EFL
classrooms. As an example, Wilson (2013) reveals that due to the accessibility to the internet
and other technologies, FL professors are no longer considered the sole source to obtain
information since learners can search for data on websites anywhere at any time using the
gadgets of their choice. Furthermore, in an inverted class, students can be engaged with real-
world activities and have the opportunity to practice with the teacher’s guide. A significant point
to consider is that North America has a wide and advanced technological field that greatly
facilitates the incorporation of FL and language learning.

Lastly, there is a lack of data that shows the effectiveness Flipped Learning could have in
regions of Latin America. For this reason, more research and investigation are needed to fully
understand the implications and application of using this approach in these regions,
particularly, in Ecuador. Addressing this research gap might be a challenge, however once
solved, it may contribute to improving FL educational practices when learning the target

language.
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5.4 Research Methodological Approaches

Table 3
Research Methodological Approaches
Focus N° of studies Percentage Authors/year
Qualitative 8 38 % Agirman & Ercoskun (2022); Ash (2012); Basal

(2015); Bergmann (2011); Bishop & Verleger
(2013); Chilingaryana & Zvereva (2017); Evseeva &
Solozhenko (2015); Marlowe (2012);

Quantitative 7 33% AlJaser (2017); Farrah & Qawasmeh (2018);
Findlay-Thompson & Mombourquette (2014);
Project Tomorrow (2014); Unakorn & Klongkratoke
(2015); Schmidt & Ralph (2016); Wilson (2013)

Mixed- 6 28 % Arnold-Garza (2014); Bezzazi (2019); Leis & Brown
method (2018); Mason et al. (2013); Song & Kapur (2017);
Strayer (2012)

Note. N =21

Table 3 demonstrates the methodology used by each of the studies. Most of them, eight out
of twenty one adopt the qualitative approach to collect data. Six studies employ a quantitative
approach, while the remaining six studies focus on mixed-method research. The data indicates
that qualitative methods are more commonly employed for data collection than either
quantitative or mixed-method approaches. This could be attributed to the fact that researchers
seek to exhibit how effective, in terms of quality, the implementation of Flipped Learning is and
its impact in the EFL classroom.

In particular, Basal (2015) employs a qualitative approach to gather data via open-ended
questions as a way to show the perceptions of teachers towards the use of flipped classrooms.
For the analysis of the responses, the author uses a set of procedures to make valid inferences
from replies. Equally, Bishop and Verleger (2013) develop their research with a qualitative
methodological approach. This study collects data on the views of the students regarding the
implementation of Flipped Learning in the learning process.

Moreover, Evseeva and Solozhenko (2015) apply a qualitative method to collect data to
evaluate the efficiency and effectiveness of Flipped Learning in the process of teaching and
learning the English language.

On the other hand, a significant percentage of studies use mixed methods for data collection
which facilitate the comprehension and interpretation of studies’ findings. As evidence,
Bezzazi (2019) uses this method to collect and analyze data regarding learners’ proficiency
and the impact of Flipped Learning in the EFL classroom. The combination of these research
methods provides a complete understanding of the findings.
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5.5 The Effects of Using the Flipped Learning Approach in the EFL Classroom
Table 4
The Effects of Using the Flipped Learning Approach in the EFL Classroom

Authors/Year Autonomous EFL Effective use of Cooperative Student-Centered
Learning class time Work

AlJaser (2017) v v v

Arnold-Garza (2014) v v v

Basal (2015) v v v

Evseeva & Solozhenko v v

(2015)

Farrah & Qawasmeh v v v

(2018)

Note N=5

* Only studies thatmention the effects of using Flipped Learning were considered.

* Studies are counted in more than one category.

Table 4 exhibits the effects of the implementation of Flipped Learning in the EFL classroom.
The effects in this table have been categorized as follows: autonomous EFL learning, effective
use of class time, cooperative work, and student-centered.

In the first category, studies with noteworthy data regarding autonomous EFL learning are
considered. All the articles analyzed in this section report a higher development in students’
autonomous learning after the use of FL. One of the most relevant aspects is that while
learners apply autonomous preparation at home, they increase and develop their
responsibility skills to a great extent. As an example, Evseeva and Solozhenko (2015) state
that through the Flipped Learning approach pupils develop self-study and autonomous
learning skills while they manage their time. Therefore, it canbe said that the flipped classroom
increases students’ responsibility for their learning which makes this process more efficient.
In this line, AlJaser (2017) examines and clarifies the benefits of using FL in language learning.
The study reveals that this approach provides an environment in which learners can work
autonomously, according to their speed, which encourages them to become more
independent and responsible in their learning process. Later, they may transfer these skills to
other contexts outside the classroom.

