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Resumen

Los cuentos cortos han jugado un rol fundamental en el proceso de aprendizaje de idiomas
debido a su formato simple y atractivo. Esta investigacion pretende responder cuéles son los
efectos del uso de cuentos cortos en el aprendizaje de vocabulario de los estudiantes de
inglés como lengua extranjera. Tras recopilar y analizar 20 estudios empiricos, los resultados
revelaron un incremento en el vocabulario de los estudiantes, el desarrollo de habilidades
linglisticas y mejora de la conciencia cultural. De igual manera, dado que los participantes
clave de los estudios recopilados son docentes y estudiantes, sus percepciones fueron
analizadas. Para los estudiantes, los cuentos cortos son atractivos y motivadores y facilitan
la comprensién del uso del lenguaje. Las percepciones de los profesores indican que los
cuentos son un material interesante y auténtico que fomenta el aprendizaje independiente.
Los profesores también mencionan los posibles retos al aplicar cuentos cortos en el aula de
idiomas. En conclusién, esta investigacion apoya la nocién de que los cuentos cortos son una
herramienta util para el aprendizaje del vocabulario inglés. Por tanto, pretende fomentar
futuras investigaciones para examinar sus efectos sobre el aprendizaje socioemocional y la
competencia cultural. También es esencial ahondar en las percepciones de los profesores

sobre los retos y las ventajas de utilizar cuentos.

Palabras clave del autor: cuentos cortos, vocabulario, percepcioén, estudiantes,
docentes
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Abstract

Short stories have played a fundamental role in the language learning process due to their
simple and engaging format. This research intends to answer what the effects of the use of
short stories are for vocabulary learning of English as a Foreign Language learners. After
collecting and analyzing 20 empirical studies, the results revealed an increase in learners’
vocabulary, development of language skills, and enhancement of cultural awareness as the
most reported effects. Likewise, since the key participants in the studies collected were
teachers and students, their perceptions were analyzed. For students, short stories are
engaging and motivating, and they facilitate understanding of language use. Teachers’
perceptions indicate that short stories are an interesting and authentic material that fosters
independent learning. Teachers also mention potential challenges when applying short stories
in the language classroom. In conclusion, this research supports the notion that short stories
are a useful tool for English vocabulary learning. Hence, it aims to encourage future research
to examine their effects on social-emotional learning and cultural competence. It is also
essential to delve into teachers' perceptions regarding challenges and advantages of using

stories.

Author Keywords: short stories, vocabulary, perception, students, teachers
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Introduction

Literature serves as a source of language input that, due to its nature, involves learners in an
emotional and cognitive manner (Oktaviana et al.,2022). Short stories, in particular, are
acknowledged as a useful tool that facilitates learning and enables teaching in virtue of their
shortness (Nasyirah et al.,2023). To learn a foreign language, exposure and practice are key;
in this sense, short stories provide contextualized language use and cultural aspects of the
target language, which makes the learning experience more meaningful (Pathan, 2013a). Due
to the support they provide to the core language skills and the subsequent enhancement of
overall language proficiency, the application of short stories in the English as a Foreign
Language (EFL) classroom has been advocated by researchers (Abuzahra & Farrah, 2016;
Fitrawati & Burhanuddin, 2024). In terms of vocabulary, it is an essential part of language
learning (Bhatti et al., 2022) that significantly impacts language skills development (Paramma
& Shafa, 2022). Correspondingly, through the use of short stories, vocabulary learning occurs

easily and, even, imagination and motivation are stimulated (Nazara, 2019).

Taking into account the beneficial impact of short stories, the need for a deep insight into their
influence on vocabulary learning emerges. Hence, this research synthesis analyzes short
stories for vocabulary learning in the EFL context, emphasizing the reported effects of its use
as well as students’ and teachers’ perceptions with the aim of clarifying comprehension of their

use.

This research synthesis comprises five distinct chapters. The initial chapter includes the
description of the background, the problem statement, the rationale, the research question,
and the objectives of the study. The second chapter is the theoretical framework and the
literature review. The theoretical framework provides the most relevant concepts and key
aspects associated with the use of short stories in the EFL classroom. Likewise, the literature
review provides a thorough description of the chosen articles and their findings for analysis.
The third chapter encompasses the methodology, which clarifies the process of the research
synthesis and the criteria considered for the selection of the studies. As for the fourth chapter,
it contains the data analysis that leads to answer the posed research question. Finally, the last

chapter provides conclusions and recommendations for teaching and future research.
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Chapter I: Description of the Research

Background

Since the 1980s, there has been a revival of interest in incorporating literature into EFL
learning, prompted by contemporary research findings, as Pardede (2021). The use of
literature as a method for teaching vocabulary is critical in language learning, as literature
intrinsically comprises language (Paramma & Shafa, 2022). In this sense, literature is an art
form that uses written language to communicate ideas, emotions, and experiences in various
styles and aesthetics; literary texts are also the primary sources of varied linguistic structures.
In addition, literary texts offer diverse opportunities for the development of language skills,
covering both formal and informal language through extensive exposition (Khatib et al., 2011).
Besides linguistic aspects, Abdalrahman (2022) claimed literature offers a “rich source of
meaningful input” when exploring different themes (p. 9). Literary texts serve as a valuable
means of gaining insight into various cultural and social dynamics which can be beneficial in

facilitating understanding of the target society (Berrarbi & Bahous, 2018).

Of all the literary genres, short stories are recognized as particularly powerful tools for
enhancing EFL learning and instruction (Pardede, 2021). In addition, short stories represent
a good entry point into the real context of the students, offering a broad range of topics and
creating a meaningful learning environment. By the same token, short stories “offer an
opportunity to explore the norms, values, and customs of a society” which guides how society
interprets the world and constructs significance via language (Berrarbi & Bauhaus, 2018, p.
105).

Using short stories as a means of teaching vocabulary helps educators create different
contexts where students are encouraged to use language to communicate, express their
ideas, and exchange information (Mansoor et al.,, 2022). Concerning vocabulary,
Parvareshbar and Ghoorchaei (2016) supported the idea that it plays an important role in
language learning; without it, learners will struggle to develop other skills successfully, as
vocabulary forms the fundamental building blocks or “raw material” (p. 1476) for conveying
meaning and expressing feelings or thoughts. Shakeel et al. (2023) mentioned that to learn
any language, it is crucial to first gain the vocabulary of the language and then practice using
those words in context. Therefore, short stories can contribute to vocabulary enrichment and
help develop socio-cultural skills from various perspectives, enabling effective communication
in diverse contexts. Conversely, inal and Cakir (2014) argued that conventional methods
assign “too much importance to translation and word lists and neglect the actual use of

vocabulary” (p. 676). Therefore, Arjmandi and Aladini (2020) pointed out that teaching

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri
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vocabulary by reading short stories led to significantly more successful outcomes than

traditional training methods.

In Berrarbi and Bahous's (2018) study, it was evidenced that most students prefer short stories
as a literary genre, generally emphasizing their brevity and simplicity compared to other
genres. Likewise, the majority of the participants asserted a positive attitude towards “the
conception of literature as a mirror to culture” (p. 111). Mansoor et al. (2022) and Shakeel et
al. (2023) concurred that the use of short stories makes learning English an enjoyable process
for learners. To illustrate, Mansoor et al. (2022) found that learners were “enthusiastic about

being taught through a short story,” remaining highly involved throughout the session (p. 9).

Moreover, it is essential to point out how several authors refer to short stories in different ways:
as a tool (Fitrawati & Burhanuddin, 2024; Nazara, 2019; Pardede, 2021; Sembiring, 2022),
(authentic) material (inal & Cakir, 2014; Manirakiza et al., 2024; Oktaviana et al., 2022;
Pathan, 2013a; Rohimajaya & Zatnika, 2018), strategy (Arjmandi & Aladini, 2020; Gutierrez,
2020; Paramma & Shafa, 2022), and technique (Bhatti et al., 2022; Fitrawati & Burhanuddin,
2024; Mansoor et al., 2022). These variations in terminology reflect the diverse researchers’
perspectives, research scopes, and the contexts in which short stories are used. For this

reason, these three different terms will be used throughout this research synthesis.

Problem Statement

Most countries in Latin America, including Ecuador, exhibit a low level of English language
proficiency, according to the annual report of the EF English Proficiency Index (EF EPI) (EF
Education First, 2023). Therefore, the search for solutions becomes imperative in EFL
contexts, with literature being a promising field to foster in the classrooms since academics
recognize that “reading literature effectively will enhance student growth,” as stated by
Abuzahra and Farrah (2016, p. 14).

Nevertheless, in the current technological era, knowing how to include literature in language
learning environments may seem difficult at first glance. In addition, many teachers, when
integrating literature into their classes, opt for long, ambiguous, and overly structured texts,
causing the demotivation of many students. This notion is supported by Berrarbi and Bahous
(2018), who noted that “... there are literary texts whose language is very complicated and

less used in the actual times” (p. 114) in the context of English language learning.

Concerning the use of the literary genre ‘short stories,’ it encourages a novel perspective: a
dynamic and a millenary methodology of learning that can be advantageous for vocabulary
appropriation. Abuzahra and Farrah (2016) argued that a “short story is considered as one of

the literary genres that can be used in the EFL classroom to enhance language skills, motivate

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri
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students, and increase their cultural awareness and tolerance” (2016, p.12). Nonetheless,
according to Abuzahra and Farrah (2016), some language instructors refrain from
incorporating short stories into their curricula, expressing concern about the potential linguistic
problems and cultural complexities inherent in short stories (p. 12). This reluctance to use
short stories could further exacerbate the limited exposure to English students face, as
mentioned by Arjmandi and Aladini (2020) in their study. Correspondingly, Arjmandi and
Aladini (2020) confirmed that insufficient exposure to English in natural settings inhibits

learners’ ability to acquire various linguistic components.

Both Abdalrahman (2022) and Shakeel et al. (2023) underscore the relevance of vocabulary
in foreign language acquisition. Vocabulary is another area that presents a great challenge in
acquiring a foreign language, yet it is vital for functional proficiency in real-life contexts
(Abdalrahman, 2022). Likewise, Shakeel et al. (2023) emphasized that “vocabulary plays a
key role in acquiring any language” (p. 1476). Al-Dersi (2013) corroborated this claim by noting
that a dearth of vocabulary significantly hinders progress in fundamental language skills.
Furthermore, Parvareshbar and Ghoorchaei (2016) asserted that “lack of sufficient knowledge
of vocabulary” leads learners to “get frustrated by not knowing the meaning of key vocabulary

items in a passage” (p. 1476).

Previous studies have explored different facets of language learning through literature, but
there is still a gap in delving into or understanding the precise relationship between literature
(short stories) and vocabulary learning. Indeed, Mansoor et al. (2022) acknowledged the need
for orientation on strategies for teaching and learning vocabulary in the context of EFL. The
scarce exploration of the impact of short stories on vocabulary learning poses a void in

understanding the effects on English language learning through the use of short stories.

Likewise, finding innovative ways to enhance learners’ vocabulary through short stories is
crucial “... to prevent students from becoming frustrated quickly” (Paramma & Shafa, 2022,
p.64). This area of analysis is promising, offering significant potential to greatly impact

students and teachers in Latin America.

Rationale

Extensive vocabulary empowers an EFL learner to make comparisons between the foreign
language and their native language while providing the learner with a pathway for appreciating
the “beauty” of the language they have acquired (Shakeel et al., 2023, p. 932).

Therefore, extensive vocabulary is crucial in the process of learning a language; a lack of
vocabulary may cause learners to struggle to develop other skills effectively (Parvareshbar &

Ghoorchaei, 2016). To reach the appropriation of vocabulary, the use of short stories has been

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri
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acknowledged as useful by researchers. Short stories are a powerful tool for vocabulary
learning, providing an effective way to learn new words in a real social context. For instance,
Abuzahra and Farrah (2016) asserted that short stories offer authentic material that can be

adapted to the preferences and interests of learners.

With regard to language teaching, “assisting learners to acquire a wide range of vocabulary
knowledge seems to be indispensable... and the design of effective approaches to enrich
learners’ knowledge of vocabulary has to be considered as the first priority” (Parvareshbar &
Ghoorchaei, 2016, p. 1476). Hence, it is important to address language teachers’ concerns
about language learning through proper training and support for teachers to successfully

integrate short stories into their lessons and enhance the learning experience for students.

Parvareshbar and Ghoorchaei (2016) stressed the importance of enriching students'
vocabulary with authentic materials, such as short stories, to avoid frustration and foster
enjoyment in language learning tasks. By overcoming these challenges, students can greatly
benefit from the diverse perspectives and language skills gained through the use of short

stories in the classroom.

In this sense, short stories may be considered an essential tool that teachers and students
could implement in the teaching-learning process in order to contribute to English vocabulary
learning. Elucidating the effects of using short stories on vocabulary learning in EFL learners

may contribute to offering valuable insights for English language learning.

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri
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Research Question

1. What are the effects of using short stories as a strategy for vocabulary learning in
EFL?

Objectives
General Objective

o To examine the effects of using short stories as a strategy for vocabulary learning EFL.

Specific objectives
o To explore EFL learners' perceptions on the use of short stories as a tool to contribute
to their vocabulary learning.

¢ Toexamine teachers' perceptions regarding using short stories as a tool for vocabulary
learning in EFL classrooms.

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri
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Chapter II: Theoretical Framework and Literature Review
Theoretical Framework
The Short Story as a Literary Genre

Short stories as a literary genre emerged in the 19th century and gained high popularity in the
20th century (Arjmandi & Aladini, 2020). Characterized by their modest format, they have
captured the enthusiasm of various readers. In this regard, Munavvarjon (2022) stated that
"short story proved as a genre to generate the most intense kind of emotion and to compress
a range of meanings and effects," appealing to readers through their emotional impact and
unity (p.19). Moreover, according to various research studies, the short story is the favorite
pick among the other literary genres in education (Pardede, 201; Saricoban & Kugukoglu,
2011). Since short stories come in a concise format, they hold pupils’ interest and attention,

contributing favorably to the learning process (Saricoban & Kiiguikoglu, 2011).