Next, the studies that report an increase in the efficient use of class time were grouped in the
second category. Flipped Learning provides an adequate environment for students and
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educators to use class time more effectively putting into practice the target language rather
than checking contents. To give an instance, how FL works and the use of technology extend
classroom hours where teachers canfocus successfully on creating an interactive atmosphere
aiming to invest the time in practical activities and look over the studied knowledge at home,
instead of reviewing the theoretical material (Basal, 2015; Evseeva & Solozhenko, 2015).
The third category in Table 4 centers on the cooperative work that Flipped Learning involves.
The most notable findings show that FL provides learners with suitable settings that allow
them to work cooperatively to solve problems, check doubts, and share knowledge both
outside and inside the classroom. Regarding outside contexts, AlJaser (2017) reveals that
since FL works with technology, it involves pupils in cooperative tasks using web pages and
computer devices in which they can discuss the reviewed contents through some pair
activities, providing several chances for communication in class. Referring to inside contexts,
teachers have a relevant role since they have to establish the correct environment in which
students can work and participate collaboratively. Additionally, Arnold-Garza (2014) and
Farrah and Qawasmeh (2018) determine that FL provides learners with more opportunities
and an enjoyable and convenient learning atmosphere. In these contexts, students can
manage themselves working in smallgroups where communication takes place between them
and their teachers using the target language (i.e. English). Further, students develop
cooperative work through projects or presentations; nonetheless, it is essential to mention that
the institution must also collaborate in the learning process and not pupils and educators only
(AlJaser, 2017).

To finish, it is significant to mention that one of the most important categories in this section is
student-centered. A total of three studies investigates the impact of Flipped Learning on
students. To illustrate, according to AlJaser (2017) and Basal (2015), FL is a student-centered
and not teacher-centered approach. Primarily, it provides learners with personalized-
differentiated learning, since each one learns at their own pace. FL also focuses on developing
learners’ thinking skills to apply them in real life inside and outside the classroom. Lastly, FL
engages students to be active learners (with the teacher as a facilitator or an observer) offering
them elements and chances to spend the class time in an interactive educational environment.
This aligns with Farrah and Qawasmeh (2018), who reveal that FL primarily centers on
students as it uses technological tools that offer more dynamic and significant learning.
Therefore, learners are at the core of the educational process in the EFL classroom since FL

ensures that everything revolves around them.
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5.6 Advantages and Disadvantages of using Flipped Learning in the EFL Classroom
Table 5

Advantages and Disadvantages of using Flipped Learning in the EFL Classroom

Advantages N° of studies Authors/Year

Flexibility and accessibility 5 Agirman & Ercoskun (2022); Arnold-Garza
(2014); Evseeva & Solozhenko (2015);
Chilingaryana & Zvereva (2017);
Leis & Brown (2018)

Motivation 3 Arnold-Garza (2014); Bezzazi (2019);
Evseeva & Solozhenko (2015)
Interaction 5 Agirman & Ercoskun (2022); Arnold-Garza

(2014); Bezzazi (2019); Chilingaryana & Zvereva
(2017); Evseeva & Solozhenko (2015)
Metacognition 4 AlJaser (2017); Evseeva & Solozhenko (2015);
Chilingaryana & Zvereva (2017); Wilson (2013)

Disadvantages N° of studies Authors/Year
Time consuming 3 Basal (2015); Bezzazi (2019); Evseeva &
Solozhenko (2015)
Length of videos 3 Arnold-Garza (2014); Basal (2015);
Leis & Brown (2018)
Low compromise and 2 Agirman & Ercoskun (2022); Basal (2015)

knowledge regarding
metacognition

Electronic components 3 Arnold-Garza (2014); Evseeva & Solozhenko
(2015); Chilingaryana & Zvereva (2017)
Note. N=7

* Only studies thatmention the advantages and disadvantages of using Flipped Learning were considered.
* Studies are counted in more than one category.

Table 5 illustrates the benefits and drawbacks of using Flipped Learning in the EFL classroom.
The data from different studies is selected to analyze this section regarding advantages and
disadvantages. In consequence, seven studies are categorized in Table 5.