According to Rohimajaya and Zatnika (2018), “a short story is a work of fiction that is usually
written in prose, often in narrative format” (p. 133). Berrarbi and Bahous (2018) argued that
short stories are presented as simple formats that deal with one plot and a few characters,

making them easy and quick to read and comprehend.

Similarly, Nazara (2019) mentioned that short stories are interesting and beneficial tools for
entertainment as well as for developing language skills. Furthermore, Pathan (2013a) stated
that “short stories, in particular, have been an important source of teaching and learning
materials for EFL classes for ages as they demonstrate a wide range of language use in
authentic contexts” (p.21). Thereupon, short stories have steadily increased their use over

time and gradually positioned themselves as a popular and worthwhile tool in EFL classrooms.

Short Stories in EFL Contexts. Short stories are effective tools when learning a
foreign language, as they provide language context, stimulate learners' curiosity about the
target culture, and support language acquisition, as pointed out by Al-Dersi (2013) and
Pardede (2011). In this line, Nasyirah et al. (2023) highlighted the usefulness of short stories
in foreign language courses by stating that their concise form makes reading tasks simple for
learners and facilitates “coverage for teachers” (p. 87). In addition, incorporating narratives
into learning environments may also enhance student engagement (inal & Cakir, 2014); these
authors claimed that stories with “... interesting subject matter, and an effective style of
narration attract learners’ attention and motivate them to take part in the classroom activities”
(p. 678). Nazara (2019) added that the simplicity of features of short stories makes them
engaging for learners to be involved in the reading activity as well as in discussions about it.
Additionally, short stories feature a wide range of themes and styles, which allows teachers to

choose stories that align with their students' needs, language proficiency levels, and ages
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(Pardede, 2021). Moreover, Oktaviana et al. (2002) emphasized that the selection of short
stories is a demanding task that teachers must take into account, a matter that will be

developed later.

As for short stories’ methodological grounding, the story-based approach is a framework that
uses stories as the “central component of language instruction,” as discussed by Berdiyeva
(2023, p. 264). The author described that instruction through stories gets students to engage
with the content, as stories often deal with daily life experiences. Thus, this approach makes

the learning process relevant for students.

Nevertheless, some studies have shown that the use of short stories in an educational context
requires more than just an understanding of the stories (Mohammed, 2021). The author
posited that when working with stories, a deep comprehension in terms of vocabulary,
structures as well as narrative elements is crucial. Furthermore, understanding the multiple
complexities of language involved in a short story may require some additional time and effort

for the student, as mentioned by Oktaviana et al. (2022).

Notwithstanding, in contrast to other literary genres, short stories stand out for being an ideal
format that is practical for teachers to incorporate into the classroom while bringing several

benefits to the learning process.
Vocabulary as a Language System in EFL

Vocabulary is crucial when learning a foreign language. Indeed, Nasyirah et al. (2023)
asserted that “the first step to learning a new language begins with learning the vocabulary of

that language” (p. 86). Sembiring (2022) conceptualized vocabulary as “... the language
component concerned with words and meanings” (p. 148). Bhatti et al. (2022) also argued that
vocabulary development is essential for building a strong basis for meaningful language
learning. They further highlighted the relevance of the role of vocabulary, suggesting that it “is
the backbone of learning the English language” (p. 407). Moreover, Al-Dersi (2013) elaborated
on this idea explaining that solid vocabulary knowledge enables foreign language learners to

communicate and express effectively.

Regarding vocabulary development in EFL, Nazara (2019) explained that “without a good
mastery of vocabulary, learners may be discouraged in using the language being learned in
daily activities” (p. 157). From this point, an important consideration emerges: “It is essential
to discover methods to improve their vocabulary to prevent the students from becoming
frustrated quickly and to help them appreciate language-learning tasks” (Paramma & Shafa,
2022, p. 64).
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The Use of Short Stories for Vocabulary Learning of EFL Learners

The use of short stories has been an effective teaching tool in EFL contexts (Mohamned,
2022). A literary genre such as the short story fulfills an eminent role “... in enhancing and
enriching the vocabulary of EFL learners” as argued by Parvareshbar and Ghoorchaei (2016).
In fact, to succeed in the development of the learner's vocabulary, it is fundamental to foster
a language-rich environment (Al-Dersi, 2013). In addition, Pathan (2013b) mentioned that
“short-stories are filled with many linguistic advantages, such as the simplicity of sentence
structures and vocabulary used in context” (p. 31), supporting the development of language
skills. Furthermore, contextual learning of short stories facilitates understanding the usage and
practical application of language (Berdiyeva, 2023). Therefore, short stories allow students to
visualize words in situations or circumstances close to the real-world context, thereby
facilitating better comprehension and retention. In brief, a short story possesses a setting rich

in language that allows EFL learners to increase their vocabulary.

Reflecting on the above, to get the maximum advantage of using short stories, it is necessary
to mention some considerations: First, it is essential to highlight the role of the teacher in the
application of short stories. Pardede (2011) reported that the teacher becomes a guide for the
comprehension of the story and the activities that are developed. The author argued that the
application of the “short story in English teaching should be aimed to encourage the students
to use what they have previously learnt” (p.18). Second, Nasyirah et al. (2023) remarked that
“to improve the efficacy of short story learning, teachers must select the stories they will
present” (p.87). When selecting a short story, Berrarbi and Bahous (2018) indicated that
“cultural sensitivity should be considered...” (p. 106) to promote a sense of identity and respect
for the students and their backgrounds. Likewise, students can feel familiar with the short
stories when the topics align with their context. Third, Sembiring (2022) claimed that “short
stories offer a variety of choices for different interests and tastes so that teachers can select
works to suit their students’ mastery level, needs, and interests” (p.149). Hence, by providing
students with a variety of genres, it is possible to get students involved with a story. In the
same vein, Kirkgdz (2012) ensured that choosing a well-suited short story allows students to
successfully complete tasks, promoting a sense of accomplishment and self-confidence that

can motivate them to engage in the activity.

Overall, EFL learners will benefit from the use of short stories to learn vocabulary if teachers

select materials that align with their interests, needs, and context.
Literature Review

Throughout time, research on the use of short stories for English learning has become

widespread and gained attention among teachers and learners. For instance, the studies by
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Mohamned (2022), Nasyirah et al. (2023), and Parvareshbar and Ghoorchaei (2016) have
frequently centered around the significance of using short stories in terms of their effects within
the broader EFL context of teaching English. Similarly, the key participants in these studies
have been teachers and students; therefore, their perspectives should be considered and
analyzed. This chapter explores three major aspects that guide this research synthesis and
respond to the research question; consequently, it is divided into these sections: the effects of
using short stories for vocabulary learning and the perceptions of learners and teachers

towards the use of short stories.
Effects of Using Short Stories for Vocabulary Learning

When using short stories to develop vocabulary, the need to delve deeper into their effects
arises. In the following sections, the two main effects that are highlighted among the different
authors are presented. The first effect is the acquisition and expansion of vocabulary, and the

second is the development of language skills.

Vocabulary Expansion and Retention. Numerous research studies have examined
the effectiveness of using short stories in terms of vocabulary acquisition and retention. Bria
et al. (2024) conducted a study to improve the vocabulary of second-grade students by using
a short story. They applied a quantitative approach following the classroom action research
method, consisting of planning, action, observation, and reflection. The 20 participants
received instruction through reading a story, vocabulary exercises, and feedback from the
teacher. A vocabulary posttest was applied and showed that students' vocabulary increased
significantly from an average of 48% to 76%. Researchers concluded that using short stories

can improve the students’ vocabulary mastery.

In the same vein, Mansoor et al. (2022) studied the effects of the short story in a group of 40
college students in terms of memorization and retention of vocabulary. The researchers
applied a quantitative method, with a short story for instruction, and a vocabulary test
afterward. As a result of instruction, 87% of students scored a high performance in retrieving
vocabulary in the test. Moreover, the results obtained from the section on matching pictures
and words highlighted that the use of pictures made the story context very clear to students,
aiding them to remember words in the long term. The study showed that using short stories
serves as an effective technique for vocabulary development and retrieval as the majority of
students were able to recall a significant number of new words presented in the short story

context.

Likewise, inal and Cakir (2014) and Gutierrez (2020) emphasized the positive impact of using
short stories for vocabulary retention. The study conducted by Gutierrez (2020), with 167

students from third to sixth grade in Mexico, revealed that vocabulary tends to increase over
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time with the use of short stories. The intervention consisted of 12 lessons taught during four
weeks. Each lesson began with pre-teaching activities, including pre-taught words using
visuals and a story in the students’ first language to provide context, followed by the reading
of a short story in the target language, English. The results of the vocabulary assessment
indicated a progressive improvement in learners' vocabulary knowledge from the pretest to
the posttest. The delayed posttest, delivered four months following the intervention, showed a
significant difference between the experimental group and the comparison group. The high
scores obtained by the experimental group pointed out an effective retention of vocabulary

through the use of short stories.

The aforementioned studies suggest that students who were exposed to diverse contexts or
activities through the use of short stories demonstrated noteworthy improved proficiency in
vocabulary. Conversely, Arjmandi and Aladini (2020) observed a modest increase in
vocabulary among upper-intermediate EFL learners following the utilization of short stories,
with scores rising from 14.80% to 16.70% between the pretest and the posttest. Similarly, in
Paramma and Shafa’s (2022) study of 30 university students, the vocabulary posttest results
indicated that only 26.7% of students scored very good and 46.7% scored good. Despite the
slight progress in learners’ vocabulary, Arjmandi and Aladini (2020) and Paramma and Shafa

(2022) underscored the beneficial impact of short stories.

Development of Core Linguistics Skills. Several studies have determined that using
short stories supports vocabulary learning as well as the development of linguistic skills. For
instance, in the study conducted by Abuzahra and Farrah (2016), on 2nd—4th year English
major students at Hebron University, the authors portrayed that “utilizing short stories in the
EFL classroom, enhances almost all the language skills of the learners” (p. 17). Through the
application of a story and a questionnaire using a 5-point Likert scale, the study explored the
attitudes of students towards the use of stories in the classroom. The outcomes, focused on
the development of language skills, indicated that vocabulary learning as well as reading
comprehension obtained the highest scores, with 4.20 and 4.24 out of 5 respectively.
Furthermore, as expected, the author elucidated that the use of short stories in the EFL context
contributes to the development and reinforcement of the language skills needed to perform in

the target language.

Pathan (2013b) investigated the attitudes toward the use of short stories for developing
reading comprehension skills in 50 third-semester Libyan EFL students by using two
guestionnaires. The first questionnaire focused on measuring the students' views about
reading skills; it reported a 70% negative attitude, portraying that students have difficulty
understanding the text, and that a high language proficiency level is required. Nevertheless,

in the second questionnaire, after exposure to the short stories, the results were that 94% of
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the participants responded positively, stating that they enjoyed reading and that they easily
understood because of the use of language in context. Similarly, a quantitative study showing
empirical evidence on the effect of short story use related to reading is the one conducted by
Rohimajaya and Zatnika (2018); the participants were eighth-grade students of a junior high
school in Labuan, Indonesia. The researchers concluded that reading comprehension and

vocabulary were more effective during the use of short stories.

Kirkgdz (2012) conducted a study aimed to know students' perception of the use of the short
story in grammar and vocabulary knowledge and to promote their creative writing skills. The
participants were 21 students receiving an English language preparatory program from a
Turkish university. The results of the questionnaire analysis indicated that 95.2% of the
students often considered short stories to be a valuable resource for developing writing skills
while 76.6% also perceived their usefulness in improving grammatical competence. The
majority of students, 66.7%, stated that they found it easy to express emotions through short
stories. Therefore, the researcher concluded that the use of short stories leads to non-routine
spaces in the classroom; furthermore, students significantly reinforce their knowledge of

vocabulary and grammar, which helps them become more creative in writing.

In brief, the previously mentioned studies yielded consistent results. The use of short stories
has been shown to significantly improve students' learning by not only enhancing their
vocabulary but also reinforcing language skills and systems such as reading, writing, and

grammatr.

EFL Learners' Perceptions on the Use of Short Stories as a Tool to Contribute to their

Vocabulary Learning

It is necessary to consider the perceptions of EFL students on the use of short stories to gain
a clearer understanding of its effects. To illustrate, Sembiring (2022) conducted a study with
59 eighth-grade students to gather data on their perceptions about using short stories to
develop vocabulary. Through the analysis of a set of questionnaires, the findings revealed that
most students held a positive perception as they indicated stories are an easy and engaging
way to develop vocabulary. Moreover, the author found that learners believed that using short
stories is useful for learning vocabulary while motivating them. These findings align with Bhatti
et al.’s (2022) study which explored elementary students' perceptions of the usefulness and
interest in short stories. After the data analysis, the authors noted that most participants
referred to the value of short stories as a motivational and interesting tool for learning English

vocabulary.

Furthermore, Nazara’'s (2019) study, with 30 students from a primary school, employed a

mixed-method research design including two instruments. The interview data showed that
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80% of the students enjoyed reading short stories, affirming that they are fun and the best tool
to develop vocabulary and learn English. Regarding the questionnaire, the indicators of the
helpfulness of short stories to develop vocabulary and improve pronunciation had the highest

scores.

In Manirakiza et al.’s (2024) study, college students perceived that the activities with short
stories enriched their vocabulary and improved their English skills, especially listening and
speaking. Furthermore, 95.5% of the respondents reported a gradual decrease in their fear of
speaking in front of a large audience. In contrast, the participants also reported some
difficulties in grasping the meaning of words while reading short stories. Notwithstanding,
Berrarbi and Bahous’s (2018) study showed that 80% of undergraduate students preferred
short stories, referring to their simplicity compared to other literary genres, such as novels or
poetry. Besides, after using the short stories and working on various tasks, the authors
concluded that short stories are a relevant tool to raise students’ cultural awareness, as

students engaged in discussions to express their opinions about the target culture.

Overall, it is corroborated that the perceptions of EFL learners regarding the use of stories for
vocabulary learning showed an agreement on its effectiveness, emphasizing this tool as

engaging and motivating.