In terms of advantages, it is fundamental to mention the flexibility and accessibility that flipped
classrooms offer both educators and learners. The integration of this innovative approach
stands out for its flexibility to adapt to the student’s individual needs. In this line, Arnold-Garza
(2014) highlights that since the flipped classroom model aligns with technological
advancements, it empowers learners to access and prepare content anytime, anywhere. This
flexible approach accommodates individual schedules and learning paces, ultimately

enhancing comprehension of key concepts, thanks to the wide availability to review the
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material as many times as necessary. This aligns with Agirman and Ercoskun (2022) who
agree that the flexibility of FL allows students to access and study the educational content in
their own time and speed avoiding they may feel frustrated or anxious. In addition, the freedom
that FL grants learners to program their timetables to educational material contributes to more
autonomous and personalized learning to a significant extent. Similarly, Evseeva and
Solozhenko (2015) and Leis and Brown (2018) add that through that combination of online
resources and Flipped Learning, learners and teachers can access and use the material
according to their time disposition by applying different tools such as videos or platforms. In
consequence, due to the flexibility and accessibility of the integration of FL, scholars can
review lessons at their own pace of learning and level of knowledge, while professors can
focus on class activities according to student's individual needs to promote interaction and
improve the quality of the educational process.

In the same way, Arnold-Garza (2014) states that the flipped classroom increases motivation
by involving students in interactive and practical activities during class time; for that, they have
to prepare their knowledge at home or in the classroom. This practice generates a dynamic
and stimulating learning environment which boosts intrinsic motivation and promotes learners’
participation. This agrees with Evseeva and Solozhenko (2015) as the authors suggest that
the implementation of the flipped classroom increases students' motivation by dynamically
offering greater autonomy and personalization and providing the opportunity to participate in
practical and collaborative activities with teachers and classmates. This increased motivation
results in a renewed interest in studying and better academic performance as they put into
practice the target language (i.e. English) in distinct situations. In this sense, Oztiirk and
Cakiroglu (2021) highlight how the flipped approach can stimulate and promote students'
interest and improve their engagement with learning.

Enhanced interaction is also an important benefit to be considered in this research. Five
studies have emerged around this (Agirman & Ercoskun, 2022; Arnold-Garza, 2014; Bezzazi,
2019; Chilingaryana & Zvereva, 2017; and Evseeva & Solozhenko, 2015). These authors
analyze how Flipped Learning fosters greater student engagement and promotes peer-to-peer
collaboration and interaction. Arnold-Garza (2014) states that Flipped Learning improves
interaction by encouraging collaboration among students during in-class activities.
Additionally, FL centers on active learning and team problem-solving which promote
communication, the exchange of ideas, and the development of social skills that strengthen
the interaction among the main participants and enrich the educational process. This coincides
with Bezzazi (2019) who states that this new approach improves interaction by involving

students in effective communicative situations, open dialogues, and active class participation.
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In the EFL classroom, interaction is achieved by fostering an inclusive environment where
everyone can participate, providing opportunities to share ideas from different perspectives,
listening and paying attention to others, and collaborating on activities that strengthen
interpersonal relationships and teamwork (Bezzazi, 2019). In this line, Chilingaryana and
Zvereva (2017) assert that this type of atmosphere is friendlier and more comfortable offering
a better chance for concentration and interaction. Alongside this, Evseeva and Solozhenko
(2015) establish that the inverted class engages learners to become active participants inside
and outside the classroom by interacting through forums or any webpage working
cooperatively, but especially in discussions and hands-on activities during face-to-face
classes that stimulate the use of the language. Further, FL supports and motivates students
to ask questions that illuminate worries that they might find previously at home, and increases
the relationship between students and teachers in the language learning process. In this
setting, pupils can have more control of their own learning and apply active learning strategies
(Agirman & Ercogkun, 2022).

Another remarkable advantage of the implementation of Flipped Learning in the EFL
classroom is the development of metacognition in learners. Since pupils prepare themselves
at home, the findings suggest that this kind of autonomous learning supports them to figure
out in which way or context they feel comfortable and learn much better (Evseeva &
Solozhenko, 2015). In other words, within a Flipped Learning atmosphere, students can
acquire knowledge according to their preferences and learning styles which makes the
educational process more active and dynamic. Likewise, the incorporation of FL in the learning
of English as a second language promotes students’ cognitive skills since they are conscious
of the responsibility they have inside and outside the classroom. To provide a case, AlJaser
(2017) affirms that the implementation of the Flipped Learning approach helps learners think
creatively and feel self-effective when they actively participate in spreading knowledge which
reinforces their cognitive development. Furthermore, the author confirms that pupils
strengthen their metacognition through cooperative work and individual contribution as well
because they apply new learning techniques and strategies based on technological tools and
activities that activate their development of acquiring knowledge and information.
Additionally, within an FL environment, students are engaged to solve problems and apply
critical thinking in groups through a deep meta-analysis to look for distinct solutions to each
situation. Lastly, Wilson (2013) states that the integration of FL and technology in the learning
process offers students several opportunities to gain great experience with real practices
which allows them to know themselves, what techniques or learning styles they prefer, and