Teachers' Perceptions Regarding Using Short Stories as a Tool for Vocabulary
Learning

A research study that aimed to investigate the integration of short stories into language teacher
education is the one conducted by Oktaviana et al. (2022). This qualitative study involved
three teachers from Indonesia and employed a semi-structured interview. After the analysis of
the transcripts, it was evident that all three participants indicated that short stories are
appropriate teaching materials; furthermore, they showed positive attitudes toward their use.
Teachers also highlighted the efficacy of short stories in facilitating learning across various
domains, such as vocabulary enhancement, grammatical development, and the acquisition of
cultural knowledge and its associated values. On the other hand, the use of short stories
presented several challenges for all three participants, as they mentioned the difficulty of
engaging students through stories, the students' low interest in reading, and the limited time

to execute the activities.

Complementing the findings from Fitrawati and Burhanuddin (2024) and Oktaviana et al.
(2022) concluded that teachers perceived that there is a significant challenge when using
stories in terms of students’ lack of interest in learning English, which they considered to be
due to a lack of vocabulary. Nevertheless, in their study with a total of five English teachers,

the participants emphasized that the use of short stories is an effective technique in teaching
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vocabulary since it fosters curiosity, stimulates imagination, and promotes a positive

relationship between students and teachers.

Furthermore, Bhatti et al. (2022) explored the use of short stories as an innovative EFL
technique, applying questionnaires to teachers and students in an elementary school. The
results of the teachers' questionnaires showed that all teachers strongly agreed with the use
of stories as an authentic tool to reinforce vocabulary. From the preceding analysis, it may be
inferred that teachers evince markedly favorable perceptions toward the utilization of short

stories, notwithstanding the obstacles encountered.

The above results and data concluded that incorporating short stories in the English classroom
has a positive effect on improving students' vocabulary. Furthermore, students and teachers

confirmed that short stories enrich the overall learning experience.
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Chapter Ill: Methodology

A research synthesis compiles findings by examining primary research studies in order to
create a systematic description of what is known and what is still unknown in a given field
(Norris & Ortega, 2006, p. 7). A meticulous literature review was undertaken to compile
information on how short stories influence EFL learners' acquisition of English vocabulary. For
this research synthesis, several databases, such as Google Scholar, ResearchGate, and

ScienceDirect, were consulted.

Moreover, to carry out this study, the key terms that were used to select studies included the
following: Literature, English vocabulary, Short Stories and Authentic Language, and EFL.
This research synthesis comprised a variety of diverse studies, regardless of their
geographical origin or the methodology employed. In light of the limited access to physical
sources, all articles used were retrieved from digital platforms. The set of criteria that was
considered to select studies for this research synthesis is set out below. First, qualitative,
guantitative, or mixed methods studies were envisaged, and no constraints were placed on
the design of these studies. Second, the analysis focused on empirical studies published
closer to current times from 2014 onwards. Third, articles written in English were examined.
Fourth, to be eligible for consideration, the studies must have been conducted in EFL
classrooms. Finally, this research synthesis concentrated on the effects of short stories as a
contribution to vocabulary acquisition. As per the exclusion criteria, this research excluded
undergraduate and graduate theses and conference proceedings. Besides, there were no

restrictions regarding the location and characteristics of the participants.

The following journals were reviewed for the selection of potential studies: Arab World English
Journal for Translation & Literary Studies, Procedia - Social and Behavioral Sciences, Cogent
Education, Borneo International Journal of Islamic Studies, UG Journal of Humanities
Research, Journal of English Teaching, Journal of English Studies in Arabia Felix, Humanities
and Educational Sciences Journal, Theory and Practice in Language Studies, and Journal on

English as a Foreign Language.

Lastly, the sources were analyzed in search of themes and categories to be able to answer

the questions of this research synthesis.
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Chapter IV: Data Analysis
Data analysis
The chapter presents the analysis of data from 20 studies that were collected to reach the
objectives and answer the research question previously formulated. In order to present the
results of this research synthesis, these studies have been grouped into three categories:
Effects of using short stories; learners' perceptions on the use of short stories, which is in turn
divided into three different subcategories; and teachers' perceptions regarding the use of short

stories. Furthermore, this chapter includes tables to illustrate the findings.

Effects of Using Short Stories

This section provides insight into the five effects of the application of short stories in
educational settings. Exploring the effects of short stories is important for educators and

researchers who are looking to deeply analyze the implementation of this tool.

Table 1
Effects

Author/Year Development Increasein Problemsin Cultural Teacher-
of Language Vocabulary acquiring Awareness

Skills vocabulary Student
interaction

Abuzahra and X X
Farrah (2016)

Arjmandi and X X
Aladini (2020)

Berrarbi and X
Bahous (2018)

Bhatti et al. X
(2022)

Bria et al. X X
(2024)

Fitrawati and X
Burhanuddin
(2024)

Johanna Viviana Duchi Narvdez — Maria Belén Tenesaca Tacuri



UCUENCA

25

Gutierrez
(2020)

inal and Cakir
(2014)

Kirkg6z (2012)

Manirakiza et
al. (2024)

Mansoor et al.
(2022)

Mohamned
(2022)

Nasyirah et al.
(2023)

Nazara (2019)

Oktaviana et al.
(2022)

Paramma and
Shafa (2022)

Parvareshbar
and
Ghoorchaei
(2016)

Pathan (2013b)

Rohimajaya
and Zatnika
(2018)

Sembiring
(2022)

N=20

Table 1 presents five effects recurrently reported when using short stories: Development of

Language skills (shown in 7 studies), vocabulary (shown in 15 studies), problems in acquiring
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vocabulary (shown in 4 studies), cultural awareness (shown in 5 studies), and teacher-student

interaction (shown in 3 studies).

In the studies of Abuzahra and Farrah (2016), inal and Cakir (2014), Kirkgdz (2012),
Manirakiza et al. (2024), Oktaviana et al. (2022), Pathan (2013b), and Rohimajaya and Zatnika
(2018), the authors explained that the use of short stories had a significant positive effect on
the development of the target language of their different participants. Particularly, in Kirkg6z
(2012) study, it can be inferred that the use of stories assisted in the comprehension of
language use and structures, reinforcing language skills. Moreover, Oktaviana et al. (2022)
supported that the incorporation of short stories and their learning activities plays a significant
role for the students in the development of all language skills. Furthermore, in Manirakiza et
al.’s (2024) study, participants described reading short stories as a support for boosting their
understanding of the English language. This highlights the role of short stories as an effective

tool to support the development of language learning.

In this vein, Arjmandi and Aladini (2020), Bhatti et al. (2022), Bria et al. (2024), Nazara (2019),
Paramma and Shafa (2022), Rohimajaya and Zatnika (2018), Sembiring (2022), among the
other authors, elucidated that the use of short stories has a powerful part in the increase of
vocabulary. For instance, Parvareshbar and Ghoorchaei's (2016) quantitative study, which
used an English vocabulary test and reading materials as instrumentation, showed a
significant positive effect on the acquisition of vocabulary through short stories. Furthermore,
in the studies by inal and Cakir (2014) and Bhatti et al., the experimental group that applied
short stories experienced significantly higher vocabulary gains than the control group, which
used traditional methods including course books and worksheets. Additionally, in Gutierrez’s
(2020) and Nazara's (2019) studies, it was concluded that the use of contextual learning and
visuals enables improvement in vocabulary knowledge, as they act as aids for understanding.
Besides, findings from Bhatti et al. (2022) and Nasyirah et al. (2023) suggested that
vocabulary learning is enhanced when instruction incorporates exercises and tasks. Indeed,
the students are more enthusiastic and involved in learning vocabulary. Therefore, it can be
mentioned that the use of short stories and activities or exercises with short stories' content is

a beneficial and adequate tool to enhance vocabulary.

On the contrary, several authors mentioned problems with acquiring vocabulary as an effect.
According to Bria et al. (2024), Manirakiza et al. (2024), Paramma and Shafa (2022),
Rohimajaya and Zatnika (2018), common problems after the intervention with short stories
were lack of confidence, difficulty in pronouncing the words, or inadequate vocabulary.
Meanwhile, Rohimajaya and Zatnika (2018) emphasized that despite target instruction,

sometimes students can read the words, but they do not understand their essence.
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Furthermore, Manirakiza et al. (2024) and Bria et al. (2024) emphasized a lack of motivation
and interest in reading. This may be due to the fact that students in Bria et al.’s (2024) study
reported that English is not particularly useful in their daily lives. Finally, Paramma and Shafa
(2022) referred to the lack of preparation or methodology of some teachers to teach

vocabulary.

As for the next effect, several authors, including Abuzahra and Farrah (2016) and Berrarbi and
Bahous (2018), argued that the impact of using short stories has extended the development
of language skills to include cultural awareness. According to Abuzahra and Farrah (2016),
students’ cultural understanding can be enhanced through the use of short stories since they
allow learners to explore cultural aspects conveyed in the stories. Likewise, the authors
highlighted the increase in cultural sensitivity of learners when they read short stories. On the
other hand, Berrarbi and Bahous (2018) examined the effect of short stories as a tool for
motivating students to read and develop cultural knowledge. In their study, they posited that
short stories have the potential to stimulate students’ cultural knowledge and improve
intercultural skills by interacting with the reading. In the same line, inal and Cakir (2014)
asserted that implementing the Story-based approach, which mainly uses short stories, when
teaching vocabulary makes understanding cultures and people feasible. By utilizing short
stories in language instruction, learners can become more conscious of their environment and
expand their worldview while significantly fostering their identity (inal & Cakir, 2014).
Collectively, Abuzahra and Farrah (2016) and Berrarbi and Bahous (2018) remarked that by
using short stories in EFL contexts, cultural knowledge can be fostered, which results

beneficial for the appreciation of their own and different cultures and backgrounds.

Moving on to the next effect, different studies suggested that short stories foster teacher-
student interaction (Oktaviana et al., 2022; Arjmandi & Aladini, 2020). It has been claimed that
the short story, as a strategy for vocabulary learning, facilitates the teaching and learning
process (Arjmandi & Aladini, 2020). The use of short stories, along with the guidance of
teachers, engages students in the class, allowing them to apply the vocabulary they have
learned. In consequence, the authors posed that stories provide support to connect instruction
with the language learning process through a collaborative experience. Additionally, Fitrawati
and Burhanuddin's (2024) study centered on the role of the Story technique in language
teaching, proposed that the utilization of short stories in the classroom promotes direct contact
between students and educators, favoring mutual enrichment in terms of language
development. Indeed, the authors concluded that students and teachers can enhance their

ability to communicate in English by using short stories. Taken together, current studies have
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demonstrated that short stories could serve as an educational strategy to strengthen

interaction in the teaching-learning process (Arjmandi & Aladini, 2020; Oktaviana et al., 2022)
Learners' Perceptions on the Use of Short Stories

This category presents the identified students' perceptions of the use of short stories in
vocabulary learning in an EFL context. This aspect is particularly noteworthy and should be
considered in the data analysis, as it may deepen the comprehension of previously reported

effects as well as reveal new insights.

Table 2 depicts three main subcategories that cluster the reported perceptions of EFL students
on using short stories: student engagement, affective support, and ease of understanding of

language use. Each subcategory will be described in detail below.

Table 2

Learners' Perceptions

Author/ Year Subcategories

Abuzahra and Farrah (2016)*

Arjmandi and Aladini (2020)

Bhatti et al. (2022)*

Kirkgdz (2012)* Student engagement
Manirakiza et al. (2024)

Nasyirah et al. (2023)

Nazara (2019)

Sembiring (2022)*

Abuzahra and Farrah (2016)* Affective support
Berrarbi and Bahous (2018)

Bhatti et al. (2022)*

Gutierrez (2020)

Kirkg6z (2012)*

Pathan (2013b)
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Abuzahra and Farrah (2016)* Ease of understanding of

language use
Kirkgdz (2012)*

Sembiring (2022)*

Note: Studies with an asterisk (*) are repeated in more than one subcategory

The first subcategory, student engagement, encompasses the perceptions of short stories as
engaging and fun to learn and practice English. A number of studies reported that students
perceived short stories as interesting and fun for language learning (Abuzahra & Farrah, 2016;
Bhatti et al., 2022; Sembiring, 2022). To illustrate, in Manirakiza et al.’s (2024) and Sembiring’s
(2022) study, learners found short stories as engaging tools for vocabulary learning,
highlighting their liking for using them. This fact could explain the increased interest in learning
after using short stories, as demonstrated in Abuzahra and Farrah’s (2016) study. Similarly,
in Bhatti et al.’s (2022) study, participants expressed their bliss when using short stories,
pointing out that they were more active and thrilled when short stories were used to learn
vocabulary. This is confirmed by Nasyirah et al.'s (2023) and Nazara’s (2019) study, which
revealed that since learners felt that short stories supported their vocabulary development,

they were encouraged to engage actively in their learning process.

The results of Arjmandi and Aladini’s (2020) study suggested that the active participation of
learners in the classroom is possible due to the positive classroom atmosphere that using
short stories as a language teaching strategy provides. This corresponds with Kirkgdz’s (2012)
study, in which, as perceived by the students, the use of short stories offers a pleasant learning
experience since it brings variety and innovation to the class, which promotes their interest

and motivation toward the lessons.

The next subcategory, affective support, comprises two learners' perceptions: motivational
tools and emotional involvement. Since short stories were appealing to students, they felt
motivated to learn and practice English, as expressed in Abuzahra and Farrah's (2016) and
Gutierrez (2020) studies. Particularly, in Abuzahra and Farrah’s (2016) study, students felt
that the short stories provided a motivating environment for language learning. Indeed, studies
reported that students felt emotionally involved through the use of short stories. An example
of this can be found in Berrarbi and Bahous' (2018) study, where students expressed that
short stories enabled them to see their own experiences or realities being captured. This
makes it possible for students to experience a connection between the content of the short
stories to their everyday life situations and thus go from being readers to protagonists.

Similarly, this occurs in the findings of Pathan (2013b), who reported that learners were
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emotionally invested in the short stories through the characters and their actions. Likewise,
Kirkg6z's (2012) study showed that the use of short stories was effective for learners to
communicate and release their emotions and thoughts. Considering all the above-mentioned
points, it can be deduced that short stories helped the students to establish an emotional
connection, which led them to immerse themselves in the stories. As a result, this emotional

involvement fosters a more meaningful language learning experience.