what they need to improve.
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Nevertheless, it is necessary to mention that educators usually tend to forget the importance
of teaching learners, how they have to prepare themselves, what they have to do at home,
what type of information they have to retain, or what cognitive techniques learners can use to
understand contents meaningfully when they read or watch videos. For these reasons, it could
be said that students tend to develop these metacognitive abilities unconsciously which
sometimes can result in a problem.

On the other hand, disadvantages are also identified as indicating that Flipped Learning may
require more preparation time for both teachers and students. For example, the findings reveal
that one of the drawbacks is the creation of educational materials, such as videos, which can
be a long and laborious process, consuming more time than required (Arnold-Garza, 2014,
Basal, 2015; Evseeva & Solozhenko, 2015). In the same vein, the authors also mention that
the length of videos could be too long, whichis overwhelming for some students, making this
visual process difficult to understand and retain information or focus on the key terms or parts
of the videos. All this may cause several complications, like a lack of direct classroom
interaction or a low level of feedback, or it may affect students' ability to ask questions since
they might not comprehend some contents or topics discussed in class.

In addition, the use of Flipped Learning in education generates a kind of dependence on
technology and its electronic components and internet connectivity. All these factors canmean
a problem for those students, and even for some institutions, which do not have great or
enough accessibility and connectivity, creating disparities and unequal contexts in language
learning classes (Chilingaryana & Zvereva, 2017).

Furthermore, it is essential to point out some repetitive commonissues in the application of
the Flipped Learning approach. For instance, Arnold-Garza (2014) emphasizes the impact of
a lack of immediate feedback that may affect the quality of learning and students’ motivation.
Basal (2015) highlights the importance of carefully addressing logistical and pedagogical
aspects when implementing a flipped classroom sinceit is a new field for both teachers and
learners. In fact, the author mentions the need for constant training and updating on how FL
and the main technological resources work, which may result in extra effort. Also, it is stated
that this approach may be a problem when the group of students is very young. In this context,
teachers could have complications as learners might not put great emphasis or enough
dedication on preparing themselves. Additionally, since students have diverse information
available on the internet, they could easily get distracted, negatively impacting their academic
performance and sense of responsibility. In this sense, an inverted classroom without the right
preparation and low compromise might be an obstacle to promoting the development of

metacognitive abilities and achieving satisfactory outcomes (Agirman & Ercoskun, 2022).
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Regarding electronic and technological components used in Flipped Learning, the analyzed
data reports some concerns. As aforementioned briefly, FL could depend on technology to
succeed since learners and educators need a good connection and resources inside and
outside the classroom. Unfortunately, current technological devices and materials are not
available for all institutions or students due to their location or economic situation, and the high
price of those elements can limit the accurate development of the educational process.
Consequently, the analysis shows Flipped Learning offers flexibility, allowing apprentices to
adapt to different learning styles and schedules. In addition, it can increase motivation,
encouraging students' interest, and active participation in the learning process. Further,
interaction between students and teachers is also enhanced, promoting a richer exchange of
ideas and a deeper understanding of the content. Moreover, the analysis highlights how this
approach fosters learning autonomy, empowering students to take a more active role in their
education.

Nevertheless, some important weaknesses are noted as well. For instance, Flipped Learning
can require additional time for both teachers and students, which can affect workload and time
management. Further, the length of the videos should be carefully considered to keep
students’ attention. Finally, ensuring proper engagement and constant feedback is crucial to
the achievement of the flipped approach, as a lack of participation or reinforcement can hinder

the learning progress.
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5.7 Teachers and Students’ Perceptions regarding the use of Flipped Learning
Table 6

Teachers and Students’ Perceptions regarding the use of Flipped Learning

Positive Perceptions N° of Authors/Year

studies
New/different learning 4 Arnold-Garza (2014); Bezzazi (2019); Evseeva &
environment Solozhenko (2015); Marlowe (2012)
Academic performance 4 Basal (2015); Evseeva & Solozhenko (2015);

Farrah & Qawasmeh (2018); Marlowe (2012)

Availability of online material 2 Bezzazi (2019); Farrah & Qawasmeh (2018)
Enhancement of listening and 3 Arnold-Garza (2014); Bezzazi (2019);
speaking practice Farrah & Qawasmeh (2018)
Negative Perceptions N° of Authors/Year

studies
Connection issues 2 Evseeva & Solozhenko (2015), Schmidt (2016)
New technological area 3 Arnold-Garza (2014); Farrah & Qawasmeh (2018);

Leis and Brown (2018)

Limitations on assistance 3 Farrah & Qawasmeh (2018); Leis & Brown (2018);

Schmidt (2016)

Note. N=8

Table 6 displays the perceptions and attitudes of teachers and students toward the application
of Flipped Learning in their classes. These studies were selected since they analyze the
opinions and thoughts regarding FL implementation. In consequence, the studies were
categorized into two sections: positive and negative perceptions.

To begin, there are interesting positive thoughts about FL such as it evokes a new or different
learning environment. In this vein, Basal (2015), Bezzazi (2019), and Evseeva and
Solozhenko (2015) state participants agree that FL provides a new and different learning
setting characterized by the integration of technology, flexibility, and personalization of the
educational process. Moreover, educators mention that these environments break with
traditional teaching methods and promote a more interactive and inclusive education adapted
to the individual needs of students; and they also underline the importance of online platforms,
interactive tools, and simulations to improve the learning experience. Likewise, Basal (2015)
highlights in his study that students feel comfortable working with FL because it offers them
great flexibility, access to dynamic resources, and the facility to progress according to their
pace and preferences.
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In addition, the findings point out that teachers prefer the FL approach since in these contexts
their role is to be facilitators of knowledge, guiding students in their exploration of new content.
Teachers also feel disposed to FL because it involves creativity and critical thinking that give
more significant weight to language learning. Besides, students mention that FL is an excellent
way to be in direct contact with the resource most used by society (i.e., technology) since they
can prepare themselves for the challenges of this generation through the development of
critical skills and effective communication by using a language that is spoken worldwide.
Another remarkable opinion that educators have about Flipped Learning is that it improves
learners’ academic performance. As an example, Basal (2015), Evseeva and Solozhenko
(2015), and Marlowe (2012) affirm that learners like to be active in the learning process since
they learn much better and have a chance to analyze and solve problems based on real-world
situations. Likewise, teachers mention that FL also engages parents to be attentive to certain
aspects such as emotional and physical health, providing the necessary support for an upright
academic performance (Marlowe, 2012). All this adds to and influences the quality of teaching
and academic educational success.

Additionally, as stated in the results, educators consider that FL's dynamic approaches and
environments encourage students to participate actively, particularly in the classroom, which
enhances their academic achievement. In this line, Bezzazi (2019) and Evseeva and
Solozhenko (2015) affirm that professors prefer to have students involved in practical and
collaborative activities like projects and discussions that foster student autonomy and
responsibility. Besides, pupils report that they can adapt to the contents and contexts of FL
since the personalization of learning, technology, and multimedia resources are useful to be
successful.

Something important that studies mention is that educators agree that academic performance
is not only focused on obtaining good grades but also on a deep understanding of concepts
and the ability to apply knowledge in real situations. It is essential to underline the importance
of the ability that learners acquire working in a team and then applying that knowledge in real
circumstances as well. Likewise, Basal (2015) confirms that learners feel comfortable with the
use of FL since it is an innovative pedagogical approach that allows them to be in contact with
their classmates and teachers to ask for help. Students mention that through FL their
academic performance increases, which opens doors to educational and work opportunities
and contributes to their personal and professional development, preparing them to face future
challenges with confidence and competence.

Concerning the issue of accessible material, Bezzazi (2019) and Farrah and Qawasmeh
(2018) reveal that teachers and students appreciate all the online educational material
available to them from diverse sources and locations. The authors highlight that this
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unprecedented accessibility has democratized education, allowing people worldwide to
acquire knowledge regardless of their geographic location or educational level. Furthermore,
educators and learners express that the availability of online material encompasses a wide
range of educational resources, from texts and videos to comprehensive courses taught by
experts. They also claim that these online resources are constantly updated, permitting them
to customize their learning process according to their interests and needs. In addition,
educators emphasize that the variety of online resources, such as educational videos,
interactive simulations, and hands-on activities, provides the opportunity to explore concepts
and delve into topics from diverse cultural and socioeconomic backgrounds.