The last subcategory, ease of understanding of language use, is presented hereafter.
Learners also perceive the use of short stories as authentic material for understanding
language use, as pointed out by Abuzahra and Farrah’s (2016), Kirkgéz’s (2012), and
Sembiring’s (2022) studies. The results presented in Kirkgdz's (2012) and Sembiring’s (2022)
studies showed how short stories contribute as a frame of reference for how the English
language works. To illustrate, the great majority of students reported that short stories
provided a wide variety of diverse topics, which facilitates the understanding of language
usage and vocabulary as well. Particularly, in Sembiring's (2022) study, some participants
considered stories to be authentic material since the context of the story facilitates real-world
communication and increases vocabulary. Furthermore, in Abuzahra and Farrah's (2016)
study, this authenticity is mentioned in terms of students improving their comprehension,
imagination, creativity, and some language skills. This improvement eventually led them to

increase their vocabulary and understand the English language more effectively.

These studies demonstrated that students perceive and analyze the use of language and how
it works in everyday life in a more well-rounded way through short stories. Overall, short stories
play an important role in language acquisition and help students understand and use the

language.
Teachers' Perceptions Regarding the Use of Short Stories

When exploring the effects of using short stories, understanding teachers’ perceptions is
crucial, as they are the main agents in selecting and implementing instructional tools. Thus,
this category explores how teachers perceived the use of short stories for language learning,
with a particular emphasis on vocabulary. The data also provides valuable insights when

implementing short stories in the EFL classroom.
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Table 3

Teachers' Perceptions
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Arjmandi and Aladini (2020) X

Berrarbi and Bahous (2018) X

Bhatti et al. (2022) X X

Fitrawati and Burhanuddin (2024) X X X X X X X

Manirakiza et al. (2024) X

Nazara (2019) X

Oktaviana et al. (2022) X X X X

Parvareshbar and Ghoorchaei (2016) X X

N=8

As the final phase of the data analysis, the most remarkable perceptions of teachers are
shown in Table 3. The first insight highlighted short stories as a useful and interesting tool for
teaching vocabulary. One study that obtained such an effect was conducted by Fitrawati and
Burhanuddin (2024), which found that a significant number of teachers consider short stories
as a useful tool. It can be used in the classroom for students to acquire vocabulary effectively
because it facilitates communication and connection among students and teachers. As a
result, teachers reported that using short stories was a satisfying and interesting activity to
apply in the classroom. Similarly, Oktaviana et al. (2022) reported that some teachers referred
to short stories as useful and also didactic tools, which help to increase their students'
vocabulary significantly. The teachers additionally emphasized the remarkable potential of
classic stories, pointing out their effectiveness despite their formal language and relatively

sophisticated grammar.

Regarding the following perception, teachers argued that short stories provide valuable
material, introducing students to the real-life context and fostering interest in language
learning. This quality makes short stories an instance of authentic material, as supported by
the studies by Fitrawati and Burhanuddin (2024) and Oktaviana et al. (2022). To illustrate,
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teachers’ perceptions suggested that language instruction based on short stories allows
learners to be exposed to a broad use of language in meaningful contexts while grabbing their
interest (Fitrawati and Burhanuddin, 2024). Thus, for teachers, utilizing short stories in the
classroom can be both convenient and practical for engaging students in their learning
process. Moreover, in the study by Bhatti et al. (2022), teachers underscored the value of
short stories as authentic material, noting that their use stimulates active participation from

students, which in turn enhances their language skills while also increasing vocabulary.

In the same line, it was mentioned that short stories foster independent learning. The results
of the studies by Fitrawati and Burhanuddin (2024) and Parvareshbar and Ghoorchaei (2016)
concluded that discussion or reflections after reading stories play an important role because
they allow students to develop autonomy and confidence by expressing their own opinions or
ideas about the story. To illustrate, in Fitrawati and Burhanuddin's (2024) study, teachers
highlighted that through the previously mentioned activities, students participated more
actively and developed their linguistic abilities. Therefore, the employment of short stories is
a tool efficiently used by teachers since they encourage the independence to practice the

language, interact, and share diverse perspectives in the classroom.

The next aspect alludes to the integration of short stories in the EFL classroom. Oktaviana et
al.’s (2022) study revealed that, according to educators, short stories can be incorporated into
language teaching in two ways: as a teaching material or as a learning experience. The former
concerns the use of stories to instruct language learners with no set tasks. The latter, however,
refers to using stories as the mainstay for creating learning activities in which learners take an
active role. In this vein, as reported in Fitrawati and Burhanuddin's (2024) and Manirakiza et
al.’s (2024) study, short stories are acknowledged as an effective teaching strategy that is the
basis for complementary learning activities. As indicated by teachers, using stories is a useful
tool to support English instruction, leading to an improvement in language skills (Fitrawati &
Burhanuddin, 2024). In support of this, Manirakiza et al. (2024) assured that stories can serve
as a primary source for subsequent activities, such as discussions and writing assignments,
and to foster learners' productive skills. Thereby, teachers’ perceptions suggested that the use

of short stories enables an interactive and significant learning experience for EFL learners.

On the other hand, throughout this path in implementing short stories, some teachers reported
facing challenges during their use. This was mainly reported in Oktaviana et al.'s (2022) study,
in which students' low interest, the time needed to conduct the activities, and the selection of
appropriate short stories were identified as key challenges by the majority of teachers during
the interviews. Likewise, the teachers emphasized the importance of overcoming all of these

challenges to create a positive learning environment and foster good interaction between
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students and teachers. Similarly, in terms of interest, Fitrawati and Burhanuddin (2024)

reported that teachers perceived students’ boredom or demotivation when using stories.

Despite the challenges perceived by teachers, they revealed key aspects to take into account
before implementing short stories in the classroom. For instance, in the study by Fitrawati and
Burhanuddin (2024), teachers claimed that by incorporating varied language usage and
diverse topics, pupils expand their knowledge and are encouraged to get involved in learning.
In this vein, in the selection of short stories for language instruction, meaningful context and
comprehensible input are aspects that must be considered by educators, as emphasized by
Parvareshbar and Ghoorchaei (2016). Lastly, Nazara’s (2019) study pointed out that a
thoughtful selection of the stories to be used in the classroom allows for meeting students’

needs and maximizing the usefulness of this tool.

After analyzing all the previous insights, it seems necessary to delve into the details of the
next aspect: the role of the teacher in the use of short stories. This aspect is discussed and
analyzed across several studies, including those Arjmandi and Aladini (2020), Berrarbi and
Bahous (2018), Bhatti et al. (2022), and Fitrawati and Burhanuddin (2024). Specifically, in the
studies by Arjmandi and Aladini (2020) and Fitrawati and Burhanuddin (2024), some teachers
argued that the role of the teacher is to be a facilitator, a mediator of knowledge for the
learners. Therefore, teachers must communicate with students using comprehensive
language, resulting in authentic language experiences. Furthermore, in Berrarbi and Bahous'
(2018) study, most of the teachers considered that their role is to be cultural mediators. This
refers to the teacher’s function is to help the student understand and recognize some cultural
particularities of the foreign language. Lastly, Bhatti et al. (2022) highlighted the importance of
teachers and parents, who are responsible for guiding and motivating students to read the
short stories. In particular, the role of the teacher is not only academic but also that of an
emotional and cultural mediator, who needs to create a motivating environment and serve as
a scaffold for student learning. Likewise, parents are expected to work in collaboration with

the teacher to incentivize reading.