In terms of impact on teaching, Bezzazi (2019) mentions that FL education has gained
popularity, letting students of all ages access quality education anywhere with an internet
connection. In addition, teachers reveal that they can enrich their classes with multimedia
resources and promote the active participation of students, personalizing teaching to meet the
diversity of learning styles.

Similarly, educators favor the use of FL because its interaction and participation sets help
learners improve their listening and speaking skills as they can use the English language by
exchanging information through online platforms and face-to-face classes as well. In this
sense, Arnold-Garza (2014) asserts that teachers believe FL involves learners with authentic
communication situations and a variety of materials, such as podcasts, interviews, and radio
programs to improve their listening comprehension. Additionally, learners prefer FL sincethey
are exposed to the practice of speaking in different contexts through activities like debates,
presentations, and group discussions to improve fluency, vocabulary, and the ability to
express ideas coherently and persuasively. This goes along with Farrah and Qawasmeh
(2018), who state that both teachers and learners share the idea that FL provides a variety of
accents and communicative contexts that result in more engaging learning, which is essential
for the enhancement of listening comprehension and speaking skills.

The findings also highlight the importance of integrating playful and dynamic activities in the
classroom, such as role-plays, structured debates, and dramatizations in order to make
listening and speaking practice more entertaining and motivating.

Lastly, educators stress that honing these abilities is crucial for successfulcommunicationand
such a development can be made through opportunities for self-study where learners are
exposed to a range of authentic materials and prompt feedback.

Turning now to negative perceptions, connection problems were found. The studies show that
educators and students discuss the significant difficulties that these problems represent in
today's educational setting, especially in online or distance learning contexts. Moreover,
Evseeva and Solozhenko (2015) mention that the lack of a stable internet connection can
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considerably hinder both the teaching and learning process. When students face connection
issues, they are prevented from accessing online educational materials, participating in virtual
classes, turning in assignments, or interacting with peers and teachers. This situation can lead
to frustration, delays in submitting assignments, and a sense of disconnection from the
educational process, as well as affecting students' concentration and academic performance.
Similarly, teachers are also affected by connection issues, as they are unable to effectively
carry out classes, communicate with students, access online resources, or provide timely
feedback. Lack of connection limits real-time interaction, collaboration, and personalized
feedback, which are key elements for meaningful learning. In addition, teachers state that
connection issues can exacerbate existing educational gaps, as not all students can get a
guality connection at home, leading to inequalities in access to education and equity in
learning (Schmidt, 2016).

Furthermore, teachers utter that deploying aflipped classroom in environments with limited or
unstable connectivity can result in significant difficulties for students who do not have reliable
internet access at home, affecting their readiness for in-class activities. These students may
feel excluded or unmotivated, which negatively impacts their participation and academic
performance.

In addition, teachers feel that poor technology infrastructure in some schools or regions can
disrupt planned activities, cause delays in the delivery of educational materials, and make
communication among participants difficult. These issues, in a flipped classroom
implementation, may undermine the potential benefits of this methodology by creating barriers
to the equitable participation of all students and the successful execution of the educational
approach.

Another negative opinion that teachers and learners present is regarding limitations in class
attendance, whether for geographical, work, health, or transportation reasons, which may
represent a significant challenge for language learning. To exemplify, Farrah and Qawasmeh
(2018), Leis and Brown (2018), and Schmidt and Ralph (2016) point out that teachers think
the lack of regular attendance can lead to a disconnection with the course content, loss of
interaction with the teacher and classmates, and absence of opportunities to participate in
discussions and practical activities. This, in turn, can negatively impact the student's
understanding of concepts, motivation, and overall academic performance. In addition,
learners mention that these limitations in attendance could pose specific challenges like
appropriate interaction as they are unable to attend class regularly.

Finally, a lack of adequate support and guidance from educators can hinder the successful
implementation of Flipped Learning. Regarding this concern, students express that they may
experience difficulty receiving assistance or feedback when it is needed, especially at home,
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where their parents are their main support, but some of them do not have much knowledge
about the content or about how to use or apply technology. These features can negatively
impact learners’ learning experience and academic performance (Leis & Brown, 2018).

In this sense, while Flipped Learning offers certain potential advantages, such as a new
learning environment, improved academic performance, and flexibility in access to study
material; it also presents challenges related to connectivity, technological novelty, and the
availability of support and assistance. Therefore, all these aspects should be carefully
considered when implementing and evaluating Flipped Learning in EFL classrooms to ensure
its effectiveness and maximize benefits for students.

5.8 Standard Material and Resources Implemented in Flipped Learning

Important details concerning the equipment, software, resources, and materials accessible for
Flipped Learning implementation are also revealed by the studies. Hence, this last category
of analysis presents information on the most popular resources and materials that teachers
and students employ inside and outside the EFL classroom.

First, it is imperative to mention that the objective of integrating technology with Flipped
Learning is to facilitate and support teachers in class preparation and allow them to use class
time efficiently. Furthermore, the idea is to engage and involve learners with authentic
materials that reflect the use of the target language and put it into practice by communicating
with peers and teachers in the classroom.

Moreover, the findings show the most popular online resources employed by educators as
follows: video platforms (YouTube), Canva, PowerPoint presentations, Google Drive, web
pages (ESL, Wordwall), forums, blogs for discussions, and others. In this point, it is essential
to mention that the combination of these technological resources applied by educators helps
them encourage students to acquire and practice the language through funny and dynamic
activities. To exemplify, Marlowe (2012) reveals that learners enjoy the connection among
podcasts, readings, and research made by themselves where they have to check lectures or
videos and answer questions that help them understand topics with relevant arguments to
solve problems meaningfully.

Regarding the most used materials in FL, the data reveals that recorded audio lectures,
recorded video lectures, screen captures, animations, worksheets that involve speaking
activities, group work, and questions about the content studied at home are the main
employed. In this context, Oztiirk and Cakiroglu (2021) assert that these types of materials
enhance and improve learners’ skills, particularly listening and speaking. Besides, it is
necessary to mention that teachers can create their videos or lectures, or they can look for
authentic material in the resources aforementioned and adapt it to their students’ context
(Chilingaryan & Zvereva, 2017).
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Additionally, it is indispensable to highlight that FL and technology let students access different
websites and improve their academic performance autonomously. To illustrate, Farrah and
Qawasmeh (2018) and Findlay-Thompson and Mombourquette (2014) state that the key to
achieving better learning outcomes and creating better learning opportunities for students is
the incorporation of technology and its tools. Lastly, according to Unakorn and Klongkratoke
(2015), all these materials and resources create a connected learning environment between
classroom and home, and betwixt teachers and learners at all times.

5.9 Conclusion

Taking into account the former analysis of data, it can be established that the implementation
of Flipped Learning in the EFL classroom has a positive impact on students, in terms of
autonomous and cooperative performance, motivation increase, and awareness of
responsibility. Likewise, the prime reported effect is that FL provides main participants with
opportunities to communicate and exchange the target language within innovative and
interactive environments it produces more effective and interesting learning outcomes than
traditional techniques, thus fostering a high-quality educational experience. Moreover,
students have shown positive perceptions and attitudes towards the Flipped Learning
approach-based tasks, which allow them to prepare and review topics outside and work with
classmates and professors inside the classroom, putting English into practice. Accordingly,
the outcomes presented in this section determine that the incorporation of technological tools,
materials, and resources might highly support and facilitate the teaching and learning process
with varied and innovative activities through the correct preparation of teachers and the
cooperation of learners. Furthermore, all the categories of the analysis aid in answering the
research questions and meeting the research objectives; nevertheless, it could be necessary
for longitudinal studies, particularly in Latin America, to assess the use of Flipped Learning in

these kinds of areas since the conditions and context are divergent.