Throughout this data analysis, the effects of and perceptions about using short stories for
vocabulary learning have been examined. Current studies provide a basis for claiming that
short stories could be considered key to contribute favorably to the language learning process.
Lastly, all in all, teachers and learners’ perceptions were mainly positive in both groups,

remarking on short stories as a valuable tool.
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Chapter V: Conclusions and Recommendations

Conclusions
In this research synthesis, the aim was to examine the effects of using short stories as a
strategy for vocabulary learning in the EFL classroom. Following this general objective and
through a thorough review of the existing literature, three main intertwined aspects were taken
into account: the reported effects and students' and teachers' perceptions regarding the use
of short stories in the EFL classroom. By dealing with these aspects, this study intends to
contribute to the understanding of the impact of short stories on English language vocabulary

learning. Thus, after conducting the analysis, the following conclusions can be drawn.

The first conclusion is that five main effects associated with using short stories were identified.
At the outset, the studies show how short stories contribute favorably to the development of
language skills (Abuzahra & Farrah, 2016; inal & Cakir, 2014; Kirkgoz, 2012; Manirakiza et
al., 2024; Oktaviana et al., 2022; Pathan, 2013b; Rohimajaya & Zatnika, 2018); this first effect
is supported by Nazara (2019), who remarked that stories are efficient tools for the
development of proficiency in language skills. Second, short stories are beneficial in improving
vocabulary knowledge in an EFL context (Parvareshbar & Ghoorchaei, 2016). Third, despite
this language improvement, several authors revealed some problems during the application
of short stories; among them are low motivation of students, inadequate vocabulary, and the
lack of preparation of the teacher (Bria et al., 2024; Manirakiza et al., 2024; Paramma & Shafa,
2022; Rohimajaya & Zatnika, 2018). Fourth, different themes in short stories can resonate with
students' realities (Berrarbi & Bahous, 2018). Correspondingly, through these familiar topics,
learners’ awareness of cultural aspects as well as an expansion of their worldview can
increase (Abuzahra & Farrah, 2016; inal & Cakir, 2014). Fifth, the use of short stories has a
positive impact on the interaction in the classroom. Learners can become actively involved in
collaborative experiences, which are beneficial and allow teachers to connect with their pupils,
leading them in their learning process (Arjmandi & Aladini, 2020; Fitrawati & Burhanuddin,
2024).

The second conclusion of this study is concerned with the EFL learners' perceptions of the
use of short stories. This study has identified three subcategories: student engagement,
affective support, and language comprehension. According to inal and Cakir (2014), short
stories enhance students' engagement when they are incorporated into educational settings.
Short stories introduce variety to the classroom, which makes learners interested and
motivated (Kirkgoz, 2012). By the same token, Munavvarjon (2022) highlighted an emotional
impact evoked by short stories due to their simplicity in terms of format. By using short stories,

learners feel emotionally invested in the lessons (Abuzahra & Farrah, 2016; Pathan, 2013b).
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This finding aligns with the notion that stories allow students to understand their emotions
(Berdiyeva, 2023; Pathan, 2013a). Continuing with the last subcategory, language
comprehension was discussed by Kirkg6z (2012) and Sembiring (2022). According to the
authors, short stories broadly expose learners to the use of the target language. Particularly,
the variety and simplicity of sentence structures, as well as contextual learning, enhance the
comprehension of the target language (Berdiyeva, 2023; Pathan, 2013a). In this sense, stories
are authentic material for grasping the language, as pointed out by learners (Abuzahra &
Farrah, 2016; Sembiring, 2022).

Regarding the last conclusion, seven teachers’ perceptions were identified; the first three are
favorable, while the others remark on relevant considerations. Sharing students’ perceptions,
teachers agreed that short stories are an interesting and effective tool for teaching vocabulary.
Sarigoban and Kugukoglu (2011) posited that given that short stories exhibit a short format,
they draw the attention and interest of students. Moreover, a variety of uses of language and
authentic contexts are attributable to short stories, which makes them didactic and effective
tools for learning vocabulary (Pardede, 2011; Pathan, 2013a). Stories are authentic material
because they provide comprehensible language and promote active student participation
(Bhatti et al., 2022; Fitrawati & Burhanuddin, 2024; Oktaviana et al., 2022). In this vein,
students are involved and interact in the class, sharing opinions or ideas (Fitrawati &
Burhanuddin, 2024; Parvareshbar & Ghoorchaei, 2016). Furthermore, short stories can be
integrated as teaching material or a learning experience (Oktaviana et al., 2022). In particular,
stories can serve as the ground for additional activities that engage students and enhance

their language skills (Manirakiza et al., 2024).

On the contrary, teachers perceived that there are some potential challenges during the
implementation of short stories: students' low interest, the time needed to conduct the
activities, and the selection of appropriate short stories. Hence, teachers offer possible
solutions: first, creating a good classroom environment; second, using language in diverse
contexts; and third, carefully selecting topics (Fitrawati & Burhanuddin, 2024; Nazara, 2019;
Oktaviana et al., 2022; Parvareshbar & Ghoorchaei, 2016), as this action empowers students
to accomplish tasks and fosters a sense of achievement (Kirkgdz, 2012). Lastly, teachers felt
that there are several important roles they have to develop in the classrooms, among them
those of a guide, facilitator, mediator of knowledge and culture, and effective communicator
with students. Furthermore, they perceived that the role of the parents is key in motivating
students to read (Bhatti et al., 2022).
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Recommendations

After conducting this research synthesis, recommendations for two stakeholders, namely
institutions and teachers, can be offered. Firstly, institutions should promote the
implementation of short stories by ensuring flexibility in the curriculum and instructional time,
as well as access to and availability of materials. Secondly, teachers should consider using
short stories in EFL classrooms, as research has shown that they positively contribute to the
development of the target language, cultural aspects, and classroom dynamics. Likewise, it is
advocated to provide a diverse range of short stories that tailor to students' needs, interests,

and backgrounds to engage them and obtain better language learning outcomes.

In addition, some recommendations for further research are described as follows. As the first
one, analyzing the long-term effects on social-emotional learning and cultural competence
when using short stories could provide valuable insights about their influence on teaching and
learning English. Secondly, studies on teachers' perceptions remain scarce. Hence, more
research is needed to better understand their perceptions in terms of challenges and
advantages when including short stories in the curriculum and institutional settings. This could
keep teachers informed and enable them to diversify and enhance their teaching strategies in
the classroom, ensuring effective language instruction through short stories. Moreover, most
of the analyzed studies have been conducted in Asian and African settings. For this reason,
the need to conduct more research, for instance on the above-mentioned recommendations,
in Ecuador rises, as it is essential to gather data from a closer context to analyze the

effectiveness of short stories.
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