Leonardo Sebastian Rodas Ledn - Pablo Andrés Zhunio Mulla



UCUENCA s

CHAPTER VI

Conclusion and Recommendations
6.1 Conclusion
This research synthesis aimed to analyze the findings accounted for in the previous chapter.
The data focused on assessing the effects, benefits, constraints, and perspectives educators
and learners face while incorporating Flipped Learning in EFL classrooms. As mentioned in
the prior segment, twenty studies were grouped and coded into seven categories which were
centered on answering the respective research questions: a) What are the reported effects of
using the Flipped Learning approach in an EFL classroom?, b) What are the advantages and
disadvantages of using Flipped Learning?, and c¢) What are the perceptions of teachers and
students toward the use of Flipped Learning to teach EFL? After the analysis was developed,
the following conclusions can be stated.
In terms of the first research question, the results revealed that the Flipped Learning
incorporation has made learners conscious of their responsibility in the learning process.
Besides, the data demonstrated that FL offers an environment according to their time and
speed which increases their performance and helps them to improve their independent and
responsible abilities in their daily lives not only in class (AlJaser, 2017; Evseeva & Solozhenko,
2015). Furthermore, the analysis exhibited that the atmosphere of FL has aided educators and
students manage their class time more efficiently (Arnold-Garza, 2014). The research stated
that an adequate use of time can help learners to carry out better interaction among
themselves in class by using their revised knowledge. Moreover, Basal (2015) claimed that
FL offers contexts in which teachers focus their practice on guiding and motivating students
to use the target language (i.e., English) by asking questions, solving problems, or talking with
classmates.
Additionally, the data revealed that the use of Flipped Learning has changed how an EFL class
works. This approach centers on pupils promoting cooperative work as FL provides current
and innovative settings that use technology and its resources inside and outside the
classroom. All this is aimed at equipping learners with contemporary and practical tools that
grab and hold their attention. Considering these aspects, Arnold-Garza (2014), Farrah and
Qawasmeh (2018), and Bezzazi(2019) mentioned that teachers need to create distinctflexible
activities (e.g., projects, dialogues, presentations) based on learners’ preferences where they
can work, develop, and achieve a higher level of performance in their skills by using
technology.
Referring to the second question, findings have emphasized that the use of Flipped Learning
has several advantages. For instance, this approach supports educators and learners as it
provides an updated method that boosts freedom in time and space. Moreover, students
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develop their stimuli and intrinsic motivation since they are involved in collaborative activities,
which enhance their interest. In addition, FL encourages collective behaviors; thus, learners
work together during in-class activities, exchanging ideas and questions, and creating an
inclusive environment. This interaction develops essential abilities, such as problem-solving,
social skills, active participation, assertive communication, teamwork, critical thinking, and
interpersonal relationships.

Another inference is that Flipped Learning offers students several opportunities to obtain great
experience and reinforce their cognitive development; notwithstanding, this approach also
presents some drawbacks. The creation of educational materials may require extra time and
effort in the process. Moreover, lengthy videos might be an issue for students’ understanding
and retention of information, affecting in-class interaction and feedback among peers.
Concerning the last research question, the analyzed data exposed that educators and learners
have expressed positive attitudes toward employing Flipped Learning in the educational
process. In the first instance, teachers stated that they support the FL implementation as it
promotes a combined environment of inclusive and interactive education and online resources
and materials. Additionally, educators mentioned how learners, who utlized FL in their
preparation, have shown more responsibility and autonomy in their educational practices
(Bezzazi, 2019; Evseeva & Solozhenko, 2015). Besides, according to the revised data,
educators also revealed that they feel comfortable with FL since it centers not only on
obtaining meaningful academic results but also on providing significant learning to reach
effective communication.

Moving to learners, they expressed how Flipped Learning has influenced their learning
process with more flexibility and current resources according to their preferences. In this line,
Basal (2015) asserted that pupils prefer FL since it offers them contexts where they can
prepare themselves for their academic and personal lives considering their future practical
challenges. Further, the results showed that FL offers learners real-world situations (e.g.
debates, role plays) to enhance their speaking and interpersonal skills. Besides, students
mentioned that they like how FL works as they can learn much better by being active
participants in the process.

In brief, research has shown the effectiveness of employing Flipped Learning in EFL
classrooms; in fact, the benefits, constraints, and the different perspectives participants have
while incorporating FL and using technology, have demonstrated a remarkable view of the
educational process, which has brought new advantages, facilities, and challenges for
teachers and students.
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6.2 Recommendations

After delving into several studies, certain recommendations and observations have arisen for
future research. Firstly, it is important to mention that most of the research was developed in
different contexts; that is, North America, Europe, and Asia. Therefore, to have more reliable
and closer data related to our educational settings, it could be necessary to carry out new
studies about how Flipped Learning might work in Latin America, particularly in Ecuador.
Likewise, the limited data suggests a need for greater involvement of key institutional
administrators and parents. Thus, further studies could examine the roles and responsibilities
of these stakeholders in FL contexts.

Furthermore, based on the results, the implementation of FL supports and improves learners’
skills, mainly speaking and listening; hence, further inquiries could center on examining how
FL may enhance the development of writing and reading skills.

Data associated with the use of technology asserted that its resources and materials provide
students with an innovative educational environment; nonetheless, educators should consider
learners’ internet accessibility and their technological devices. Besides, it is advised that
teachers should guide their pupils through the whole Flipped Learning process to foster their
responsibility and autonomous learning.

Lastly, the outcomes demonstrated that most of the studies centered their analysis on youths.
Therefore, it would be indispensable to develop more specific research considering young
learners since they could get easily distracted and have less responsibility during their
preparation. This type of information could provide some guidelines and tips to lead these
learners through the implementation of Flipped Learning adequately.
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